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EXECUTIVE SUMMARY 
 

 

FINDINGS 

 

Entry-Level Assessment 

 

• 766 first time entering candidates were assessed in English, Mathematics, and Reading for a 

two (2) percent gain over 2005. 

• Cut scores for English, Mathematics and Reading were twenty (20), twenty (20), and twelve 

(12) respectively.  No change from 2005. 

• The five (5) year weighted average scores at entry-level were twenty three (23), fourteen (14), 

and eleven (11) for both 2005 and 2006 in English, Mathematics and Reading. 

• Student tracking remains a good feedback vehicle to gauge quality improvements in college 

general education and remediation courses. 

 

 

Mid-Level Assessment 

 

• Forty five (45) students with forty (40) to seventy (70) earned credit hours participated in the 

mid-level assessment. Tracking data suggest students are developing basic skills competencies 

necessary for performing college level work. 

• Mid-level scores for 2005 were twenty seven (27), nineteen (19), and thirteen (13), compared 

to twenty thee (23), sixteen (16), and twelve (12) in 2005 for English, Mathematics, and 

Reading respectively. 

• Data suggest student progress being made when of weighted average scores at entry-level and 

mid-level are conducted. 

 

PROGRAM OUTCOMES ASSESSMENT 

 

School of Agriculture and Applied Sciences 

 

• Eighty five (85) students in the Department of Agricultural and Natural Resources participated 

in the regular university-wide subject-based midterm and final exams during the 2005-2006 

academic year.   

• Twelve (12) graduating seniors submitted to a comprehensive test that evaluated their mastery 

of essential principles and concepts in general agriculture. 

• The ACAT 1.2 (Agriculture Comprehensive Assessment Test version 2) was administered in 

one setting to the seniors.  The ACAT 1.2 consists of four areas of specialization. The student 

scores ranged between 75-90%. 

• In the Department of Family and Consumer Sciences, performance level for candidates in the 

2005-2006 academic year ranged between 75-90%.  The results indicate that students are better 

prepared in their area of specialization. 

• The analysis and findings indicate that students were satisfied with the education and training at 

Langston University. 
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School of Arts and Sciences 

 

• Sixty three (63) candidates for graduation participated in the program level assessment during 

2005 – 2006.  This represents a twenty six (26) percent decrease when compared to 2004 – 

2005. 

• The School of Arts and Sciences continues to use various assessment data to drive total quality 

improvement decisions. 

• Thirty five (35) percent of the candidates for graduation from the School of Arts and Sciences 

were Science, Technology and Mathematics majors.  Biology contributes fifty nine (59) percent 

of the production in the sciences. 

 

School of Business 

 

• Fifty seven students in various business degree programs were tested utilizing the standard ETS 

core test (Business II).  Five (5) percent of the students who took the test were juniors, while 

ninety-five (95) percent were seniors.  The Major Field formal knowledge in eight (8) core 

business fields. 

• Students continue to demonstrate steady progress in their understanding of the various 

knowledge components that make up the business program.  Seventy-seven (77) percent of 

students scored at the 70
th
 percentile or higher in 2006.  This compares with the 73.0 percent of 

students who scored at the 70
th
 percentile or higher in 2005. 

• The School of Business Assessment Committee continues to monitor on an on-going basis 

student performance and determines when and where interventions are needed.   

 

 

School of Education and Behavioral Sciences 

 

• During 2005 – 2006 assessment period, one hundred seven (107) candidates were tested and 

earned a seventy (70) percent score.  Twenty five (25) elementary education candidates were 

tested; eleven (11) of fourteen (14) passed subtest 1 and ten (10) of eleven (11) passed subtest 

2.  The 2005 – 2006 pass rate was eighty four (84) percent. 

• Eighteen (18) examinees took the Oklahoma Professional Teaching Examination (OPTE).  

Sixteen (16) passed with a rate of eighty nine (89) percent. 

• The Major FieldTest for Education was administered to eighteen (18) teacher education 

candidates with a mean score of 254 versus 251 for 2004 – 2005. 

• Eleven (11) Health, Physical Education and Recreation (HPER) students were administered the 

Content Area Essay Examination.  The examination evaluated five (5) content areas.  Faculty 

reviewed each student response and assessed students in relation to the introduction, content, 

presentation, analysis and summary.  The weighted average for the cohort was seventy six (76) 

percent. 

 

 

School of Nursing and Health Professions 

 

• During the 2005-2006 academic years, the Pre-RN Examination was used as an assessment at 

the beginning of the final semester.  Students were required to score at or above the national 

averages on the RN-Assess Test in order to successfully complete one of the required senior 

level courses. 
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• Most students scored above the national average on the Pre-RN examination and the RN-

AssessTest.   

• NCLEX-RN results are available for fifty one (51) of the fifty two (52) 2005-2006 graduates.  

Ninety four (94) percent of the graduates were successful on their first licensure examination 

attempts. 

• Continuous quality improvements are implemented to strengthen our program through course 

work, technology integration, service learning, internship experiences, and community projects 

conducted with the elderly by junior and senior nursing and health profession students. 

 

 

STUDENT SATISFACTION ASSESSMENT 

 

• Forty five (45) students participated in student satisfaction perception survey in 2006.  

• Students have higher expectations.  University rated 2.81 versus 2.65 the previous year.   

 

GRADUATE STUDENT ASSESSMENT 

 

• There are two (2) masters’ degrees and one (1) professional doctorate degree program 

initiatives at Langston University.  The Master of Education, the Master of Science in 

Rehabilitation Counseling, and The Doctor of Physical Therapy assessed fifty five (55), forty 

four (44), and thirty (30) students respectively at entry-level, mid-level, and exit level during 

2005 – 2006. 

• The Master of Education program conducted a twenty-one (21) item questionnaire on one 

hundred (100) percent of its graduate candidates.  Data suggest four (4) areas of concern: (1) 

increase graduate student involvement in departmental and/or university wide committees; 

(2) increase financial resources available for Master of Education; (3) provide more grants, 

loans, assistantships; and (4) prepare other education practitioners. 

• The Master of Science in Rehabilitation Counseling program does a multi-level assessment 

that is inclusive of its various stakeholders-students, alumni, employers, internal and external 

customers.  During 2005 – 2006, forty four (44) individuals from the five (5) stakeholder 

groups were assessed.  These stakeholder groups provided program feedback relative to 

student satisfaction with program, services, and resources; employment preparedness of 

graduates; employer satisfaction with students’ job performance; quality of academic 

environment and faculty satisfaction with program, serves, and resources; and overall 

effectiveness of program in relation to its mission and objectives. 

 

• The Doctor of Physical Therapy program assess its Year I, Year II, and Year III candidates 

each summer, fall, and spring terms against in course performance and objectives.  Two (2) of 

three (3) graduates passed the National Physical Therapy Examination (NPTE) on first attempt.  

The third graduate narrowly missed the target and is confident she will pass on her second 

attempt in December 2006. 

 

• The graduate program continues to benefit from market driven continuous quality 

improvements.  Program graduates appear to be happy with the quality of offerings that 

prepares them for entry into the workforce.  Employers continue to support our program 

graduates by hiring, training, developing, and advancing them in their organizations.  We are 

postured to grow and develop additional graduate programs to meet expanding market needs 

and economic development of Oklahoma. 
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CONCLUSIONS AND RECOMMENDATIONS 

 

• All academic programs continue to benefit from market based total quality improvements that 

are tied to standards for excellence.  Academic programming at the bachelor, master, and 

doctor levels are attaining and exceeding estimated goals and objectives.  Given these sustained 

accomplishments, Langston University appears to be postured for expansion and a new 

direction. 

• Progress is moving in the direction of established basic skills cut scores.  Mathematics and 

Reading are concerns for the university community and the nation.  Langston University and 

the nation’s learning/education enterprise must continue to develop and employ technologies 

that are interactive, individualized interesting, and accessible to learners at various knowledge 

attainment levels. 

           

IMPLEMENTATION 

 

The President’s Council is the official organ at the University to review and implement all conclusions 

and recommendations contained herein.  The Council will review and evaluate findings, conclusions, 

and recommendations to determine feasibility as well as cost effectiveness.  They will make 

modifications and develop and implementation plan with timelines. 
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 ENTRY-LEVEL ASSESSMENT  
 

 

1.  What methods were used for entry-level course placement?   What were the instruments used 

for each subject area course? 
 

Langston University uses the American College Testing (ACT) scale scores as the primary assessment 

instrument for first-time entering freshmen.  The College Board College Entry-level Assessment for 

Written English and Algebra Skills and the Nelson-Denny Reading Test are secondary assessment 

instruments for English, Mathematics, and Reading.  Cut scores of twenty (20) were established for 

English and Mathematics and twelve (12) for reading. 

 

2. How were instruments administered?  Which students were assessed?  Describe how and when 

they were assessed, including options for the students to seek retesting, tutoring, or other 

academic support. 
 

The test instruments are administered as a paper and pencil assessment exercise in a classroom 

environment.  During 2005-2006, a test supervisor and one (1) proctor for every twenty five (25) 

students administered the assessment instruments.  Upon completion, the instruments were scanned, 

scored, and transferred to the entry-level assessment database for report generation, internal decision 

making and, course placement. 

 

First time entering freshmen with less than twelve (12) earned academic credit hours are generally 

required to take the secondary assessment instruments.  Langston University is an open enrollment 

institution of higher education.  Students may elect to enroll in the fall, spring, and/or summer terms.  

Each enrollment cycle begins with admission, orientation, entry-level assessment, course placement, 

and enrollment. 

 

Current students do not have a retest option.  Generally, students are not allowed to retest within sixty 

(60) days of initial test.  No formal requests were submitted during the past five (5) academic years.  

Langston University has an active student retention taskforce in place to identify potential student 

academic problems.   This taskforce maintains contact with those students in need of tutoring and 

academic support.  Additionally, these efforts are coordinated by the Office of Student Support 

Services and each academic school within the Office of Academic Affairs. 

 

3. What were the analyses and findings from 2005-2006 entry-level assessment? 

 

Data gleaned from the entry-level assessment database for 2005-2006 reflects moderate improvements 

in Reading, Mathematics, and English when compared and contrasted to 2004-2005.  These moderate 

improvements strongly suggest entering freshmen are not adequately prepared for college work nor do 

they take seriously the primary and secondary assessment instruments.  Over the past five (5) years, the 

trend line reflects only moderate improvements as represented herein. 
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ENTRY-LEVEL  

BASIC SKILLS SUBJECT SCORES 

FISCAL YEAR 2002 – 2005 
 

Fall Assessments 

Subjects Fall 2005 Fall 2004 Fall 2003 Fall 2002 Fall 2001 5 Yr. Avg. 

Reading 11.1 10.1 11.0 10.9 11.0 10.8 

Mathematics 14.8 14.1 14.4 14.4 14.2 14.4 

English 23.3 22.1 22.4 22.3 22.7 22.6 

 

 

Spring Assessments 

Subjects Spring 

2006 

Spring 

2005 

Spring 

2004 

Spring 

2003 

Spring 

2002 

5 Yr. Avg. 

Reading 11.4 10.8 10.8 10.1 9.8 10.6 

Mathematics 13.6 13.0 13.6 12.2 12.0 12.9 

English 21.3 22.0 21.7 21.4 21.1 21.7 

 

 

There were moderate gains in the basic skills scores for 2005 – 2006 when compared to the five (5) 

year averages for English, Mathematics, and Reading.  English, Mathematics and Reading scores for 

the Fall 2005 term were one hundred sixteen (116) percent, seventy four (74) percent, and ninety two 

(92) percent of the cut scores respectively. 

 

The writing sample continues to have value for our English and Reading instructors.  The data from the 

sample assist in planning appropriate remediation strategies for students. 

 

4. How was student progress tracked?  Describe analyses of student success in both remedial and 

college-level courses, effectiveness of placement decisions, evaluation of cut-scores, and changes 

in the entry-level assessment process as a result of findings. 

 

Student progress is tracked by instructors at least four (4) times each semester.  Feedback is shared 

with each student.  Academic counseling, tutoring support, and other academic services are available 

for students who are not performing up to standard.  Four (4) years ago, a diversified student retention 

committee was formed to explore early intervention strategies to assist students with success strategies 

for living.  Mentors have been assigned each first-time entering freshmen.  

 

The retention committee is making a difference one (1) student at a time.  They index basic skills 

scores to target those students most in need of a success strategy for living.  Additionally, a bridge has 

been constructed for students and instructors to engage in dialogue to enhance the academic 

performance of each student and the institution. 

 

We believe our course placement decisions are effective and meet current student needs.  The Office of 

Academic Affairs makes necessary adjustments when errors of judgment surface.  Our tracking 

suggests a happy, well-informed student is an academically productive student. 

 

The cut scores are evaluated periodically against both internal and external forces.  These forces have 

been a relatively good barometer for student success in a higher education environment.  Collectively, 
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cut-score evaluations and analyses of entry-level basic skills scores have resulted in relatively few 

changes to the entry-level assessment process. The Vice President for Academic Affairs critiques each 

assessment cycle against our predetermined goals and objectives to ensure continuous qualitative and 

quantitative improvement.  During 2005-2006, the secondary entry-level assessment instruments were 

administered in one (1) session of one hundred (100) students twice daily during the assessment 

period.  The result will be compared and contrasted to Fall 2006 results to measure the impact of such 

change. 

 

5. What other studies of entry-level assessment have been conducted at the institution?  Describe 

results. 

 

There were no formal studies conducted during the 2005 – 2006 academic year.  The deans realize the 

value of yearly basic skills data to provide guidance that assists their instructional teams, functions, 

and their decisions.  The data drives program plans and implementation strategies. 

 

6. What instructional changes occurred or are planned due to entry-level assessment? 

 

Computer aided instructions were continued in the Mathematics, Reading and Writing laboratories 

during the 2005 – 2006.  Adding technology to enhance student learning remains a priority given 

funding challenges in Oklahoma.  Research suggests this is an appropriate strategy for the benefit of 

both the student and the University. 

 

 

MID-LEVEL ASSESSMENT  

 

7. What measures were used to assess Reading, Writing, Mathematics, Critical thinking, and 

other institutionally recognized general education competencies?  Describe how assessment 

activities were linked to the institutional general education program competencies? 

 

The instruments used to assess college readiness as a secondary measure were also used to assess mid-

level accomplishments. These instruments make comparisons easy and provide a predictive value for 

academic attainment in the established general education competencies.  Results from the mid-level 

assessment are made available to all academic units, the responsibility managers, and executives who 

supervise and provide direction to responsibility managers.  Additionally, the general education 

committee reviews the data and makes recommendations to the Academic Policy Committee and 

Faculty Senate for action. 

 

8. Which and how many students participated in mid-level assessment?  Describe how the 

instruments were administered and how students were selected.  Describe strategies to motivate 

students to participate meaningfully. 

 

All students with forty (40) to seventy (70) earned academic credit hours make up the mid-level 

assessment pool.  The pool of candidates decreased forty two (42) percent when compared to 2005.  

Forty five (45) students elected to participate in the scheduled assessment. 

 

The mid-level assessment is a paper and pencil exercise administered in a classroom environment.  

Students are assigned alphabetically to one (1) of six (6) scheduled test group.  The groups did not 

exceed seventy five (75) students.  Each test group had a supervisor and two (2) proctors to protect the 

integrity of the process. 
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We have not found an effective strategy to encourage student participation in the annual mid-level 

assessment.  Most students opt out of the mid-level assessment when there are no consequences for 

their actions.  Further, when there were consequences, students failed to perform up to their ability. 

 

9. How was student progress tracked into future semesters and what were the findings? 

 

Throughout each semester, the course instructor tracks student progress against established course 

objectives at least four (4) times; provides student feedback; offers academic counseling and support; 

and shares negative performance with the retention committee for additional follow-up counseling.  

Generally, those students who are able to remove their basic skills deficiencies within earning thirty 

(30) credit hours tend to stabilize and perform well toward their degree plans. 

 

10. What were the analyses and findings from the 2005 – 2006 mid-level assessment? 

 

The mid-level assessment comparative mean scores during 2002 through 2006 are as follows:  

 

 

MID-LEVEL  

BASIC SKILLS SUBJECTS SCORES 

FISCAL 2002– 2006 
 

 

Subjects 2006 2005 2004 2003 2002 WT.AVG 

English 27.3 23.0 24.9 25.7 25.7 25.3 

Mathematics 19.2 16.1 17.0 17.1 17.1 17.3 

Reading 12.8 12.4 12.5 12.1 12.1 12.4 

 

 

The 2006 weighted average entry level scores are one hundred thirty seven (137), ninety six (96), and 

one hundred seven (107) percent of established cut scores of twenty (20), twenty (20), and twelve (12) 

for English, Mathematics and Reading. Our five (5) year weighted average mid-level scores in 2006 

are one hundred twenty seven (127), eighty seven (87), and one hundred three (103) percent of 

English, Mathematics and Reading cut scores.  Progress continues to reflect gains by student when 

comparative analyses of weighted average scores at entry-level and mid-level are conducted.  The 2006 

versus 2005 percentage gains are eighteen (18), nineteen (19), and three (3) for English, Mathematics 

and Reading.  

 

11. What instructional changes occurred or are planned in the general education program due to 

mid-level assessment? 
 

Changes in the entry-level assessment will benefit all students at mid-level assessment.  If we can 

capture the attention of those students receiving computer-aided instructions in the basic skills areas of 

English, Mathematics, Reading Comprehension, Writing and Critical Thinking, we will meet success.  

The General Education Committee is examining other instruments that are subject based for 

implementation during the 2006 – 2007 academic year. 
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Department of Agriculture and Natural Resources 

 
Item 12: Background information 

 

Degree Program/Department   Assessment Measure  No of Students           

 

Agriculture with options in   ACAT 1.2 (Agriculture   12 

- Crop and Soil Sciences  Comprehensive Assessment 

- Animal Science   Test) – Locally developed 

- Agribusiness 

- Natural Resources Management 

 

A total of 85 students in the Department of Agriculture and Natural Resources participated in the 

regular university-wide subject-based midterm and final exams during the 2004-2005 academic year. 

In addition, 12 graduating seniors submitted to a comprehensive test that evaluated their mastery of 

essential principles and concepts in general agriculture.  The ACAT 1.2 (Agriculture Comprehensive 

Assessment Test version 2) was administered in one sitting to the seniors. The ACAT 1.2 featured new 

materials reflecting advances in the various subject areas. It required an average of 60 mins to 

complete. 

  

Item 13: Results and findings 

 

The ACAT 1.2 consists of four sections, each devoted to one of the four areas of specialization. The 

student scores ranged between 75 – 90%. This showed an overall higher performance over the previous 

year’s. We believe the test was fair and effective in evaluating the general understanding of the basic 

concepts in agriculture. We were pleased with the higher performance, which indicated that the 

agriculture program was successful in preparing students to be conversant with the basic agricultural 

concepts. After all, the degree is in general agriculture. However, we are would like, in addition to 

testing general agricultural skills, to be able to test knowledge and skills in the areas of specialization. 

Consequently, we are working on ACAT 1.3, a new version with additional material addressing 

specific disciplines.  

 

Item 14: Proposed changes 

 

Agriculture is an applied science in which practical experience is of paramount importance. Professors 

in charge of the various courses have expressed the need to include additional lab activities in a 

number of courses. Most of the students in the agriculture program come from urban backgrounds and 

hence have little exposure to production agriculture. A program evaluation is planned for December 

2005 during which time lab courses will be discussed. The new agricultural instructional facilities will 

make it much easier to include additional lab courses.  
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PROGRAM OUTCOMES ASSESSMENT 

DEPARTMENT OF FAMILY & CONSUMER SCIENCES 

 
Item 12: Background Information 

 
Department/Degree Program   Assessment Measure       No. of Students 

 

Family & Consumer Sciences Test:  Portfolio Assessment                2 

(Child Development)  

 Associate Degree 

 

 

Item 13: Analysis and Findings: 

 

Data analysis indicated that two (2) candidates were evaluated and successfully passed the portfolio 

assessment to achieve the Associate Degree in Child Development.  Candidates ranged between 90-

95%.  A single assessment and scoring criteria (rubric) was developed for the contents of the portfolio 

as a whole 

 

Item 14: Instructional Changes: 

 
Portfolio assessment provides a curriculum of candidates work and artifacts.  Faculty can offer support 

by preparing candidates for their careers as well as to acquire a bachelor’s degree.  This is the first year 

of assessment for the new associate degree program.  Candidates prepared a portfolio as a part of their 

practicum experience .The portfolio assessment examines growth over-time, develops a sense of 

process and creates a means for students to self-evaluate. 

 

Items 15-17: Student Satisfaction Assessment: 

 
Candidates enjoyed their educational experience at Langston University and are continuing to further 

their education as they pursue their bachelor’s degree at Langston University. 
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School of Arts & Sciences 
 

Biology 

Program Outcomes Assessment 

2005-2006 

Question 12:   
 
Attach a table listing the assessment measures and number of individuals assessed for the degree program 

or department. 
 
Assessment indicator scores are shown as the correct mean percent.  The average scores below are taken from a 

scale that marks a confidence band with 95% (plus or minus two standard errors of the mean).  

 

Department/ 

Degree Program 

Assessment Measures 

 

Number of 
Individuals 

Assessed 

BIOLOGY 

Educational Testing Service – Major Field 

Test (Biology) II 
Portfolio 

13 

Mean % 

Correct 0-

100% 

Standard Error Mean  

2006 2006 

 

 

S1 CELL BIOLOGY 

 
42 6.9 13 

S2 MOLECULAR BIOLOGY AND 

GENETICS 
44.5 6.7 13 

S3 ORGANISMAL BIOLOGY 
 

37.5 6.4 13 

S4 POPULATION BIOLOGY, 

EVOLUTION AND ECOLOGY 
40.3 6.0 13 

 

 

Question 13:   

 

What were the analyses and findings from the 2005-2006 program outcomes assessment? 
 

Total scores and subscores are reported as scale scores.  The scale range for the total score is 120-200 

and for the subscores are 20-100.  The scores on Assessment Indicators reflect the performance of 

Langston University’s Biology majors only; therefore we cannot make any comparisons to the national 

average.   
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Other findings are listed below: 

 

Statistical Analysis Information  2005 2006 

Maximum Score 200 200 

Mean Scale Score for Biology 136.8 138.8 

High Student Scale Score 154 148 

Low Student Scale Score 125 125 

Department’s Standard Deviation 7.1 6.5 

Total Test Standard Error 1.49 3.7 

Students responding to < 50% of the 

items in one or both sections 

0 0 

 

 

QUESTION 14: 

 
What instructional changes occurred or are planned in the program due to program outcomes 

assessment? 

 

Assessment is based on students' performance on standardized MFT exams. We evaluate sub discipline 

weaknesses and improve our students' skills in these areas by devoting more time to these topics in our 

courses. Scores are provided for a group of 13 biology majors; however, care must be taken in 

interpreting the results from very small groups. For example, the reliability of the scores for small 

groups would be appropriate for evaluating curriculum but not appropriate for teacher evaluation or for 

group-to-group comparisons. 

In assessing the MFT data, the major subscore test area in which students received the lowest score 

was Organism Biology.  We were pleased to see that scores actually climb in Population Biology/ 

Evolution/Ecology, as compared to last year’s scores. The 2005- 2006 semester curriculum was solid, 

introducing for the first time an Ecology course. Junior and Senior level students took this course and 

passed with the majority of grades “C” or better. We now are placing emphasis on Environmental 

Biology and plan to review General Microbiology in order to stress its importance in student 

improvement in the Organismal Biology area. 

 

In preparation for the MFT, faculty reviewed each student’s performance in each area of evaluation.  

Examination results were compared with previous reports over the past three years, which indicates 

consistent low performance (less than the national means) in all areas of testing. The scores on these 

tests are intended to provide one measure of a student’s level of mastery of concepts, principles and 

knowledge at the conclusion of the baccalaureate program of study in biology. 

 

Review books were distributed to junior and senior students at the beginning of the spring semester to 

allow students an advanced period for preparation. In the review course, concept-based modules 

providing overviews of the unifying themes of biology were presented. Each was followed by a series 

of problems designed to provide both greater depth and an opportunity to clarify material which the 

student may not have completely understood. Also, at the end of each course, students are asked to 

complete evaluations of instruction.  
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Overall student scores on the end-of-program ETS Major Field Test increased. Our efforts this year 

prove to be effective in assisting students toward achieving a higher average. The department will 

continue seeking fresh approaches to old hopes, to educate our students to their highest potential and to 

improve their academic performance in the biological sciences. The department also seeks to bring 

performance level at which they are prepared to compete successfully for admission to graduate 

programs in the biological sciences or other professional programs in the health professions. 

 

 

 

Chemistry 

Program Outcomes Assessment 

2005-2006 

 

Question 12:   
 

Attach a table listing the assessment measures and number of individuals assessed for the degree program 
or department. 

 

  

 

Assessment Measures Category and number of 

Students Assessed 

Entry Level 

(Chemistry Majors) 

 

Plan of Study MAJORS   24 

Enrollment Records MAJORS   24 

Record of ACT and or SAT 

Record of University Entry Exams 

Student’s Course Objectives 

MAJORS   24 

Student’s Career Goals MAJORS   24 

Student’s Evaluation of Department MAJORS   24 

Student’s Evaluation of Curriculum MAJORS   24 

Statement of Student’s Weaknesses MAJORS   24 

Statement of Student’s Strengths MAJORS   24 

Departmental Diagnostic 

*ACS Standardized exam  

(All General Chemistry Students) 

All General Chemistry 

Students 

111 

Mid-term and course grades MAJORS   24 

Mid-Level  

Plan of Study MAJORS   24 

Enrollment Records MAJORS   24 

Student’s Career Goals MAJORS   24 

Student’s Evaluation of Department MAJORS   24 

Student’s Evaluation of Curriculum MAJORS   24 

Statement of Student’s Weaknesses MAJORS   24 

Statement of Student’s Strengths MAJORS   24 

Mid-term and Course Grades MAJORS   24 

*ACS Standardized Exam General Chem. I  116 Students  
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ACS Standardized Exam in General Chem. 

II 

39 students 

ACS Standardized Exam in Organic Chem. 

II 

24 students 

  

  

Exit-Level  

Educational Testing Service MAJORS   3 

Research Thesis MAJORS   3 

Evaluation of Research Thesis MAJORS   3 

Seminar Oral Presentation MAJORS   3 

Evaluation of Seminar Presentation MAJORS   3 

  

FOLLOW-UP LEVEL  
 

Student’s evaluation of department’s 

instruction, curriculum, departments 

strengths and weaknesses 

          3 

  

 

*Instituted Spring 2003 

 

Question 13:   

 

What were the analyses and findings from the 2005-2006 program outcomes assessment? 

 

Entry -Level 

 

The department administers an entry-level diagnostic exam for all students enrolled in the General 

Chemistry I course. This exam was given at the beginning of each semester, which included a total of 

111 students. Seven chemistry majors were among this group. The exam is devised to determine the 

student's math proficiency level of the basic algebraic skills required in a General Chemistry course. 

The average diagnostic exam score for all students was 43%; the average for the chemistry majors was 

82%. Historically, students scoring below 65% need remedial assistance to be successful in the course. 

Students that have an acceptable score on the entry exams are allowed to enroll in the first chemistry 

core course, General Chemistry; others are directed toward remedial course work. All majors were 

eligible for the General Chemistry course. Tutors were provided for those students not making an 

acceptable score on the diagnostic exam.   

 

All entry-level chemistry majors selected an advisor to head their advisory committee.  The advisor or 

the advisory committee evaluates the subjective part of the assessment process. The enrollment 

records, all university entry-level exam scores (SAT, ACT and the university basic skills tests), course 

objectives and career goals were duly evaluated and filed for each major.   
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Mid-Level 
 

The Mid-Level assessment during the 2005-2006 school year involved close evaluation of the chemistry 

major's performance in their regular course work. This involved scrutinizing mid-term grades as well as 

final grades. Chemistry majors that were not performing well by mid-term in their regular courses were 

counseled and assigned tutors if needed. In addition, ACS standardized exams were administered for the 

General Chemistry I course during the fall 2005 & spring 2006 sessions.  Mid-level exams were 

administered for Organic Chemistry I & Organic Chemistry II during the fall 2005 and spring 2006 

semesters respectively as well.   

 

The ACS standardized Mid-level exams are vital to the overall assessment process.  These exams assist in 

identifying academic weaknesses and strengths of the student during mid-level matriculation. Students can 

then be directed toward remedial studies, assigned special projects and specialized computerized tutorials, 

or assigned as tutors to strengthen their academic base. These standardized exams help emphasize, to the 

student, the importance of performing well on standardized exams early-on in the matriculating process. 

  

EXIT-LEVEL 
 

There were three graduating senior chemistry majors for the 2006 spring semester. All graduates 

completed at least three different chemistry research projects during their tenure as well as three oral & 

poster presentations.  The research projects represented work completed at Langston as well as work 

completed during summer internships at universities throughout the US. The oral and poster presentations 

were presented in well over 15 different venues, eight were at national settings.  Two of the majors won 

national recognition for presentation of their work. In addition, the research, oral and written work was 

assessed by the respective advisory committees at the annual Arts & Sciences Research Day at LU. All 

three earned excellent ratings. 

 

The ETS exit exam was administered to the three senior chemistry majors. There were five scores 

recorded; one for each of the four different areas of chemistry: physical chemistry, organic chemistry, 

inorganic chemistry and analytical chemistry; and a combined ‘Total’ score.  This exit exam appears to be 

very challenging nation wide. The results of the ETS exam, in my opinion, do not reflect an accurate 

measure of the academic prowess of our students. However, it did provide an indication as to the strength 

& weaknesses of each student...   

 

All three majors faired well on the ETS exam and graduated with honors.  Two majors were awarded full 

National Science Foundation (NSF) Bridge-to-the-doctorate scholarships to attend a graduate PhD 

program in chemistry at the University of Oklahoma, Norman, OK. The other major was awarded a 

summer post back position at Oklahoma State University, Stillwater, OK.  

 

QUESTION 14: 

 

What instructional changes occurred or are planned in the program due to program outcomes 

assessment? 

 

Approximately 62% of the 111 students passed the General Chemistry course for 2005-2006.  

It is apparent that much more remedial assistance is required to improve this outcome.  All students 

enrolled in the General Chemistry course are tested, because it is at this level that students are more 

flexible about their curriculum choices.  Students that are successful at this level will more likely remain 

in or choose the science program, which is the ultimate goal of the department.  
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Additional Mid-Level assessment instruments are contemplated.  They will be added during the 2007-

2008 school year:  These exams are to be given at the conclusion of each of the seven chemistry core 

courses (General Chemistry I & II, Organic I & II, Analytical, Biochemistry, Physical Chemistry).  

Students not performing well on these exams will be given special computerized tutorials to successfully 

complete.  Chemistry majors are unilaterally given tutoring assignments to help solidify their academic 

base. 

       

 

SUMMARY 

 

Assessment activities in the Chemistry Department provide a substantial base for evaluating the overall 

chemistry curriculum and figure prominently in the Department’s planning for improving student 

performance in chemistry.  The results of assessment, primarily those from mid-level exams, are 

examined routinely to assist the Department in making program changes and in exploring alternative or 

additional methods of assessment.  Response to assessment results is not only geared to devising plans 

for retaining current majors but also to recruiting new students into the program.  Recruitment efforts 

are enhanced by State, national and private financial resources which are acquired by the School of 

Arts & Sciences.  These financial resources significantly enhance the budget for the department and 

assist in making budget decisions. 

 

The department' has reached its goal to increase the "running" number of majors to 20 by 2006 and is on 

track to increase this number to 30 by 2008.  Presently there are 26 chemistry majors.  The department 

plans to increase the number of students that successfully pass the introductory General Chemistry course, 

which in turn should increase the retention percentages in the department. Recruitment of new students 

will be a priority. Special university scholarship programs which will specifically target science students 

should also increase the number of science majors at the University. The goal of our department is to 

increase the number of chemistry graduates and to increase the number of graduates that go on to 

graduate school. New recruitment efforts, increased financial support, enhanced research project 

opportunities, and standardized-testing training are some of the strategies that have contributed to the 

steady growth of the department.   These strategies will be continued and enhanced. 

 

 

 

Communication  

Program Outcomes Assessment 

2005-2006 

 

Question 12:   
 

Attach a table listing the assessment measures and number of individuals assessed for the degree program 

or department. 

 

 

Department/Degree   Assessment Measure   # of Individuals 

Program         Assessed 
Broadcast Journalism   Grammar and Word 

     Usage Pre-Test    18 

Broadcast Journalism   Grammar and Word 
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     Usage Post-Test    18 

Broadcast Journalism   Broadcast Rules Exam   15 

Broadcast Journalism   Senior Exit Exam      9  

Broadcast Journalism   Senior Portfolio      9 

Broadcast Journalism   Internship       7 

Broadcast Journalism   Student Satisfaction Survey     7   

   

Question 13:   

 

What were the analyses and findings from the 2005-2006 program outcomes assessment? 

 

Entry Level 

 
Eighteen students took a grammar, word usage, punctuation, spelling and writing test at the beginning of the 

Writing for the Mass Media course during the 2005-2006 academic year.  The 18 students’ pretest scores 

ranged from 35 to 75 percent.  The 18 students took a posttest at the end of the Writing for the Mass Media 

course.  Scores ranged from 64 to 94 percent.  While the pretest scores were similar to the pretest scores in 

the 2004-2005 academic year, a greater increase in the posttest scores in the 2005-2006 academic career can 

be contributed to the increase in instructional time from a one credit hour course to a three credit hour course 

and the use of a more comprehensive textbook with specific grammar and writing exercises. 

 

Student Pretest Scores Posttest Scores 

 
Student 1 60%   86% 

Student 2 65%   82% 

Student 3 70%   86% 

Student 4 60%   86% 

Student 5 75%   88% 

Student 6 50%   64% 

Student 7 75%   94% 

Student 8 80%   80% 

Student 9 70%   74% 

Student 10 60%   86% 

Student 11 70%   92% 

Student 12 60%   72% 

Student 13 60%   78% 

Student 14 55%   72% 

Student 15 60%   72% 

Student 16 65%   80% 

Student 17 75%   92% 

Student 18 60%   82% 

Mid-Level 

 
Fifteen students took the Broadcast FCC Rules and Regulations Exam in the Station Participation Rules 

course during the 2005-2006 academic year.  All fifteen students passed the exam with a minimum score of 

70% (C).  Scores ranged from 70 to 84%. 
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Student FCC Rules Test 

 

Student 1  70% 

Student 2  78% 

Student 3  75% 

Student 4  84% 

Student 5  72% 

Student 6  72% 

Student 7  72% 

Student 8  70% 

Student 9  72% 

Student 10  74% 

Student 11  74% 

Student 12  72% 

Student 13  82% 

Student 14  80% 

Student 18  84% 

 

Exit Level 

 

At the exit level students must complete three assessment activities.  Students and pass the test with a 

minimum of 70% proficiency the department developed senior exam.  Students must also do a formal 

presentation of their professional portfolio and take a student satisfaction survey to assess students’ 

satisfaction with the broadcast journalism program. 

 

Senior Exam and Portfolio 

 

   Student     Exam Score      Portfolio Score 

 
Student 1  84%   88% 

Student 2  84%   85% 

Student 3  82%   95% 

Student 4  83%   90% 

Student 5  93%   88% 

Student 6  93%   95% 

  Student 7  81%              90% 

Student 8  80%   92% 

  Student 9         78%              80% 

 

Student Satisfaction Survey 

 

Academic Advising 

• Four students strongly agreed and two students agreed that academic advising in the department 

assisted them with their academic progress.   

• One student disagreed that the academic advising assisted them with their academic progress.  
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Grading 

• Three students strongly agreed and three students agreed that grading in the department of 

Communications was fair and accurate. 

• One student disagreed that grading was fair and accurate in the department of Communication. 

  

Instruction 

• Three students strongly agree and four students agree that the instructors in the department of 

communication are knowledgeable, effective, and enthusiastic in presenting subject matter in classes.  

• Four students strongly agreed and one student agreed that instructors began classes on time in the 

department of communication. Two students disagreed. 

• Four students strongly agreed and three students agreed that course syllabi in the department of 

communication were well prepared and thorough. 

 

 

Textbooks  

• Three students strongly agreed and three students agreed that the textbooks used in the department of 

communication were interesting, through and relevant to the courses’ subject matter. 

• One student disagreed that the textbooks were interesting, thorough and relevant. 

 

Equipment 

• Three students strongly agreed and three students agreed that they had adequate access to equipment 

in the labs and radio and television stations.  One student disagreed. 

• Six students strongly agreed and one student agreed that more equipment is needed in the labs and 

broadcast stations for student use and training, 

 

Facilities 

• Three students strongly agreed and two students agreed that they received sound instruction and 

training in the radio station. 

• Two students strongly disagreed. 

• Four students strongly agreed and three students agreed that they received sound instruction and 

training in the television station. 

 

Positive Comments on the Department of Communication: 

 

• I believe that the department of communication has prepared me well with the basic skills necessary 

to have a career in journalism. 

• I feel prepared to embark on my career in broadcast journalism and I am optimistic about my future. 

• I feel equipped to work in any area of the mass communications field because of the well-rounded 

subject matter and hands-on experiences. 

• I believe that the teachers have paved the way for me to be successful. 

• I love the direction that the LU Gazette is going in especially with the online edition. 

• I enjoyed the field trips, conferences, workshops and guest speakers. 

 

Areas for change in the Department of Communication: 

 

• I hope that the Communications department begins to receive more money to add more equipment. 
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• There needs to be a broadcast writing lab for television and one for radio so students can write 

stories and prepare scripts. 

• The department needs more faculty and staff to work with students in radio, television and the 

newspaper. 

  

 

Question 14:  

 

What instructional changes occurred or are planned in the program due to the program outcome 

assessment? 

 

 The strengthened and enhanced curriculum for the 2005-2006 academic years provided students with 

a more rigorous challenge in written, oral and critical thinking skills as well as increased opportunities in 

developing competencies in hands-on skills using broadcast equipment and producing quality broadcast 

programming.  Increased student performance in the assessment activities shows we are moving in the right 

direction and that we need to continue to strengthen are instructional content and expand are experiential 

training.  This will ultimately garner the quality student we would like to produce.  In the quest to continue 

to improve our instructional efforts, the faculty will continue to develop students: 

 

• who are leaders in the broadcast journalism field 

• have an appreciation for community service while in the pursuit of journalism excellence 

• exhibits the highest standards of journalism ethics 

• appreciate diversity in news coverage that is fair and balanced 

• cover news events with a commitment to social responsibility 

• respects the rights of human beings in covering the news 

 

The Department of Communication faculty will continue to improve the instructional effectiveness of 

courses to: 

 

• Provide in depth instruction in grammar, word usage, punctuation and the various writing styles for 

print, broadcast and mass media writing assignments across the curriculum 

• Do more in depth instruction in the oral presentation of news reporting, hosting radio and television 

shows, presenting views and opinions and asking relevant questions to receive thought provoking 

answers 

• Do enhanced instruction in radio and television production skills using the latest digital technology 

• Do enhanced instruction in reporting, designing, and editing the student newspaper 

• Teach new skills in writing and presenting information on the Internet by creating and designing the 

on-line weekly campus newspaper with digitally produced photographs and streaming in video of 

campus events 

• Assist students in reaching measurable benchmarks in print, broadcast and the Internet so that they 

can meet the challenges of convergence in the journalism marketplace 

• Each course in the department will include measurable outcomes in the syllabus 

• Each course will have a balance of principles and theories, along with practical hands-on 

opportunities 

• Each course will emphasize scholarship and research that contributes to the understanding of 

journalism and communication performance 

• Each course will emphasize the necessity to exhibit the highest standard of journalism ethics 
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Continued emphasis in written, oral, and critical thinking skills along with student production and 

programming will be mandated to provide the optimum experiential learning for students.  Increased 

opportunities for professional development and student competitions will afford greater enhancements and 

learning experiences for students. 

 

 

Corrections 

Programs Outcomes Assessment 

2005-2006 

 

Question 12:   
 

Attach a table listing the assessment measures and number of individuals assessed for the degree program 
or department. 

 

 

Department/Degree 

Program 

Bachelor of Science 

Assessment Measures 
Number of 

Individuals 

Assessed 

CORRECTIONS 
Internship 

Departmentally-Developed Test 
15 

 

Question 13:   

 

What were the analyses and findings from the 2005-2006 program outcomes assessment? 

 

Assessment Indicators 

 

Indicators Number 

Assessed 
Mean 

     Deviation 

 

Standard 

 

Theoretical 

Perspectives 
     15 2.5 

1.05 

 

Methodology 15 2.1 
1.05 

 

Prisons & Jails 

Systems 
15 6.2 

1.6 

 

Community 

Corrections 

Correctional 

Treatment 

Systems/Probation  

& 

Parole 

 

 

15 

 

 

5.7 

 

 

1.2 
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Juvenile 

Delinquency& 

Justice System 

 

 

 

15 

 

 

 

6.2 

 

 

 

1.8 

 

Police 

Administration 

 

 

15 

 

5.6 

 

1.2 

     

During the 2005-2006 school year, students in the Corrections program were administered a pilot 

examination for the fourth year.  The mean score for the examination was 50, median, 52, mode 52, 

standard deviation 6.3, range 15, minimum score 39, and the maximum score 72. The examination will 

continue to be studied and appropriate adjustments made.  

 

During their senior year, corrections majors enroll in 6 credit hours of internship.  Students are 

required to complete 240-clock hours at a correctional/criminal justice or equivalent agency.  Students 

meet with the faculty coordinator prior to the start of the internship for a review of the course syllabus.  

Students are required to keep a journal of their daily activities and submit a final report describing their 

internship experience.  Journals are e-mailed (as an attachment) to the faculty coordinator after every 

40 hours of work.  Toward the end of the semester, agency supervisors are asked to complete 

questionnaires about students’ skills, experiences, and work habits.  The final grade is assigned by the 

faculty coordinator and is based on quality of journals and final report, completion of required 240 

hours, and agency supervisors’ evaluations. 
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Internships Results 
 

# of Students Assessed:  13 Agency/Location Final Grade 

Female Office of Juvenile Affairs – 

Oklahoma City 

A 

Male Langston University Police 

Department 

B 

Female Payne County Counseling 

Services – Stillwater 

A 

Male Oklahoma County Juvenile 

Detention Center 

B 

Male Chicago Police Department – 

Chicago, Illinois 

A 

Female District Attorney Office – 

Topeka, Kansas 

B 

Female Carver Correctional Center – 

Oklahoma City 

B 

Male West Dallas Community 

Center – Dallas, Texas 

B 

Male Langston University Police 

Department 

B 

Female Guthrie Job Corps Center B 

Female Kate Barnard Community 

Corrections Center – OKC 

In Progress 

Male Oklahoma City Community 

Corrections Center 

In Progress 

Female Dallas Police Department – 

Dallas, Texas 

In Progress 

 

 

Question 14: 

 
What instructional changes occurred or are planned in the program due to program outcomes 

assessment? 

 

Program modification will be made in the Corrections Program during the 2006-2007 school year to 

strengthen students’ knowledge, skills and to improve areas of weakness reflected on the self-

developed test. Course syllabi will be adjusted accordingly. Additionally, test taking skills workshops 

will continue to be held throughout the semester to enhance the students’ skills. Workshops and 

seminars will continue to be presented to students in areas of poor performance.  Program changes and 

test results will be shared with the students, advisors and instructors. 
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English 

Programs Outcomes Assessment 

2005-2006 

 
 

Question 12:   

 

Attach a table listing the assessment measures and number of individuals assessed for the degree 

program or department. 

 

 

Chart 1 

Bachelor of Arts in English and Bachelor of Arts in English Education 
 

Assessment tool/ 

# of items 

Average Percent 

Correct 

Range Percent 

Correct 

Total #  

Assessed 

Literature (teacher-

made) 

160 

55 45 – 67 7 

Grammar (teacher-

made) 

150 

56.5 46 – 68 7 

Essay 

100 possible 
81.7 76.5 – 88.5 7 

 

Overview 

 

In April 2006, seven graduating seniors took the exit assessment as required by the English and 

Foreign Languages Department.  Two of the seven (29%) were English Education majors, and five 

(71%) were English Liberal Arts majors.  All majors were matriculating to receive the Bachelor of 

Arts or Bachelor of Arts in Education either in spring or summer 2006. 

 

The assessment instruments – literature and grammar – were both teacher-made, and the students 

wrote the essay after choosing a topic from a list of five given topics.  The literature test had sixty 

multiple-choice items, and the grammar test had fifty multiple-choice items.  Three English faculty 

evaluated each student’s essay, and an average score was derived for each student and for the group. 
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Question 13:   

 

What were the analyses and findings from the 2005-2006 program outcomes assessment? 
 

Each student was assigned a three-digit number for the privacy of this report and for the evaluation of 

the essays.  Each assessment instrument was given a value of 100% with grade equivalents as follows: 

 

  A = 90% - 100% 

  B = 80% - 89% 

  C = 70% - 79% 

  D = 60% - 69% 

       F = 50% and Below 

 

Given below are the 2006 results, as well as comparisons with the 2004 and 2005 results.  For clarity, 

the 2006 performance results for the seven graduating seniors are as follows: 

#1 = student 063; #2 = student 064; #3 = student 065; #4 = student 066; #5 = student 067; #6 = student 

068; #7 = student 069. 

 

Chart 2
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The 2006 percentages on the literature assessment are as follows:  student #1 = 58%; #2 = 67%; #3 = 

48%; #4 = 47%; #5 = 45%; #6 = 60%; #7 = 60%.  Six of the graduates (86%) made a letter grade 

equivalent of “F” on the literature assessment, with one student making a grade equivalent of the 

lowest possible “D”. 

 

Chart 3: 3-Year Literature Average 
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In comparison to the past two years, students in 2004 made a higher percentage overall (53.1%), and 

those in 2005 made a lower percentage (33.5%).  All percentages; however, are in the “failing” range. 

 

Chart 4 
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The percentages attained by the 2006 English graduates on the grammar assessment are given in Chart 

4.  The scores of the students were #1 = 62%; #2 = 54%; #3 = 46%; #4 = 54%; #5 = 46%; #6 = 68%; 

#7 = 62%.  The range – 46 to 68 – represents three (43%) students’ attaining a letter grade performance 

of “D”, with four (57%) having an equivalent letter grade of “F”.  All percentages, however, are too 

low for English majors. 

 

 

Chart 5:  3-Year Grammar Average 
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This 2006 average percentage on the grammar test is much lower than the 2005 average (81.5%); 

however, it is more similar to the graduates’ performance on the 2004 grammar test (58.2%).  

Currently, we have no data to explain the wide variance from 2005 to 2006; therefore, we question the 

validity of the 2005 average. 

 

It is alarming to the English faculty that our graduates’ performance on a major component of their 

chosen discipline is so low. 
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Chart 6
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The 2006 scores on the essay were as follows:  student #1 = 80.5; #2 = 85.5; #3 = 76.5; #4 = 80; #5 – 

81.5; #6 = 88.5; and #7 = 80.  Each essay was evaluated for content, usage, and mechanics of 

punctuation. 

 

Chart 7: 3-Year Essay Average Comparison
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Whereas the 2006 averages are consistent with 2004 (81.9) and 2005 (81.5), four of the students 

writing the essay in 2006 (57%) had major grammatical errors of fragments and subject-verb 

agreement problems.  Five students (71%) had at least one sentence fragment.  All seven had content 

and/or spelling, pronoun-antecedent agreement problems, possession or diction problems.  All such 

errors are unacceptable for English majors. 

 

In comparison to 2004 and 2005 essays, the results are statistically the same; the analysis of types of 

errors is the difference.  The students’ average performance is basically a letter grade of “B”; however, 

that means that there are several important writing and grammatical principles in which our English 

graduates are not competent. 
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Question 14: 
 
What instructional changes occurred or are planned in the program due to program outcomes 

assessment? 

 

As a result of the 2004 – 2006 assessment results, the English and Foreign Languages faculty have 

made the following changes: 

 

– Offered a Special Problems course in spring 2006 which emphasized test-taking skills and 

competence in literature and grammar. 

 

– Established rubrics and scoring criteria for all composition courses, with more specific 

attention to those sections of English Composition I, English Composition II, and Advanced 

Composition for English majors. 

 

– All major courses must include an activity for compiling and reviewing information for long-

range retention. 

 

– Assigning English majors as assistants to the instructors of the developmental course – Basic 

English.  The intent is to give majors practice in explaining and applying grammatical 

principles on a regular basis. 

 

 

The immediate plans for changes in the curriculum as a result of the exit assessment data from 2003 – 

2006 (four years) are as follows: 

 

– Give the exit assessment to graduating seniors in the fall semester of their senior year in order 

to have a semester to work with them on their weak areas. 

 

– Give a “pre-exit assessment” to first semester juniors (with full knowledge that they have not 

had the necessary literature content).  They will then take the exit assessment the semester 

before graduation.  A comparison of the results and the grades received in courses will be 

made. 

 

– Introduce a second grammar course in the curriculum which will be a pre-requisite course for 

the current Advanced Grammar course which is required of all majors. 
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Mathematics 

Program Outcomes Assessment 

2005-2006 

 

      

 

Question 12:   
 

Attach a table listing the assessment measures and number of individuals assessed for the degree program 

or department. 

 
 

Degree Program Assessment Measure # of Individuals Assessed 

Mathematics ETS Major Field Test -0- 

 

 

 

Question 13:   

 

What were the analyses and findings from the 2005-2006 program outcomes assessment? 

 

 

N/A 

 

Question 14: 
 
What instructional changes occurred or are planned in the program due to program outcomes 
assessment? 

 

The Department of Mathematics plans to extend student participation in discussing assessment issues.  

The Department of Mathematics is the early stages of forming a Student Advisory Board for 

Mathematics (SAM).  The SAM group will be composed of four undergraduate mathematics and/or 

mathematics education students.  The make-up will consist of two seniors, one junior student, and one 

sophomore student. The SAM group will provide valuable input from our student body and serve as an 

intermediary between the faculty and the students concerning assessment issues.  

 

We feel that it is important that the main stakeholders (the students) have a voice in the future direction 

of their Department. In addition to the proposed SAM group, the Department of Mathematics plans to 

update and revise exit interview questionnaires to address student issues and concerns that can be 

measured and reported qualitatively as well as quantitatively.  The SAM group will be invaluable in 

providing guidance as to kinds of questions students will answer honestly and frankly. Useful and 

meaningful data can then be obtained and appropriate changes can be instituted.   

 

The Department of Mathematics recognizes its weaknesses in the area of pure and applied 

mathematical research. The department has hired a pure mathematician in the area of mathematical 

analysis to give our students first hand exposure to mathematical research and opportunities to publish 

in a refereed journal. Additionally, the department has aggressively sought out Summer Research 

Experiences (REU) for all qualified mathematics majors.  We have developed a REU booklet to help 

students locate and apply for summer research experiences.   The department is committed to helping 
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students write required essays, write letters of recommendations, and further assisting students in 

completing application packets.  

 

In the area of curriculum and instruction, the department has instituted the Lesson Tracking Form 

(LTF).  The LTF’s are similar to lesson plans. The LTF’s are completed at the end of each week.  The 

LTF’s help ensure that all multi-section courses are covering the same material at relatively the same 

pace. Curricular uniformity and faculty accountability are the immediate goals of the Lesson Tracking 

Forms.   

 

 

Music 

Program Outcomes Assessment 

2005-2006 

 
Question 12:   
 

Attach a table listing the assessment measures and number of individuals assessed for the degree program 
or department. 

 

 
Degree Program   Bachelor of Arts in Education (Music) 

  

Assessment Measures             Students  Assessed 

 
 

Self-Developed Tests: 
Freshmen Entrance Exam                             20 

Piano Proficiency Exam                                 4 

Senior Recital     5 

Oklahoma Certification K-12  3 

 

________________________________________________________________________ 

 

 

Music Education majors must successfully pass a battery of evaluative tools to achieve their degree at 

Langston University.  Upon successful completion of the degree graduates are strongly encouraged to 

take the Oklahoma State Teachers Certification Examination K-12.  Additional assessment tools are 

given by the department and are normally assessed at the conclusion of the fall or spring semesters—

based upon student need, excluding the freshmen music entrance exam.  The date/time/place are posted 

on the Music Department’s bulletin board. 

 

Question 13:   

 

What were the analyses and findings from the 2005-2006 program outcomes assessment? 

 
Twenty first-time entering music majors (i.e., 15 males (75%) & 5 females (25%) were administered 

the freshmen music entrance as an initial pre-test in determining propensity for successful completion 

of the Music Education degree.  Results of that exam demonstrated the need for 18 of the participants 

to take the Music Fundamentals sequence as a part of their academic coursework.  Two students 
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successfully tested in Music Theory.  Students could score a possible 163 points for a perfect score on 

the testing instrument.  The mean or average for the students was ten (10).  Four students petitioned to 

have the piano proficiency examination administered to them.  Two students successfully tested out of 

the piano course sequence.  Five (5) students qualified to be presented in Senior Recital as a final “in-

house” assessment tool for achievement of the music degree.  Additionally, three (3) students 

successfully passed the OPTE (Oklahoma Professional Teachers Examination).  

 

 

Question 14: 
 
What instructional changes occurred or are planned in the program due to program outcomes 

assessment? 

 

The Department of Music has worked to improve the quality of its degree offering at Langston 

University.  A fulltime instructor (instrumental) has been added to the faculty to strengthen the skills of 

students and enhance learning. Technology has been added to music laboratories to enhance students’ 

learning and understanding.  Also, a music recording studio is being development for student use.  

Course syllabi are being adjusted to reflect technology assignments and requirements.  All scores are 

discussed with the students, advisors and instructors. 

 

 

Sociology 

Program Outcomes Assessment 

2005-2006 
 

 

Question 12:   
 
Attach a table listing the assessment measures and number of individuals assessed for the degree program 

or department. 

 

 

 

Degree Program Assessment Measure # of Individuals Assessed 

Sociology ETS Major Field Test 3 

 

Question 13:   

 

What were the analyses and findings from the 2005-2006 program outcomes assessment? 

 
During spring 2006, three students took the Major Field Test in Sociology.  The two-hour test 

consisted of 140 multiple choice questions.  This was the first year that the test was taken online.  

Students later said that they preferred the online to the paper-and-pencil test. 

 

Major Field Test scores are reported on a scale of 120-200, with sub scores reported on a scale of 20-

100.  Presented in the table below are the total scores and sub scores for the three students.  Overall 

and major GPAs at time of test are also included.  Although ETS reports scores for the nine 

“assessment indicators” on the Major Field Test in Sociology, these scores were not reported for our 

students.  ETS requires a minimum of five students for assessment indicators to be reported.   
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# of Students 

Assessed  

Overall GPA Major GPA Total Score Sub score 1:  

Core 

Sociology 

Sub score 2:  

Critical 

Thinking 

Male 3.71 3.4 151 38 56 

Female 3.1 3.5 147 44 51 

Female 3.16 2.9 145 44 45 

   Mean:  147.6 Mean:  42 Mean:  50.6 

 

As presented in the table below, mean scores for 2006 were compared with those from 2001-2005.  

The mean scores were also compared with data available from ETS for 2001-2004.   Students who 

took the Major Field Test in 2006 performed much better in the area of Critical Thinking.  The mean of 

50.6 was the highest ever for our students and above the ETS mean of 48.9. However, Core Sociology, 

which includes general theory, methodology, and statistics, continues to be a low performing area for 

our students.  Our mean was 42, compared to the ETS mean of 49.6.         

 

 

Academic Year # of Students Total Score   Subscore 1   Subscore 2  

2001 7 142 38.4 44.9 

2002 7 137.7 39.9 42 

2003 3 138 36 35 

2004 5 143 42 47 

2005 6 142 39.5 42.8 

 

 

Question 14: 

 
What instructional changes occurred or are planned in the program due to program outcomes 

assessment? 

 

In an effort to enhance learning outcomes in the area of Core Sociology, the department plans to 

revamp its Social Research, Social Statistics, and Social Theory courses.  These courses will involve a 

great deal of reading, note taking, class participation, thought and writing.  There will also be greater 

utilization of Internet and computer assignments.  Since many textbooks now come with companion 

websites, faculty for all sociology courses will be encouraged to incorporate these activities into their 

classroom instruction.  Faculty will continue to review course syllabi, textbook adoptions, and other 

instructional resources to ensure best practices are represented. 
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Technology 

Program Outcomes Assessment 

2005-2006 

 

Question 12:   
 

Attach a table listing the assessment measures and number of individuals assessed for the degree program 

or department. 

 

 

Department/Degree 

Program 
Assessment Measures 

Number of 

Individuals 

Assessed 

 

Internally Developed Test 6 

 % of Raw Score Raw Score 

Student 1 57% 78 

Student 2 59% 80 

Student 3 60% 81 

Student 4 60% 81 

Student 5 61% 83 

Student 6 64%                 86 

   

   

   

 

 

Question 13:   

 

What were the analyses and findings from the 2005-2006 program outcomes assessment? 

 

The Technology Department used a self-developed test. Six (6) students completed the test.. The 

scores are listed from low to high. Scores ranged from 57% to 64%.  Raw scores were 78,80,81,81, 83, 

and 86.  The percentage of raw scores was 57%, 59%, 60%, 60%, 61% and 64%.  In previous 

assessment years, scores ranged from 36% to 80%. 

 

The mean raw score was 81.5 correct or 60%.  The mode, 78, is based on the previous two-year testing 

and the median was 77 or 57%.  The distribution of the scores fell in a fairly narrow range (five-point 

range this year).  In previous assessment years, the Raw Score Percent of the scores was 65%; this 

year, the score is 63%.  Standard Deviation is 2.7 and Variance is 7.3. 

 

A comprehensive examination that spans the technical course work for the undergraduate degree in 

Industrial Technology, Technology Education and Aviation is administered to all senior level students 

in the semester of expected graduation.  The examination was developed by a team of faculty and 

advisors representing all the options available to students pursuing the B.S. degree in Industrial 

Technology: Electronics, Computer Design, Building Construction Management, Teacher Education 

and Airway Science. 
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Question 14: 
 
What instructional changes occurred or are planned in the program due to program outcomes 

assessment? 

 

 

Students in the Department of Technology can choose from several specialties within the Industrial 

Technology major. It was again determined that the test results should be analyzed by sections to 

determine areas of weakness.  This would determine course work required for remediation, 

improvement and for tailoring of the test. 

 

As expected from past performances, the Computer Design majors performed better than the other 

majors on the Drafting/Design portion.  The Electronics majors performed better than the other majors 

in the Electronics portion.  Based on available information, the overall scores are somewhat balanced, 

with the students scoring similarly overall even though students normally score higher in their 

specialty area. There are 43 professional questions, 28 Electronics questions, and 64 Drafting/Design 

questions.  There are fewer questions within the Electronics area because more time is needed to 

complete the many formulas. 

 

 

    

Student  
Electronics 
Score 

Computer Drafting 
Score 

Professional 
Score 

Electronics Major A 70% 49% 74% 
 Drafting Major A 33% 67% 67% 
 Drafting Major B 59% 52% 74% 
 Drafting Major D 41% 66% 65% 
 Drafting Major E 52% 49% 74% 
 Drafting Major F 37% 50% 81% 

 

 

Chart Number Two 

 

 

 

 

 

 

 

 

 

 

In previous assessment years, it was recommended that the cut-off point for this self-developed test be 

placed at 50%. This year no students scored below the cut-off point. Scores are consistent with 

previous years.   

 

Student examination scores will be distributed to the student and to the faculty, including the student’s 

academic advisor. Content areas receiving poor student performance on the exit examination, will be 
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revisited by faculty, who will strengthen preparation in those areas, explore different teaching methods, 

review course work and reading or laboratory experiences.  

 

Senior level students continue to provide tutoring sessions in the afternoon. Tutoring helps and 

encourages students to improve test scores. 

 

The Department Faculty and Advisory Committee met in 2005 and upon completion of a program 

review which included the department assessment, made extensive recommendations for course 

offerings and course descriptions. The Department Staff and Advisory Committee reviewed the 

Faculty developed exit examination. Close examination of the exit exam provide evidence for a need to 

change some course descriptions and add new courses to meet the changing requirements in the 

various technical fields. 

 

 

Theater Arts  

Program Outcomes Assessment 

2005-2006 

 

Question 12:   
 

Attach a table listing the assessment measures and number of individuals assessed for the degree program 

or department. 

 

 

Number Assessed   2 

Assessment Measure   Senior Portfolios 

 

Question 13:   

 

What were the analyses and findings from the 2005-2006 program outcomes assessment? 

 

The only element of our assessment model operative during the 2005-2006 academic year was the 

senior portfolio.  The portfolios reflected both the benefits and difficulties of rebuilding a program 

after a dormant period.  One portfolio included a video clip from the first production of our revived 

department, “Raisin in the Sun,” in November, 1999.  The student in question participated as a cast 

member in each of our first three productions.  The clips recall the young woman’s steady personal 

growth as well as some of the constraints of bringing the theater department back to life.   

 

The second portfolio was by a student more interested in technical theater than in performance.  She 

included floor plans for prospective set designs, lighting plots, costume drawings, and programs to 

document her work as a stage crew member, which was her only fully-realized theater experience due 

to our limited shop space and technical capacity.  While this sample is admittedly small, it suggests 

that a regular schedule of stage performances on campus, to which we are committed, can focus the 

rebuilding effort and highlight the program’s expansion needs, such as dedicated performing and 

rehearsal space and shop space for set and costume construction.    
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Question 14: 
 
What instructional changes occurred or are planned in the program due to program outcomes 

assessment? 

 

We continue to believe that the theater process, from first reading to final staging, provides rich 

opportunities for faculty and student growth and development.  We hope to refine our classroom techniques 

to emphasize writing skills by using reader response journals to intensify the reader/actor’s relationship with 

the text.  We hope to provide instruction in vocal projection and stage movement in all classes from 

Introduction to Theater to our senior seminars.  For theater arts majors and non-majors alike, this work can 

lead to more effective public presentations.  In the longer term, we hope to expand our capacity to build sets 

and costumes and explore the latest innovations in lighting and sound, thus to enhance our students’ 

experience of technical theater. 
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School of Business 

Assessment Report 2005-2006 

 
Introduction 

 
The goal of the School of Business is to equip graduates with knowledge base that fosters systematic 

self-reflection as the foundation for life-long learning and professional development. Knowledge 

acquired by students will enable them to work efficiently and effectively in the private, public, or 

nonprofit sector; engage in entrepreneurial venture; or pursue graduate education. 

 

This assessment report presents analysis of the results achieved by various undergraduate program 

majors in the School of Business.  The report is based on the ETS Business II tests administered during 

December, 2005 and March, 2006.  The Major Field Tests measure achievement in specific fields of 

study.  The tests assess core knowledge of materials commonly associated with specific fields of study 

in typical undergraduate degree programs.  Scores of these tests are intended to provide a measure of 

students’ level of mastery of principles, concepts, and cognate knowledge at the end of study in a 

major field. Overall, our students continue to demonstrate progress in their understanding of the 

elements that make up the core business curriculum.  We believe performance on this Test, when 

combined with and properly viewed in context with qualitative assessment measures, reflects how 

successful the School of Business has been in imparting core business knowledge to its students.   

 

Question#12:Assessment Measures and Number of Individuals Assessed 

 

Fifty-seven students in various business degree programs were tested utilizing the standard ETS core 

test (Business II).  Exhibit I presents the distribution of the test population by educational level or 

academic classification.   
 

Exhibit I 
Distribution of Test Population by Educational Level 

 
Educational Level Number of Students Percentage  

Freshman 0 0 

Sophomore 0 0 

Junior 0 0 

Senior 57 100 

Other 0 0 

No Response 0 0 

 

The instrument utilized tested formal knowledge acquired in the following eight core business fields: 

(1) Accounting, (2) Economics, (3) Management, (4) Quantitative Business Analysis, (5) Finance, (6) 

Marketing, (7) Legal Environment, and International Issues. Essentially, the ETS test is designed to 

assess the level of mastery of the common professional components of undergraduate business degree 

program by graduating students.    
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Analysis of Overall Results 
Exhibit II presents the overall results on the test for all 57 students.  These results are compared to 

those obtained in the previous two years, that is, 2003-04 and 2004-05. Results of the 2005-06 Test 

show that there have been modest improvements on the scores overall for the previous two years.  

Exhibit III shows graphically the scores on the sub-field tests accompanied by detailed analysis. 
 

 

Exhibit II 

Overall Results on the ETS Core Test for Business Majors 

Total Test 

 

    2005-06                                  2004-05                  2003-04                                 

Scale Score No. of 

Students 
Percent 

Below 

No. of 

Students 
Percent 

Below 

No. of 

Students 

Percent 

Below 

200 0 100 0 100 0 100 

195-199 0 100 1 99 0 100 

190-194 0 100 0 99 0 100 

185-189 0 100 1 97 1 100 

180-184 1 98 1 96 1 100 

175-179 1 97 1 95 0 100 

170-174 1 94 1 93 2 98 

165-169 4 87 1 92 2 96 

160-164 6 78 7 83 5 88 

155-159 8 62 5 76 3 81 

150-154 6 52 7 69 5 77 

145-149 7 38 9 55 7 63 

140-144 10 25 10 42 11 48 

135-139 9 10 14 24 16 31 

130-134 4 6 10 11 7 13 

125-129 0 0 5 4 11 2 

120-124 0 0 3 0 5 0 

 

Statistics:     

Scale Score Mean    

Standard Deviation   

Standard Error of Mean 
 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 
 

 

 

2006 2005 2004 

147.7__149.6___142.7 

13.4 15.1 14.2 

1.87 1.73 1.65 
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Exhibit III 

Program Outcomes Assessment 

 

Department or Degree 

Program 

Assessment Measures 

ETS Major Field Tests (Raw 

Scores) 

# of Individuals Assessed 

 2005-06 2004-05 2003-04  

 
Accounting 

 

 
42.7 

 
40.3 

 
36.6 

 
57 

 

Economics 

 

 

39.2 

 

38.4 

 

36.1 

57 

 

Management 

 

 

50.2 

 

48.6 

 

47.5 
 

57 

 

Quantitative Business Analysis 

 

 

55.9 

 

50.1 

 

46.2 
 

57 

 

Finance 

 

 

36.7 

 

29.4 

 

26 
 

57 

 

Marketing 

 

 

49.5 

 

42.2 

 

43 
 

57 

 

Legal Environment 

 

 

52.5 

 

41.9 

 

41.5 
 

57 

 

International Issues 

 

 

40.7 

 

37.5 

 

36.6 
 

57 
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Question #13: Analysis & Findings 
 

Accounting 
The score on accounting sub-field shows a minor downward adjustment after two years of modest 

improvements.  This seems to be an aberration. 

 

 

ETS Major Field Tests: Accounting
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Economics 
The score on economics sub-field of the test shows little improvement over last year. This contrasts 

with the upswing experienced in the previous years. This low level of improvement is somewhat 

perplexing in view of the noticeable improved scores on the other quantitative based sub-fields. One 

plausible explanation of the stagnant score on the economics sub-field is the large class sizes. 

 

 

ETS Major Field Tests: Economics
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Management 
The score on management sub-field is one of the five highest scores on whole test. The rate of 

improvement is encouraging as students show their grasp of course materials. Effort is being made to 

recruit additional faculty in the management sub-field. If the effort succeeds, the level of improvement 

in students’ score will not only be sustained, but will be improved upon.  

 

 

 

 

 

ETS Major Field Tests: Management
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Quantitative Analysis 
The score in this sub-field is one of the five areas that record improvements in students’ scores The 

performance of students in this sub-field remains very encouraging given the difficulty our students 

have had in quantitative business analysis prior to 2004-05.  The gradual pattern of improvement in 

this sub-field is a vindication of the various steps initiated in the past several semesters to provide a 

thorough grounding for students and equip them with knowledge base in quantitative techniques for 

managerial decision-making.  
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Finance 
The finance sub-field continues to record some gains. The improvement in this subject area is 

attributed to the measures taken to enhance student knowledge and their ability to apply quantitative 

business methods.  
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Marketing 
Compared to the previous year, the score on the marketing sub-field shows significant improvement. 

Revision of the course syllabus and reorientation of the knowledge contents of the sub-field contributes 

to the improved performance of students in the marketing sub-field.   

 

 

 

ETS Major Field Tests: Marketing
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Legal Environment 
The 2005-06 Test shows an impressive increase, the highest of the whole test.   

 

 

ETS Major Field Tests: Legal Environment
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International Issues 
As in the previous year, score on the international sub-field shows a modest up-tick over the previous 

year. Perhaps, the requirement that faculty expose students to international dimensions involved in all 

their subjects will help to improve score on this sub-field. 

 

ETS Major Field Tests: International Issues
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Question #14: Proposed Instructional Changes 

 

We plan to continue emphasizing the importance of the ETS II exam to the students and to make the 

exam results a component of the students’ grade in the capstone Business Policy course. 

 

 

Summary  

The School of Business Assessment Committee continues to monitor on an on-going basis 
student performance and to determine when and where interventions are needed. The 
committee is reviewing the student performances on all indicators, and will suggest ways and 
means for continuous improvement as needed.  No computer science student presented for 
the ETS Computer Science Test during 2005-2006. 
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School of Education and Behavioral Sciences 

Langston University 

 

The Analyses and Findings From the  

2005 – 2006 Program Outcomes Assessment 

 

 

Certification Examination for Oklahoma Educators (CEOE) 
 

 The CEOE Program consists of fifty-three tests.  Forty-eight tests are subject area tests, four are 

professional teaching examinations, and one is a general education test. 

 

 While the content covered by each test is different, the structure is essentially the same. The 

content of each testing field is organized from four to six sub-areas.  The sub-areas define the major 

content area of the test.  They include several test objectives that provide specific information about 

the body of knowledge prospective teachers are expected to have prior to beginning to teach in their 

special areas of concentration.  The tests include between 80 to 120 test questions that are designed to 

measure the test objectives. 

 

 Tests are an indispensable tool in the measurement toolbox.  Good tests can provide consistent, 

comparable, and useful information about our candidates’ and students’ achievement not easily 

obtained through other means.  We also realize that tests are not perfect.  Several factors unrelated to 

learning can cause test scores to fluctuate at the individual or aggregate levels.  Consequently, we 

conclude that test scores do not always mean what people and educators think they mean. 

 

 Each examinee’s performance on a test is evaluated against an established level of competence 

represented by a minimum passing score (240 out of 300).  The scale score is computed by 

determining the number of scoreable questions answered correctly.  To pass the test, an examinee must 

attain a mean total score of 240 or higher.   

 

 During the 2005-2006 testing period, one hundred and seven (107) candidates were tested and 

earned a passing score of 70.1%.  Twenty-five (25) Elementary Education majors were tested; nine 

(64.3%) passed the Elementary Education Subtest 1, and    ten (90.9%) were successful in the 

Elementary Education Subtest 2.   Aggregated Oklahoma Subject Area Test (OSAT) pass rate was 

reported for 3 Physical Education/Health/Safety candidates at 100%.  There was one candidate each 

for Middle Level Social Studies, Sociology, and Business Education.  All three earned 100% passes.  

Two out of three (66.6%) passed the Vocal/ General Music test and two out of four (50.0%) passed the 

Early Childhood Education test.  Five candidates took the test in Mild-Moderate Disabilities and 

earned a pass rate of 40.0%.  One candidate each took the Instrumental/General Music and the Middle 

Level English tests and both were not successful.  Forty (40) candidates took the Oklahoma General 

Education Test (OGET) and earned a pass rate of 67.5%.  Ten out of eleven (90.9%) passed the 

Oklahoma Professional Teaching Examination (OPTE) PreK-8 test, and six out seven (85.7%) were 

successful in the OPTE 6-12.    
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Oklahoma General Education Test 

 

 The Oklahoma General Education Test is designed to assess examinee’s knowledge and skills 

in the areas most traditionally considered basic arts and sciences. In general, materials on this 

examination cover the core curriculum areas of reading/language arts, mathematics, science, and social 

studies, as well as having a written component (OCTP). 

 

Oklahoma Professional Teaching Examination 
 

 The Oklahoma Professional Teaching Examination is designed to measure examinees’ skills 

and knowledge with respect to topics typically associated with professional teacher education.  Broad 

topic areas include learners and the learning environment, instructional and assessment, and the 

environment.  Four versions of the Oklahoma Professional Teaching Examination are available, each 

of which matches a particular level or classification of certification. 

 

 Examinations are available for Early Childhood, Elementary, Secondary, and PK-12 certificate 

classes.  Langston University examinees have taken one or more of each of the tests.  During 2005-

2006, eighteen (18) Langston University examinees took the Oklahoma Professional Teacher 

Education Examination.  Eleven (11) took the OPTE PreK-8, and earned a passing rate of 90.9%.  

Seven (7) examinees took the OPTE 6-12, and earned a passing rate of 85.7%. 

 

Major Field Assessment in Education 
 

 During the 2005-2006 academic year, the ETS Major Field Test in Education was administered 

to the teacher education seniors.  The test covers 1) Educational Goals (15%), 2) Administration and 

Supervision of School (14%), 3) Curriculum Development and Organization (16%), 4) Teaching and 

Learning (39%), and 5) Evaluation and Research Appraisal (16%). 

 

 The content specifications from the Major Field Tests reflect the basic knowledge and 

understanding gained in the undergraduate curriculum.  According to the NES/OCTP developers, the 

tests have been developed and designed to assess the mastery concept, principles, and knowledge 

expected of students at the conclusion of their study in specific areas. 

 

 Scores on the tests provide useful information to the school faculty and the progress of our 

students.  The test also evaluates the professional education curriculum. 

 

 Out of the eighteen (18) examinees who took the Major Field Test in Education, sixteen (16) 

were successful (passing rate of 88.9%).  The mean total scaled score was 254.   
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2005 – 2006 Academic Year 

Program Outcome Assessment Measures 
 

Degree Program 

Assessed 

Assessment Number of Candidate/Student 

Passed 

# of Tests 

Taken 
 

A.  Department 

 

1.  Elementary and Special  

     Education 

 

 

B.  Measures 

 

1.  Major’s Field Test in  

     Education (ETS) 

 

2.  Certification Examination  

     For Oklahoma Educators 

    (CEOC)     

A. OGET 
B. OSAT 

C. OPTE 

 

3.  Portfolio 

 

4.  Others 

    A.    Admission to     

            Teacher Education  

B. Admission to Clinical  

            Teaching 

    C.     Program Completers 

 

From September 2005 

To June 2006 

 

10 

 

 

52 

 

21 
21 

10 

 

                              11 

 

 

                                 

12 

                             

11 

11 
 

 

 

 
 

11 

 

 

71 

 

30 
30 

11 

 

-- 

    

 

 

           -- 

 

-- 

-- 

 

2.  Teacher Education  

     Programs (Secondary 

     Education ) 

     

    A.  Biology Education 

    B.  Chemistry Education 

    C.  English Education 

    D.  Family & Consumer 

          Sciences 

    E.  Physical Education 

    F.  Mathematics Education 
   G.  Music Education 

  

 

 

1.  Major’s Field Test in  

     Education (NES/OCTP) 

 

2.  Certification Examination  

     for Oklahoma Educators    

    (CEOC)    

 

A. OGET 

B. OSAT 

C. OPTE 

 
3.  Portfolio 

 

4.  Others 

     A.  Admission to Teacher 

          Education 

     B. Admission to Clinical    

          Teaching   

     C. Program Completers 

 

 

 

                                 6 

 

 

22 

 

 

  6 

12 

  6 

                          
                                10 

 

                            

 

                                  6 

 

                                  9 

                                10 

                          

 

 

7 

 

  

37 

 

 

10 

20 

 7 

 
-- 

 

 

 

-- 

 

-- 

-- 

 

3.  Health Physical Education  

     and  Recreation 

 

1.  Content Area Appraisal  

     Examination 
 

2.  Leadership Skills   

      Inventory (Pro-Ed) 

 

 

11 
 

 

11 

 

 

11 
 

 

11 
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PORTFOLIO DEVELOPMENT AND ASSESSMENT 
 

 

    Candidates are required to maintain a program portfolio throughout their tenure in the Teacher 

Education Program. The purposes of the portfolio assessment are to: examine growth over-time; develop a 

sense of process; create means for student self-evaluation; help students and teacher determine and set goals; 

provide real-life learning opportunities; observe growth in nondominant culture population; observe language 

development across age and cultures; evaluate and develop curriculum; determine efficacy of learning practices; 

facilitate faculty and provide support for making changes. 

 

 The School of Education and Behavioral Sciences Assessment Committee along with the Teacher 

Education Committee reviewed and assessed candidates’ portfolios during the 2005 fall semester.  Twenty-one  

(21) portfolios were evaluated. The results show that our candidates’ portfolios were in compliance in all stages 

(entry, mid and exit level) with the standards set by the Oklahoma Commission for Teacher Preparation 

(OCTP). 

 

 

What instructional changes occurred or are planned in the program due to program outcomes 

assessment? 

 

 The changes implemented in the 2005-2006 academic year had positive results. We will continue the 

program plans and implementation strategies with minor academic and tutorial enhancements over the next five 

academic years. 

  

 The school will continue offering seminars in education that will focus on study skills, test-taking 

enhancement, and portfolio development and assessment.  Students and candidates will be required to view 

related videos, and will be assigned a faculty mentor who will ensure that they are successfully matriculating 

through the program. In addition, the six (6) hours in each of the following areas, mathematics, English, 

science, and social studies continue to make an impact on the success rate of our candidates on the Oklahoma 

General Education Test (OGET).  The OGET Sub-area test averages revealed weaknesses in Sub-area 5 

(Liberal Studies, Science, Art, and Social Studies) and Sub-area 6 (Critical Thinking). In response to this 

findings, the Unit has added ten evening and weekend study skill sessions to better prepare our students in 

critical writing and test-taking skills.  

 

 Changes in the Portfolio Development Weekend Seminar have been recommended to be held once a 

week throughout the semester. This change will help to accommodate the Live-Text Electronic Assessment 

System for candidates. The upper division Education Technology course has been recommended to be changed 

to a lower division course to further incorporate the Live-Text assessment and technology skills. 

 

 It is believed that these program changes and requirements will continue to enhance both the teaching 

and learning processes and will ensure candidate success. With these changes and additions, a positive effect on 

the Oklahoma Teacher Certification Test and ETS Major Field Test in Education continues to be a major 

outcome.   
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PROGRAM OUTCOMES ASSESSMENT 2005-2006 

Program:  Health, Physical Education and Recreation 

Introduction 

 

 The academic year 2005-2006 produced twenty-three (23) students who planned 

to graduate in the course of the year.  Of these, eleven (11) completed the requirements 

for graduation.  Ten individuals were engaged in the recreation and non-teaching 

component of the curriculum, and one student matriculated and completed the 

requirements for teacher education. 

 

Assessments were generated utilizing each of the following: 

 

Assessment Measures # of Students Assessed 

Leadership Skills Inventory 11 

Content Area Appraisal Examination 11 

 

 

Analysis and Findings 

 

 The Leadership Skills Inventory is a battery of questions that help ascertain nine 

competency areas for each student within the HPER program of study. This inventory is 

made up of statements that focus on the knowledge and skills of leadership.  This 

instrument is an inventory and not a test. Its purpose is to help students learn about their 

abilities in leadership skills.  It was administered to the graduating students and an 

evaluating faculty member.  The responses on the survey were analyzed for internal 

consistency utilizing both Split-half and Kuder-Richardson statistics analysis.  

Correlations were determined between the faculty member and student evaluations.  The 

maximum possible T-score for each subtest is 70.  Thus, their scores should not be 

viewed in relation to scaled tests based on a score of 100.  The data should be interpreted 

by the strength of the correlation between faculty member and students.  The results for 

the eleven (11) majors submitting data were as follows: 
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Competency 

Mean 

Raw 

Score 

 

T-Score 

 

SD 

 

R Student/ 

Faculty 

 

             Fundamentals of Leadership 

 

23.00 

 

58.00 

 

3.16 

 

.76 

 

             Speech Communication 

 

31.18 

 

60.18 

 

1.33 

 

.47 

 

             Written Communication 

 

35.27 

 

61.27 

 

2.33 

 

.48 

 

             Values Clarification 

 

41.36 

 

52.36 

 

2.67 

 

.76 

 

             Decision Making 

 

24.64 

 

54.64 

 

2.00 

 

.63 

 

             Group Dynamics 

 

45.45 

 

56.45 

 

2.67 

 

.78 

 

             Problem Solving 

 

14.73 

 

56.73 

 

4.33 

 

.67 

 

             Personal Skills 

 

51.27 

 

53.27 

 

3.16 

 

.87 

 

             Planning Skills 

 

42.00 

 

59.00 

 

3.16 

 

.82 

 

 

Summary of Analysis for Leadership Skills Inventory 

 

From the analysis of T-scores present, all scores are above the mean (50), which suggest 

that all students felt they possess the knowledge and skills of leadership.  Students 

expressed a high knowledge and skills of leadership in the content areas of Speech and 

Written Communication.  Contrastingly, students did not report a high knowledge and 

skills of leadership in Value Clarification and Personal Skills.  The data suggest that there 

was very little difference among students in Speech Communication but there is a wide 

variation in their Problem Solving Skills. 

  

Co relational data between student and faculty member perception of knowledge and 

skills of leadership are ambiguous.  The data demonstrate that the students possess a high 

leadership inventory for Speech and Written Communication, when correlated with the 

faculty perception (r = 0.47), but suggest a difference between students and faculty 

perception of Speech and Written Communication (0.48).  However, there was a high 

correlation between student and faculty member perception in Personal Skills, Planning, 

Group Dynamics, and Fundamentals of Leadership. 

 

Students were given the Content Area Essay Examination that evaluated five content 

areas: Blooms Taxonomy of development, Components of Health and Safety, Curricula 

in Physical Education, Lesson plans utilizing sports skills, and distinction between 

Health, Physical Education and Recreation.  The students are required to answer 

questions on three out of the five content areas.  Faculty in HPER reviewed the responses 
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and assessed them based on each student’s introduction, content, presentation, analysis 

and summary.  Each area was scored with a maximum of 100% to allow for better 

analysis and interpretation.  The results were as follows for each assessment area: 

 

 

 

Area of 

Evaluation 

 

# of Questions 

Assessed 

 

Group 

Mean 

 

Standard 

Deviation 

    Introduction 3 of 5 75% 3.44 

    Content 3 of 5 83% 2.52 

    Presentation 3 of 5 81% 3.50 

    Analysis 3 of 5 64% 2.38 

    Summary 3 of 5 78% 4.75 

    TOTALS  76% 3.53 

 

 

Summary of Analysis for Content Area Essay Examination 
 

From the analysis of the Content Area Essay Examination, HPER students were above 

average on all content area of evaluations and received a total score of 76% pass rate.  

Analysis suggests that student evaluation marks were high in the evaluation areas of 

subject content (83%) and presentation (81%) while the lowest mean score among 

students was in the analysis evaluation content area (64%).  In reference to the content 

area evaluation standard deviations, there was a small deviation between content scores 

in subject content and analysis area.  However, student’s summary content evaluations 

represent the largest variance in score. 

 

 

Conclusion  
 

The overall assessment of our exit data suggests acceptable performance in all content 

areas in Health, Physical Education and Recreation.  Hence, there are no concerns with 

failure rates among assessments, given students success in content area above the average 

score. Although students feel as if they are competent in their speech and written 

communication score on the Leadership Skills Inventory, when correlated with a faculty 

member’s perspective, these scores suggest that they require more written and speech 

communication.  Thus, one area of improvement is to incorporate more public speaking 

and writing assignments in all HPER course offerings.  Likewise, the Content Area Essay 

Examination will also aid in the development of these skills.  Given these results and 

suggestions, we are competent in continuing our approach in producing highly qualified 

graduates in the area of Health, Physical Education and Recreation at Langston 

University. 
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SCHOOL OF NURSING AND HEALTH PROFESSIONS 
2005-2006 Assessment Report 

 
 

Assessment Plan Evaluation FY 2005-2006 

School of Nursing Program Outcomes Assessment  

 

12. 

Assessment Measures # of Students Assessed 

 

Pre-RN Exam (ERI) 

 

52 

RN-AssessTest 52 

NCLEX-RN 52 

  

13.    Analysis and Findings  

 

All nursing students are enrolled in the Total Testing Program offered by Educational 

Resources, Inc., (ERI).   

 

During the 2004-05 academic years, the Pre-RN Examination was used as an assessment 

at the beginning of the final semester.  Students were required to score at or above the 

national average on the RN-AssessTest in order to successfully complete one of the 

required senior level courses.    Faculty used the Pre-RN examination performance data 

information to assist students to prepare for the RN-AssessTest and subsequent NCLEX-

RN (National Council Licensure Examination for Registered Nurses).  Students who 

scored below the national average were guided in developing more specific and rigorous 

remedial plans to facilitate their success.  Increased support was provided including 

content areas resting, academic coaching, test-taking workshops, CAI programs and 

critical thinking skill development.  This included a special enrichment program planned 

for students who did not reach the specified level on the RN-AssessTest. 

 

All graduating students scored above the national average on the Pre-RN examination, 

and the RN-AssessTest.  The most significant program outcome measure is performance 

on the licensure examination.   NCLEX-RN results are available for fifty-one of the fifty-

two 2005-06 graduates.  Ninety-four (94%) of the graduates were successful on their first 

licensure examination attempts.  The result is not currently available for one graduate.  

 

14.    Instructional Changes  
 

The following statement, which was added to course syllabi in fall 2005 to strengthen 

formative and improve summative outcomes will be retained. 

 

The student must score at or above the national average on the ERI “specified” 

examination in order to pass this course.  Students who score below the national average 

must remediate themselves in the areas indicated on the ERI testing report.  Prior to re-
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testing, the student must provide documentation of remediation activities.  If the student 

has a course grade of “C” or better but did not score at or above the national level, an “I” 

(Incomplete) grade will be assigned for the course.   The “I” must be removed in order to 

enroll in the next course. 

 

The Program for Academic Success in Nursing (PAS-N) has been implemented for junior 
and senior nursing students on the main campus.  Each student has a faculty mentor with 
whom he/she meets regularly.  Student participation in the Academic Success seminars 
and other PAS-N activities will continue.  Attendance is required until students perform 
above 80% of all coursework.  All students and faculty have completed the Cognitive 
Profile Inventory and received copies of a booklet explaining the learning styles and 
strategies for maximizing learning.  A standard prescription form has been developed for 
communicating student performance and necessary remedial actions.  This information is 
shared between the student, the mentor, the advisor and the instructor.  Faculty have 
noted that students face significant reading challenges although they may satisfy 
University reading requirements. 
 
Based on the success at the Langston campus, plans are in process for implementing the 
Program for Academic Success in Nursing (PAS-N) at the Tulsa campus.  Additional 
factors influencing graduate performance are also being considered in developing an 
effective support program for Tulsa students. 
 
Most of the junior students enroll in the advanced reading seminar offered during the 
spring semester in an effort to enhance their reading skills.  This program was not 
especially well-received by students, but seems to have enhanced student academic 
performance. 
 
An introductory nursing course or completion of a nurse course will be required for 
program admission, effective fall 2007.  This will give students a “head start” in the 
nursing program and introduced selected testing, study and test-taking skills, time 
management, and low-level psychomotor skills.   
 
Resources are available and utilized by nursing faculty on both campuses to develop a 
WebCT component for nursing courses.
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Assessment Plan Evaluation FY 2005-06 

Gerontology Program Outcomes Assessment  

 

12. 

Assessment Measures # of Students Assessed 

 

Senior Portfolio 

 

1 

Exit Exam 1 

 

13.    Analysis and Findings:  
 

All students successfully completed the portfolio and exit exam component of the major 

area assessment. Program graduates are increasingly able to collaborate with 

professionals across disciplines.   The graduates are continuing their studies at the 

Master’s degree level. 

 
14.    Instructional Changes:  

 

Efforts are being made to continue strengthening the program through course work, 

technology integration, service learning, internship experiences, and community projects 

conducted with the elderly by junior and senior students in the program.  Increased 

recruitment efforts are underway on the main campus as well as the Oklahoma City 

campus.  An agreement has been established with the University of Central Oklahoma to 

accommodate further graduates.  Six students are enrolled in the BA/BSN degree 

program which is offered for nursing majors.   

 

Given the consistent low enrollment and difficulty attracting students to the major, plans 

are underway to develop an undergraduate public health program which would 

incorporate health administration and gerontology 

 



 61

Assessment Plan Evaluation FY 2005-06 

Health Administration Outcomes Assessment 

 

 

12. 

Assessment Measures # of Students 

Assessed 

 

Senior Portfolio 

 

10 

 

Exit Comprehensive Exam 

 

10 

 
13.    Analysis and Findings:  

 

All ten graduates successfully completed the portfolio component of the major area 

assessment.  Their portfolio reflects appropriate skill and competence levels.    The exit 

examination for health professions is based on the American College of Healthcare 

Executives model composed of true/false and multiple choice questions. 

 

The health professions core curriculum (especially Case Management, Introduction to 

Research, Minority Health and Community Health), computer related courses, and an 

intensive internship have tremendously increased opportunities for employment and 

enhanced the skills necessary for graduate and professional school admission.   

 
14. Instructional Changes:  
 

The program has been offered at Ft. Sill in Lawton, but the small cohort of students has 

compromised the viability of continuing the program.  Currently, plans are underway to 

develop an undergraduate public health program which would incorporate health 

administration and gerontology 
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STUDENT SATISFACTION ASSESSMENT 
 

 

15. What assessment activities were used to measure student satisfaction?  Describe 

the measures used, which students were assessed, how many students, and how they 

were selected. 

 
An in-house developed student perception survey was administered in conjunction with 

the mid-level assessment during Spring 2006 semester.  The survey instrument contained 

fifty (50) items.  Students were asked to assign a rating of one (1) to five (5) for each 

item.  The rating of one (1) to five (5) ranged from very dissatisfied to very satisfied.  The 

ratings were consistently applied as in previous years.   

 

16. What were the analyses and the findings from the 2005 – 2006 student 

satisfaction survey? 

 

 

Our students gave us a 2.81 rating for the 2005 – 2006 academic year.  This rating is six 

(6) percent better than the previous year.  The trends over the past five (5) years suggest 

students are entering the university with greater expectations.  We must strengthen lines 

of communication between the university community and its various stakeholders. 

 

TOP FIVE (5) 

 

Ranking 2006 2005 2004 2003 

1 Grounds 

Upkeep 

Registration System of 

Grading 

Class size in 

Major 

2 Quality of 

Teaching 

Job Availability Racial 

Harmony 

Quality of 

Teaching 

3 Racial 

Harmony 

Fees Content in 

Major 

Racial Harmon 

4 Assistance from 

Advisor 

Food Services Quality of 

Teaching 

Content of 

Major 

5 Content in 

Major 

Student Parking Library Library 
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BOTTOM FIVE (5) 

Ranking 2006 2005 2004 2003 

46 Financial Aid 

Services  

Grounds 

Upkeep 

Student Parking Job 

Availability 

47 Commuter 

Student 

Accommodations 

Content in 

Major 

Transportation Fees 

48 Availability of 

Athletics 

Facilities 

Library Fees Activity Fee 

Use 

49 Student Parking Religious 

Activities 

Student Union Student 

Parking 

50 Food Services Teaching 

Quality 

Food Services Food Services 

 

 

17. What changes occurred or/are planned due to student satisfaction assessment? 

 

Given the data from the annual student satisfaction perception survey, we must do better 

meeting student expectations.  The president’s council will continue to explore areas of 

opportunity internally and externally that will foster a transparent environment.  Such an 

environment will built trust and a genuine spirit of cooperation.  Trust and cooperation 

will remove barriers that stifle productivity and allow the University to communicate 

effectively with its various stakeholders. 
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PROGRAM OUTCOMES ASSESSMENT 2005-2006 

GRADUATE EDUCATION PROGRAM 

 

 
 The responsibility for the ongoing management of collecting, summarizing, 

analyzing, and communicating of data resides in the Office of the Director of Graduate 

Education Program, Integral to the Offices’ work are the activities associated with the 

programs’ three-transitional points that represent multiple forms of  assessments. The 

data collected are organized in reports for assessment at the following transitional points: 

 

ENTRY LEVEL 

 

Prospective graduate students are required to meet certain admission requirements. The 

requirements are predictive of success in the graduate programs. They include: 

 

a. official transcript for a bachelor’s degree at an accredited college or  

 university; 

b. maintained a minimum undergraduate cumulative grade point average 

(GPA) of 2.50 on a scale in which 4.0 equals and “A” or a minimum GPA 

of 3.00 in the candidate’s major; 

c. recommendation of candidate by professors or professionals based on 

traits and performance verifying readiness for the rigor of graduate 

studies; 

d. submitted the aptitude section of the Graduate Record Examination 

(GRE); and 

e. obtained a minimum score of 80 on the Langston University Writing 

Skills Tests. 

 

MID-LEVEL 

 

A qualifying examination after twelve (12) hours of graduate work is required of all 

candidates in the Master of Education program. This is done for the purpose of assess 

skills that will later be addressed in the written comprehensive exam. 

 

The qualifying exam is a written examination covering all course work completed by the 

candidates. It is prepared and evaluated by the graduate faculty and scored on the basis of 

a three-point scale (3,2,1) . A component score of 2.00 is required for satisfactory 

performance. 

 

FINAL LEVEL 
 

Portfolio Development 

Master’s candidates must submit a professional portfolio that demonstrates their growth 

over time and purpose, create the means for student self-evaluation, and help students and 

teacher determine and set individual goals. 
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Comprehensive Written Examination 

A written comprehensive examination is required of all candidates for the Master’s 

degree. The six-hour examination consists of questions within the candidates’ area of 

concentration and the core requirements. Candidates are expected to demonstrate 

knowledge and skills appropriate at the Master’s level integrating facts, concepts from 

diverse sources in a systematic, well-reasoned, well-written narrative. 

 

The comprehensive examination for the Master of Education candidates is scored on the 

basis of a three-point scale (3,2,1) and a 2.00 average is required for satisfactory 

performance.  

 

Student Self-Assessment 

At the completion of all requirements for graduation a Self-Assessment Survey is 

administered to the candidates. This questionnaire consists of statements about the 

satisfaction of the program, as reflected in judgments about the amount that has been 

learned, preparation for intended career, willingness to recommend the program to 

friends, methodology of teaching, and opportunities and resources afforded to the 

candidates. Candidates were asked to respond to questions by marking with either “agree 

strongly” (code 4), “agree with reservation (code 3), “disagree with reservations (code 2) 

or “disagree strongly (code 1). 

 

 

Analyses and Findings from the 2005-2006 Graduate Student Assessment. 

 

The following tables represent the findings of the assessment measures. 

 

 

ENTRY LEVEL 

Assessment Measured Number 

Assessed 

Mean 

Score 

Median 

Score 

Range 

GPA 55 2.87 2.63 2.42 - 3.73 

GRE: Verbal 55 460 350 340 – 590 

GRE: Quantitative 55 560 360 400 – 740 

GRE: Combined Verbal and Quantitative 55 510 355 740 - 1330 

Writing Skills Test 55 85 87 80 – 95 

 

Recommendation of Applicants by Professors or Professionals 

 Poor Average Good Outstanding Unable to 

Rate 

Academic 

Performance/Potential 
 3 (5%) 9 (16%) 34  (62)% 9 (16%) 

Personal Appearance  3 (5%) 12 (22%) 49 (73%)  

Motivation /Career Goals  7 (13%) 9 (16%) 39 (71%)  

Leadership Skills  9 (16%) 10 (18%) 36 (66%)  

Interpersonal Skills   17 (31%) 38 (69%)  
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Verbal Skills  5 (9%) 29 (53%) 21 (38%)  

Writing Skills  6(11%) 31 (65%) 13 (24%)  

Quantitative Skills  9 (16%) 30 (55%) 8 (14%) 8 (14%) 

Occupational 

Background/Related 

Experiences 

  

 
 

53 (96%) 
 

2 (4%) 
 

                  N =55 

MID-LEVEL 

Assessment 

Measured 

Numbers Mean Composite 

Scores 

Median Composite 

Scores 

Range 

Qualifying 

Examination 

 

21 

 

2.71 

 

3.00 

 

1.00 – 3.00 

 

 
 

FINAL LEVEL – Master of Education Candidates 

Assessment 
Measured 

Number 
Assessed 

Number 
Successful 

Mean 
Score 

Median 
Score 

Range 

Comprehensive 

Written Exam 

 

M.Ed.  13 

 

11 

 

2.26 

 

2.30 

 

2.30 – 2.45 

Portfolio 
Assessment 

 
M.Ed. 11 

 
11  

All M.Ed. Candidates Successfully  
Completed Portfolio 

 

 

 
MASTER’S LEVEL STUDENT QUESTIONNAIRE 

 

 Code 1 Code 2 Code 3 Code 4 
Faculty members were genuinely interested in the 

welfare and professional development of master’s 

students 

   
2 (18%) 

 
9 (82%) 

Master’s students worked hard to meet the demands 

of the program. 
   

 

 
11 (100%) 

I would advise a friend with similar interests to study 

in the program. 
   

 

 

11 (100%) 

The program is an intellectually stimulating place in 

which to study. 
    

11 (100%) 

Faculty members prepare carefully for their master’s 

level course. 
   

3 (27%) 

 
8 (73%) 

There is a good communication between faculty and 
mater’s students regarding student’s needs, concerns, 

and suggestions. 

  
1 (9%) 

 
1 (9%) 

 
9 (82%) 

Scholarly and professional competency of the 

graduate faculty in the program. 
  

1 (9%) 

 
2 (18%) 

 
8 (73%) 

Evaluation procedures used in graduate courses (e.g., 

grades, papers). 
  

4 (36%) 

 

4 (36%) 

 

3 (27%) 

Teaching methods used in graduate courses (e.g., 

lectures, seminars, audio visual aids). 
  

1 (98%) 

 

2 (18%) 

 

8 (73%) 

Accessibility of faculty members to master’s students 

in the program. 
  

3 (27%) 

 

4 (36%) 

 

4 (36%) 
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Evaluation of master’s students progress toward the 

degree. 
  

1 (3%) 

 

3 (17%) 

 

7 (80%) 

Evaluation of the professional competency of 

master’s students. 
  

1 (9%) 

 

2 (18%) 

 

8 (73%) 

University commitment to the program.    

2 (18) 

 

9 (82%) 

Overall adequacy of financial resources in support of 

the master’s program. 

 

2 (18%) 

 

3 (27%) 

 

2 (18%) 

 

4 (36%) 

Availability of financial assistance (grants, loans, 

assistantships, etc. for students in the program). 
 
2 (18%) 

 

2 (18%) 

 

2(18%) 

 

5 (45%) 

Served on department or university-wide committee.   8 (73%) 3 (27%) 

Preparing scholars and researchers.   

3 (27%) 

 

7 (64%) 

 

3 (10%) 

Preparing teachers.   

 

 

 

 

11(100%) 

Preparing other practitioners  

5 (45%) 

 

3 (27%) 

 

2 (18%) 

 

1 (10%) 

Preparing students for advanced study    
2(18%) 

 
9 (82%) 

Providing personal enrichment  
3 (10%) 

 

3 (27%) 

 

4 (36%) 

 

4 (36%) 

         N = 11 
 
 Code 1 – Disagree Strongly 

 Code 2 – Disagree with Reservation 
 Code 3 – Agree with Reservation 

 Code 4 – Agree Strongly 

 
 

 

 

Changes planned due to graduate student assessment. 

 

 No change is anticipated due to the graduate student’s assessment report. 
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Rehabilitation Counseling 

Program Outcomes Assessment 

2005-2006 
 

Question #12: 
 

Attach a table listing the assessment measures and number of individuals assessed for the 

degree program or department.  

 

(See Attached Table) 

 

Question #13: 

 

What were the analyses and findings from the 2004-2005 program outcomes assessment?  

 

I. Student Satisfaction Survey:  

Twenty-one students participated in the evaluation. Descriptive analysis revealed that 

students perceived only one of the six areas to be below average: program resources 

(mean = 2.90). Otherwise, students indicated that the adequacy of academic advisement 

(mean = 3.38), availability of faculty (mean = 3.62), overall quality of teaching (mean = 

3.86), and overall satisfaction with the program (mean = 3.57) to be average.  

 

II. Graduate Alumni Survey:  

Eight (8) graduates responded to the survey. The responses of the graduates are listed 

under the categories. 

 

� Legal and Ethical Issues and the History, Philosophy, and Structure of the 

Rehabilitation Delivery systems in the United States 

 

The graduates rated all four statements (in descending order) as “excellent”.  The 

ratings are as follows:  apply the principles of disability-related legislation 

including the rights of persons with disabilities to independence, inclusion, choice 

and self-determination, access, and respect of individual differences (rating=1.87), 

apply appropriate legal principles and utilize ethical decision-making skills in 

resolving ethical dilemmas (rating=1.75), demonstrate knowledge of the history, 

philosophy, and legislation affecting rehabilitation and the scope of services of 

various service delivery systems (rating=1.62), and apply ethical principles and 

standards was rated “excellent” (rating=1.25).   

 

� Rehabilitation Counseling with Individuals, Groups, and/or Families 

 

The graduates rated six of the eight statements (in descending order) as 

“excellent.” The ratings are as follows: conduct group counseling sessions on 

adjustment and/or other vocational problems, when appropriate (rating=1.87), 

conduct individual counseling sessions (rating=1.75), involvement, when 

appropriate of the individual’s family/significant others in the counseling sessions 
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(rating=1.75), develop and maintain a counseling relationship (rating=1.62,), 

establish individual goals and objectives of counseling (rating =1.62), and 

facilitate an individual’s independent decision-making and personal 

responsibility, establish individual goals and objectives of counseling (1.50). 

However, recommend strategies to resolve identified problems that impeded the 

rehabilitation process (rating=2.0) and assisting an individual with crisis 

resolution (rating=2.0) were rated satisfactory.  

 

� Rehabilitation Planning and Case Management 

 

The graduates rated 11 of the 12 statements as “excellent”. The ratings are as 

follows: serve as a consultant to other community agencies to advocate for the 

integration of individuals with disabilities within the community (rating=1.87), 

develop a knowledge base of and refer individuals to other community resources 

when appropriate (rating=1.62), determine mutual responsibilities with other 

service providers involved with the individual, family t client’s advocate, 

including consumer involvement and choice (rating=1.62), identify available 

personal and public resources with the informed choice of the individual to 

determine jointly, with the consumer, an appropriate rehabilitation plan (1.37), 

determine the adequacy of existing information for rehabilitation planning 

(rating=1.62), establish working relationships with other service providers 

involved with the individual and/or the family, or client’s advocate, including 

provision of consumer involvement and choice (rating=1.62), market the benefits 

and availability of rehabilitation services to potential consumers, employers, and 

the general public (rating=1.87), plan a comprehensive individual assessment 

(e.g., personality, interest, interpersonal skills, intelligence, and related functional 

capabilities, educational achievements, work experiences, vocational aptitudes, 

personal and social adjustment, transferable skills, and employment opportunities) 

(rating=1.75), integrate cultural, social economics, disability-related, and 

environmental factors in planning (rating=1.50), and assist individuals in 

identifying areas of personal responsibility including potential fiscal resources to 

obtain needed services (rating=1.75).However, planning for the appropriate use of 

assistive technology including computer-related resources was rated at the 

unsatisfactory level (rating=3.87).  

 

� Knowledge of Vocational and Career Development 

 

The graduates rated all six statements as “excellent.” The ratings are as follows:  

determine and resolve job adjustment problems through the provision of post 

employment services (rating=1.62), utilize career/occupational materials and 

labor market information with the client to accomplish vocational planning 

(rating=1.37), understand career development theories and the importance of 

work to individuals (rating=1.62), explore occupational alternatives and develop 

career plans (rating=1.75), identify the prerequisite experience, relevant training, 

and functional capacities needed for career goals selected (rating=1.37) and 
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facilitate consumer involvement in determining vocational goals and capabilities 

related to the world of work (rating=1.25).   

 

 

� Identification and Utilization of Assessment Information 

 

The graduates rated 10 of the 11 statements as “excellent”. The ratings are as 

follows:  utilize existing or acquired information about the existence, onset, 

severity, progression, and expected duration of an individual’s disability 

(rating=1.37), interpret assessment/evaluation results to the individual and/or 

family member (rating=1.75), evaluate the feasibility of an individual’s 

rehabilitation or independent living objectives (rating=1.621), assess an 

individual’s need for rehabilitation engineering/technology services throughout 

the rehabilitation process (rating= 1.87), review assessment information to 

determine appropriate services (rating=1.75), determine an individual’s vocational 

or independent living skills, aptitudes, interests, and preferences (rating=1.75), 

determine an individual’s eligibility for rehabilitation services and/or programs 

including the need for services to prepare for, enter, engage in, or retain gainful 

employment (rating=1.62), assess the unique strengths, resources, and experiences 

of an individual including career knowledge and interests (rating=1.75), assess the 

individual’s capabilities to make decisions (rating=162). However, consulting 

with professionals in other disciplines was rated “satisfactory” (2.0).  

 

� Job Development, Placement, and Job Retention 

 

The graduates rated all 11 statements as “excellent.” The ratings are as follows:  

modify and restructure jobs and use assistive devices where appropriate 

(rating=1.25), evaluate work activities through the use of job and task analyses 

(rating=1.25), identify and contact employers to develop job opportunities 

(rating=1.62), assist employers to identify, modify, and/or eliminate architectural 

procedural, and/or attitudinal barriers (rating=1.62), teach appropriate job-seeking 

and job retention skills (rating=1.50), and obtain and use labor market information 

(rating=1.75), review available data to determine potential person/job match 

(rating=1.75), provide support services to facilitate job retention (rating=1.50), 

establish follow-up and/or follow-along procedures to maximize an individual’s 

independent functioning through the provision of post employment services 

(rating=1.50), educate prospective employers about the benefits of hiring persons 

with disabilities including providing technical assistance with regard to 

reasonable accommodations in conformance with disability-related legislation 

(rating=1.62) and consult with experts to increase the functioning of individuals 

(rating= 1.75). 

 

� Rehabilitation Research 

 

The graduates rated participating in agency or community research activities, 

studies, and projects as “satisfactory”(rating=2.0).  Furthermore, the employers 
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rated obtaining and applying information from professional literature and research 

in rehabilitation counseling as “excellent” (rating=1.75).   

 

III. Employer Satisfaction Survey:   

Seven (7) employers responded to the survey. The responses of the employers are listed 

under the categories. 

 

� Legal and Ethical Issues and the History, Philosophy, and Structure of the 

Rehabilitation Delivery systems in the United States 

 

The employers rated three of the four statements (in descending order) as 

“excellent” to “satisfactory”.  The ratings are as follows:  apply the principles of 

disability-related legislation including the rights of persons with disabilities to 

independence, inclusion, choice and self-determination, access, and respect of 

individual differences (rating=1.71), demonstrate knowledge of the history, 

philosophy, and legislation affecting rehabilitation and the scope of services of 

various service delivery systems (rating=1.57), and apply appropriate legal 

principles and utilize ethical decision-making skills in resolving ethical dilemmas 

(rating=1.57). Application of ethical principles and standards was rated 

“excellent” (rating=1.29).   

 

� Rehabilitation Counseling with Individuals, Groups, and/or Families 

 

The employers rated five of the eight statements (in descending order) as 

“excellent” to “satisfactory”.  The ratings are as follows:  conduct individual 

counseling sessions (rating=1.67), involvement, when appropriate of the 

individual’s family/significant others in the counseling sessions (rating=1.57), 

conduct group counseling sessions on adjustment and/or other vocational 

problems, when appropriate (rating=1.57), assist an individual with crisis 

resolution (rating=1.57), and develop and maintain a counseling relationship 

(rating=1.57).  Facilitate an individual’s independent decision-making and 

personal responsibility, establish individual goals and objectives of counseling, 

and recommend strategies to resolve identified problems that impeded the 

rehabilitation process were all rated “excellent” (rating=1.43).   

 

� Rehabilitation Planning and Case Management 

 

The employers rated seven of the 12 statements (in descending order) as 

“excellent” to “satisfactory”.  The ratings are as follows:  identify and plan for the 

appropriate use of assistive technology including computer-related resources 

(rating=1.71), serve as a consultant to other community agencies to advocate for 

the integration of individuals with disabilities within the community 

(rating=1.71), develop a knowledge base of and refer individuals to other 

community resources when appropriate (rating=1.57), determine mutual 

responsibilities with other service providers involved with the individual, family t 

client’s advocate, including consumer involvement and choice (rating=1.57), 
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identify available personal and public resources with the informed choice of the 

individual to determine jointly, with the consumer, an appropriate rehabilitation 

plan (1.57), and determine the adequacy of existing information for rehabilitation 

planning (rating=1.57).  The rating of “excellent” was given for the other five 

statements as follows:  establish working relationships with other service 

providers involved with the individual and/or the family, or client’s advocate, 

including provision of consumer involvement and choice (rating=1.42), market 

the benefits and availability of rehabilitation services to potential consumers, 

employers, and the general public (rating=1.42), plan a comprehensive individual 

assessment (e.g., personality, interest, interpersonal skills, intelligence, and 

related functional capabilities, educational achievements, work experiences, 

vocational aptitudes, personal and social adjustment, transferable skills, and 

employment opportunities) (rating=1.42), integrate cultural, social economics, 

disability-related, and environmental factors in planning (rating=1.42), and assist 

individuals in identifying areas of personal responsibility including potential 

fiscal resources to obtain needed services (rating=1.29). 

 

� Knowledge of Vocational and Career Development 

 

The employers rated four of the six statements (in descending order) as 

“excellent” to “satisfactory”.  The ratings are as follows:  determine and resolve 

job adjustment problems through the provision of post employment services 

(rating=1.57), utilize career/occupational materials and labor market information 

with the client to accomplish vocational planning (rating=1.57), understand career 

development theories and the importance of work to individuals (rating=1.57), 

and explore occupational alternatives and develop career plans (rating=1.57).  The 

other two statements were rated “excellent”.  The ratings were as follows:  

identify the prerequisite experience, relevant training, and functional capacities 

needed for career goals selected (rating=1.43) and facilitate consumer 

involvement in determining vocational goals and capabilities related to the world 

of work (rating=1.29).   

 

� Identification and Utilization of Assessment Information 

 

The employers rated five of 10 statements (in descending order) as “excellent” to 

“satisfactory”.  The ratings are as follows:  utilize existing or acquired 

information about the existence, onset, severity, progression, and expected 

duration of an individual’s disability (rating=1.71), interpret 

assessment/evaluation results to the individual and/or family member 

(rating=1.71), evaluate the feasibility of an individual’s rehabilitation or 

independent living objectives (rating=1.71), assess an individual’s need for 

rehabilitation engineering/technology services throughout the rehabilitation 

process (rating= 1.67), and review assessment information to determine 

appropriate services (rating=1.57).  The other five statements were rated as 

“excellent”.  The ratings are as follows:  determine an individual’s vocational or 

independent living skills, aptitudes, interests, and preferences (rating=1.42), 
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determine an individual’s eligibility for rehabilitation services and/or programs 

including the need for services to prepare for, enter, engage in, or retain gainful 

employment (rating=1.42), assess the unique strengths, resources, and experiences 

of an individual including career knowledge and interests (rating=1.42), assess the 

individual’s capabilities to make decisions (rating=1.42), and consult with 

professionals in other disciplines (1.29). 

 

� Job Development, Placement, and Job Retention 

 

The employers rated six of 11 statements (in descending order) as “excellent” to 

“satisfactory”.  The ratings are as follows:  modify and restructure jobs and use 

assistive devices where appropriate (rating=1.71), evaluate work activities 

through the use of job and task analyses (rating=1.71), identify and contact 

employers to develop job opportunities (rating=1.71), assist employers to identify, 

modify, and/or eliminate architectural procedural, and/or attitudinal barriers 

(rating=1.71), teach appropriate job-seeking and job retention skills (rating=1.57), 

and obtain and use labor market information (rating=1.57).   The other five 

statements were rated as “excellent”.  The ratings are as follows:  review available 

data to determine potential person/job match (rating=1.43), provide support 

services to facilitate job retention (rating1.43), establish follow-up and/or follow-

along procedures to maximize an individual’s independent functioning through 

the provision of post employment services (rating=1.43), educate prospective 

employers about the benefits of hiring persons with disabilities including 

providing technical assistance with regard to reasonable accommodations in 

conformance with disability-related legislation (rating=1.43) and consult with 

experts to increase the functioning of individuals (rating= 1.29). 

 

� Rehabilitation Research 

 

The employers rated participating in agency or community research activities, 

studies, and projects as “excellent” to “satisfactory” (rating=1.50).  Furthermore, 

the employers rated obtaining and applying information from professional 

literature and research in rehabilitation counseling as “excellent” (rating=1.33).   

 

IV. Internal Climate Survey:   

 

Four (4) faculty members responded to the survey. Faculty members indicated a rating of 

“very good” to “exceptional” regarding three program characteristics.  They included the 

quality of degree program (rating=4.50), faculty commitment to program goals 

(rating=4.50), and collegiality among program faculty (rating=4.50).  The faculty 

members indicated a rating of “very good” regarding faculty morale (rating=4.25) and 

faculty confidence in the program’s future (rating=4.25). 

 

Faculty members were asked to indicate the effect that various statements would have on 

faculty morale and the overall program quality.  Faculty members indicated that more 

high quality students would be an “improvement” to “definite improvement” 
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(rating=3.50), and that more clerical/technical support, more graduate student assistants, 

and high quality faculty in the program would be an “improvement” (rating=3.00).  The 

faculty members indicated “no significant effect” to “improvement” (rating=2.50) for 

increased emphasis on research and increased emphasis on planning faculty meetings.  

Furthermore, they indicated “no significant effect” (rating=2.00) to the program with 

more faculty meetings, more delegation of authority to others, and lighter teaching loads.  

Finally, the faculty indicated a “reduction” in morale and the graduate program 

(rating=1.25) with a change in program director.   

 

Faculty members also were asked to describe the program’s climate for four areas 

including personnel management, organization and planning, departmental image, and 

overall morale.  Faculty members indicated that the climate in personnel management as 

well as organization and planning to be “very good” to “exceptional” (rating=4.50).  

They indicated that the departmental image climate and overall morale climate to be 

“very good” (rating=4.25). 

 

V. External Climate Survey:    

Advisory committee members indicated a rating of “very good” for all statements.  They 

included the appropriateness of the program’s objectives compared to its mission 

(rating=4.50), the image of the Graduate Program in Rehabilitation Counseling from a 

community perspective (rating=4.25), program quality per the Council on Rehabilitation 

Education (CORE) standards (rating=4.25), the content and design of the academic 

curriculum (rating=4.25), recruitment and retention of students (rating=4.25), and 

adequacy of program resources to achieve the mission and objectives of the Graduate 

Program in Rehabilitation Counseling (rating=4.00).   

 

Question #14: 

 

What instructional changes occurred or are planned in the program due to program 

outcomes assessment?  

 

I. Student Satisfaction Survey:  

An additional LCD projector was purchased for student use. Students have utilized this 

projector to make in-class presentation as well as to present their collaborative research 

with faculty at several national conferences to include the National Council on 

Rehabilitation Education (NCRE) conference, the National Association on Multicultural 

Rehabilitation Concerns (NAMRC) conference, etc. Additional rehabilitation related 

materials were purchased by the library and program for student use.  

 

II. Graduate Alumni Survey:    

Information gathered from these surveys revealed that there was a need to infuse some 

new information into the curriculum of the following three courses: (a) Case 

Management, (b) Assessment and Evaluation, and (c) Rehabilitation Research. Based on 

the results of the employer surveys, the following actions were implemented: 

 

CORE Standard Category: Rehabilitation Planning and Case Management. 
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1. The instructor for the case management course infused information into the 

course curriculum that covers the planning for the appropriate use of assistive 

technology including computer-related resources.  

 

CORE Standard Category: Identification and Utilization of Assessment Information  

 

2. The instructor for the assessment and evaluation course infused information into 

the curriculum regarding the consulting with professionals in other disciplines.  

 

CORE Standard Category: Rehabilitation Research  

 

3. The instructor for the Rehabilitation Research course encouraged students to 

conduct class projects requiring their participation in agency or community 

research activities.   

  

III. Employer Satisfaction Survey:   
Information gathered from these surveys reveals that there is a need to infuse some new 

information into the curriculum of the following three courses: (a) Foundation of 

Rehabilitation Counseling, (b) Job Development and Placement, and (c) Assessment and 

Evaluation. Based on the results of the employer surveys, the following actions were 

implemented: 

 

CORE Standard Category: Legal and Ethical Issues and the History, Philosophy, and 

Structure of Rehabilitation Delivery Systems in the United States.  

1. The instructor for the “Foundation of Rehabilitation Counseling” Course was 

provided with the findings (.e., 1.7 rating) relating to students’ abilities to apply 

disability related legislation including the rights of persons with disabilities to 

independence, inclusion, choice and self-determination, access, and respect of 

individual differences. The instructor subsequently infused additional material 

into the course aimed at enhancing students’ understanding of how to apply such 

legislation to practice.  

 

CORE Standard Category: Rehabilitation Planning and Case Management   

2. The instructors for the “Job Development and Placement and “Foundations of 

Rehabilitation Counseling” courses were provided with the findings (1.71 rating) 

related to the need to identify and plan for the appropriate use of assistive 

technology including computer-related resources. The instructors subsequently 

infused such information into their course dissemination material.  

 

 

 

CORE Standard Category: Identification and Utilization of Assessment Information    

3. The instructor for the “Assessment and Evaluation” course was provided with the 

findings (1.71 rating) related to utilizing existing or acquiring information about 

the existence, onset, severity, and expected duration of an individual’s disability. 
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The instructor has emphasized information on utilizing such information in the 

assessment process to a greater degree within this course.  

 

CORE Standard Category: Rehabilitation Planning and Case Management   

4.  The instructor for the “Job Development and Placement” was provided with the 

findings (i.e., 1.71 rating) relating to evaluating work activities through the use of job 

and task analyses. The instructor has placed greater emphasis on the conduct of job 

task and analyses in this course.  

 

IV. Internal Climate Survey: Employer Satisfaction Survey:   

The Program has increased its efforts to recruit additional highly-qualified students.  

 

V. External Climate Survey:  

All faculty offices have been privatized to protect faculty against breaches of 

confidentiality regarding student issues.  
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Langston University  

Graduate Program in Rehabilitation Counseling 

Quality-Based Outcomes Assessment 

 
Assessment/Total 

Quality 

Techniques 

Required For Purpose Number 

Individuals 

Assessed  

1. Student 

Satisfaction Survey 

All Students  To assess student 

satisfaction with 

program, services, and 

resources in the 

Graduate Program in 

Rehabilitation 

Counseling 

Twenty-one (21) 

2. Graduate Alumni 

Survey 

Sample Alumni To assess alumni 

preparedness for the 

field and determine 

employment rate 

Eight (8) 

3. Employer 

Satisfaction Survey 

Vocational 

Rehabilitation 

agencies and other 

Human Services 

Agencies 

To assess employer 

satisfaction with 

students’ performance 

on the job, use feedback 

to improve programs 

Seven (7)  

4. Internal Climate 

Survey  

Rehabilitation 

Counseling Faculty 

To obtain information 

on quality of academic 

environment and faculty 

satisfaction with 

program and services 

Four (4)  

5. External Climate 

Survey  

Advisory 

Committee 

To assess the overall 

effectiveness of the 

program in relation to its 

mission and objectives 

Four (4)  
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Langston University 

School of Physical Therapy 

Doctor of Physical Therapy Program 

 

2005-2006 Assessment Outcomes 

 

Question # 12. Attach a table listing the assessment measures and the number 

of individuals assessed for the degree program. 
 

I. Course assessment via graduate course survey completed by DPT students 

occurred in each of the following courses: 

II.  

Course # Course Title 

Assessment 

conducted 

Year I   

Summer Semester  

   

PT5904 Human Gross Anatomy � 
PT5912 Critical Thinking for Professional 

� Education and Practice 

   

Fall Semester  

   

PT5914 Biomechanics and Human Motion Analysis � 

PT5934 Physical Therapy Tests and Measurements � 

PT5944 Physical Therapy Procedures I � 

PT5902 Human Microanatomy � 

PT5913 Neuroscience � 

   

Spring Semester  

   

PT5923 Human Pathophysiology � 

PT5953 Human Interaction in Health Care � 

PT5964 Musculoskeletal Physical Therapy I � 

PT5973 Research Methods in Physical Therapy � 

PT5984 Physical Therapy Procedures II � 

 Clinical Integrations  

 

Course # Course Title 

Assessment 

conducted 

Year II   

Summer Semester  

   

PT6004 Clinical Education I � 

PT6002 Clinical Education Seminar I  � 
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Fall Semester 

   

PT6114 Neuromuscular Physical Therapy I � 

PT6124 Musculoskeletal Physical Therapy II � 

PT6003 Evidence-Based Medicine � 

PT6223 Methods of Instruction and Consultation � 

PT6133 Cardiovascular and Pulmonary PT � 

 Clinical Integration   

   

Spring Semester  

   

PT6163 Basic Pharmacology for Physical Therapists � 

PT6174 Neuromuscular Physical Therapy II � 

PT6183 Prosthetics and Orthotics � 

PT6193 Geriatric Physical Therapy � 

PT6213 PT Organization and Management � 

PT6153 Scientific Inquiry � 

 Clinical Integration   

 

Course # Course Title 
Assessment 
conducted 

Year III   

   

Summer Semester  

   

PT6104 Clinical Education II � 

PT6102 Clinical Education Seminar II  � 

   

Fall Semester  

   

PT6203 Pediatric Physical Therapy � 

PT6233 Exercise Science and Sports Physical Therapy � 

PT6273 Nutrition Science  � 

PT6204 Clinical Education III � 

PT6263 Public Policy in Community Health � 

(PT6253 Research Forum - **elective** � 

PT6202 Clinical Education Seminar III � 

   

Spring Semester  

   

PT6304 Clinical Education IV � 

PT6302 Clinical Education Seminar IV � 

 

Three students in Year III; One student in Year II; and 14 students in Year I participated 

in the assessment process in the Summer and Fall 2005. Three students in Year III, One 

student in Year II, and 8 students in Year I participated in the assessment process in 

Spring 2006. 
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II. Instructor assessment via graduate course survey occurred in each of the 

following courses 

Course # Course Title 

Assessment 

conducted 

Year I   

Summer Semester  

   

PT5904 Human Gross Anatomy � 
PT5912 Critical Thinking for Professional 

�                    Education and Practice 

   

Fall Semester  

   

PT5914 Biomechanics and Human Motion Analysis � 

PT5934 Physical Therapy Tests and Measurements � 

PT5944 Physical Therapy Procedures I � 

PT5902 Human Microanatomy � 

PT5913 Neuroscience � 

   

Spring Semester  

   

PT5923 Human Pathophysiology � 

PT5953 Human Interaction in Health Care � 

PT5964 Musculoskeletal Physical Therapy I � 

PT5973 Research Methods in Physical Therapy � 

PT5984 Physical Therapy Procedures II � 

 Clinical Integrations  

 

Course # Course Title 
Assessment 
conducted 

Year II   

Summer Semester  

   

PT6004 Clinical Education I � 

PT6002 Clinical Education Seminar I  � 

   

Fall Semester  

   

PT6114 Neuromuscular Physical Therapy I � 

PT6124 Musculoskeletal Physical Therapy II � 

PT6003 Evidence-Based Medicine � 

PT6223 Methods of Instruction and Consultation � 

PT6133 Cardiovascular and Pulmonary PT � 

 Clinical Integration   

   

Spring Semester  
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PT6163 Basic Pharmacology for Physical Therapists � 

PT6174 Neuromuscular Physical Therapy II � 

PT6183 Prosthetics and Orthotics � 

PT6193 Geriatric Physical Therapy � 

PT6213 PT Organization and Management � 

PT6153 Scientific Inquiry � 

 Clinical Integration   

Course # Course Title Credits 

Year III   

   

Summer Semester  

   

PT6104 Clinical Education II � 

PT6102 Clinical Education Seminar II  � 

   

Fall Semester  

   

PT6203 Pediatric Physical Therapy � 

PT6233 Exercise Science and Sports Physical Therapy � 

PT6273 Nutrition Science  � 

PT6204 Clinincal Education III � 

PT6263 Public Policy in Community Health � 

(PT6253 Research Forum - **elective** � 

PT6202 Clinical Education Seminar III � 

   

Spring Semester  

   

PT6304 Clinical Education IV � 

PT6302 Clinical Education Seminar IV � 

 

 

III. Exit interviews were conducted with the graduating students. 

 

IV. Graduates of the program took the National Physical Therapist Examination 

(NPTE). 

**************************************************************** 

Question # 13 What were the analyses and finding from the 2005-2006 

program outcomes assessment? 

 

Summary analysis from course and instructor evaluations:  

Summer and Fall 2005 semester analyses for Year I, Year II, and Year III of the Doctor 

of Physical Therapy Program are provided in Appendix 1. On the whole each of the 

courses was evaluated as having met the objectives. The faculty were evaluated as having 

been well prepared to provide instruction. The resources in the school of physical therapy 

were found to be adequate and assisted the student in the learning process. The summer 

clinical education courses were very highly rated. The students rated the director of 

clinical education, the clinical instructors, and the clinical facilities as excellent. 
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Spring 2006 semester analysis for Year I, Year II, and Year III are provided in Appendix 

I. Each course was evaluated. The overall results reflect that the students met the learning 

objectives; the instructors were well prepared, and the resources supported the teaching 

and learning needs of the students. 

 

Summary analysis of exit interviews: The three graduating students participated in exit 

interviews and were very positive about the educational experience received at Langston 

University. They did not identify any areas of concern. They did not make any 

recommendations for change. Three different faculty participated in the exit interview 

process and each faculty assessed that the students felt they were well prepared in the 

didactic and clinical courses. They especially enjoyed the teaching and learning 

opportunities provided by the faculty due to the small class size.  

 

Results of the NPTE: Two of the three students passed the NPTE on first attempt. One 

student failed and is scheduled to repeat the exam before the end of the year. The student 

who did not pass the examination reported she missed the pass score by a very narrow 

margin and is confident she will pass on her second attempt. 

 

Question # 14 What instructional changes occurred or are planned in the 

program due to program due to program assessment? 
 

I. There was a recommendation to increase the contact hours and credit hours in PT 

5923 Human Pathophysiology—4 credit hours from three credit hours. This proposal 

has been presented to the Academic Policies and Curriculum Committee for review. 

 

II. The faculty member providing instruction in the introductory research course was 

changed due to assessment results. 

 

III. A classroom was updated to improve technology and environmental conditions—

better tables and chairs to support student learning. 

 

IV. New equipment was purchased for the musculoskeletal laboratory sessions  

 

 

This ends the report. 
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Langston University 

 

Doctorate of Physical Therapy Program 

 

 

Appendix I
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YEAR I YEAR I YEAR I YEAR I YEAR I 

Course # PT 5904 Human Gross Anatomy PT5912 Critical Thinking PT5902  Human Microanatomy PT5913 Neuroscience PT5934 Tests & Measurements 

Instructor Philip George Chequita Owens Philip George Philip George Millee Jorge 

Semester Summer 2005 Summer 2005 Fall 2005 Fall 2005 Fall 2005 

Course Students marked many areas as "Highly 
Agree" and "Agree". 17% rated 
"Disagree" and 3% rated "Highly 
Disagree" on some aspect 

Students marked many areas as 
"Highly Agree" and "Agree". 17% 
rated "Disagree" and 3% rated 
"Highly Disagree" on some aspects 

Students marked many areas as "Highly 
Agree" and "Agree". 17% rated "Disagree" and 
3% rated "Highly Disagree" on some aspects 

Students marked many areas as "Highly Agree" and "Agree". 
17% rated "Disagree" and  2% rated "Highly Disagree" on some 
areas. One student chose not to answer number 3. 

Students marked most areas as "Highly Agree" 
and "Agree".  Students rated "Disagree" on 
number 6 and number 9. One student chose 
not to answer number 3. 

Course Objectives Most areas rated "Highly Agree" and/or 
"Agree". Students marked some areas 
as "Disagree", "Highly Disagree" and 
"Not Observed". 

Most areas rated "Highly Agree" 
and/or "Agree". Students marked 
some areas as "Disagree", "Highly 
Disagree" and "Not Observed". 

Most areas rated "Highly Agree" and/or 
"Agree". Students marked some areas as 
"Disagree", "Highly Disagree" and "Not 
Observed". 

Students rated "Highly Agree" , "Agree" and "Disagree" on most 
areas. Students marked "Highly Disagree" on numbers 
1,5,10,11,12 and 13. 

Most areas rated "Highly Agree" and/or 
"Agree". One student rated "Disagree" on 
numbers 3, 11, 15, 16 17. 

Instructor  Most areas rated "Highly Agree" and/or 
"Agree". Other areas were rated 19% 
Disagree, 3% Highly Disagree. 1% Not 
Observed on question #4. 

Most areas rated "Highly Agree" 
and/or "Agree". Other areas were 
rated 19% Disagree, 3% Highly 
Disagree. 1% Not Observed on 
question #4. 

Most areas rated "Highly Agree" and/or 
"Agree". Other areas were rated 19% 
Disagree, 3% Highly Disagree. 1% Not 
Observed on question #4. 

Most areas rated "Highly Agree" and/or "Agree". Other areas 
were rated 19% Disagree, 3% Highly Disagree. 1% Not 
Observed on question #4. 

Most areas rated "Highly Agree" and/or 
"Agree".  One student rated "Disagree" on 
numbers  2, 4, 5, 7, 8, 9. 

Student Students rated most areas "Highly 
Agree" and/or "Agree".  10% Disagree 
on total section 

 Students rated most areas "Highly 
Agree" and/or "Agree".  10% 
Disagree on total section 

Students rated most areas "Highly Agree" 
and/or "Agree".  10% Disagree on total section 

Students rated most areas "Highly Agree" ,"Agree" and 
"Disagree".  10% "Highly Disagree" on total section. 

Students rated most areas "Highly Agree" 
and/or "Agree".  One student rated "Disagree" 
on numbers 3, 4, 5. 

Summary 27%  Highly Agree 
54%  Agree 
17%  Disagree 
2%  Highly Disagree 
1%  Not Observed  

27%  Highly Agree      
54 %  Agree      
17%  Disagree     
2 %  Highly Disagree 

27%  Highly Agree       
54%  Agree      
17%  Disagree      
2%  Highly Disagree      
1%  Not Observed  

20%  Highly Agree       
48%  Agree      
26%  Disagree      
6%  Highly Disagree      

61%  Highly Agree       
35%  Agree      
4%  Disagree  

Comments (1)  "Class was on point!" (2) "You are a 
good professor, just try not to be so hard 
on the students by saying kind of mean 
things. You are very helpful and I hope 
to see your own notes in the future 
because I feel they will be more helpful." 
(3) "Don't talk about info don't need to 
know. Otherwise, good job." (4)  "I 
enjoyed the class!"  (5)  "Maybe there 
could be a terminology course for a 
week to teach one how to pronounce 
scientific words used in this course."  (6) 
"Dr. George did an excellent job. Need 
to make this class a full semester class. 
Dr. George gave good examples. Need 
to dissect other body (to do this need a 
teacher assistant). 

(1)  "You are a great teacher; you 
made 6 weeks great!" (2) "I believe 
Dr. Owens should be more precise 
in her instructions" (3) "Very good 
class, the debates were my first 
ever, good examples, overall very 
good." (4)  "Dr. Owens is a wonderful 
professor, she was my inspiration 
during the whole six weeks." 

(1) "Dr. George at times needs to speak a little 
louder (20% of the time) ; and was given a WR 
? about teaching the Histolgy lab, he did a 
good job putting the powerpoint together. Also 
Dr. George has good examples on the 
powerpoint presentations, overall a good 
class." (2) "Instructor states that he is open to 
discussion but when questions arises he just 
states his answer and won't listen to other 
side, says we don't have time for that." (3) "For 
the purpose of microbiology, I think 
microscopes are essential for this class." (4) 
"Needs to clarify himself more and speak 
louder, give students respect when they 
conversate with him about course." I need to 
know emphasis on board material." (5) 
"Concerned about ability to apply knowledge 
for boards." 

 (1)  "This class was a huge challenge, you have to learn 
extremely tough material in only 1/2 a semester. Dr. George 
cares for us but cannot get across his ideas to us. There is a 
definite language barrier. The classroom is too cold to 
concentrate! He has been known to yell and make a huge 
scene when someone asks a question in class. I do believe he 
wants to teach us, just the methods are not understandable!" (2) 
"This course is difficult and I can appreciate that. I just think the 
material could have been presented in a better manner. More 
hands - on earlier in the course may have been beneficial. Also, 
if we had used the book from the beginning of the course, it 
would have been easier to understand the material outside of 
class. I think a different instructor would have been better for the 
students in this course because of language and cultural 
barriers. Dr. George does seem to have a genuine interest in 
the students, it's just his approach is all wrong." (3) "I feel that 
instrutor is 1 demensional. All he does is read from his slides, 
which I can do myself. And when he tries to explain something I 
get more confused. I feel that I have taught myself a great deal. 
And I think it should be the other way around. I also feel that the 
instructor genuinly cares about his students, but has difficulty 
communicating with them." (4) "I believe Dr. G did an excellent 
job. He gave good examples, his learning packets were very 
thoroughly. Dr. George was always available for students to talk 
to about Neuroscience, very helpful. Overall, very good. He did 
a good job of teaching a difficult subject. Very organized 
packets with good pictures." (5) "Dr. George genuinely cares for 
us. I know he spends a tremendous amount of time preparing  
for class. His slides are very well organized. However he does 
not go by our book (even when he told us to buy another book 
on top of the ones we already bought). I also think having a quiz 
for every class is ridiculous, once a week maybe, but not for 
every class." (6) "He is a wonderful instructor, who makes 
extreme efforts so that the students learn the material. He's a 
keeper!"  

(1)  "I do like the check offs, but I think more 
class time should be provided for them." (2) "I 
think check - offs would go more smoothly if 
there was some sort of rotational schedule 
during class. Some groups got checked off on 
everything, while some got checked - off on 
nothing." (3) "Good class. Learned a lot." (4) 
"Dr. Jorge really wants us to learn and is willing 
to keep us out any time she can." (5) "Dr. Jorge 
did an excellent job of teaching PT Test & 
Measures. Overall a very good class. Excellent 
job, Professor Pollard did an excellent job as 
well."   
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YEAR I YEAR I YEAR I YEAR I 

Course # PT5944 PT Procedures I PT5914 Biomechanics & Human Motion 
Analysis 

PT5953 Human Interaction in Health 
Care 

PT5964 Musculoskeletal PT I 

Instructor Theresa Leahy Theresa Nemmers Chequita Owens Theresa Nemmers 

Semester Fall 2005 Fall 2005 Spring 2006 Spring 2006 

Course  Students marked all areas as "Highly Agree" and "Agree".  Students marked m ost areas as "Highly 
Agree" and "Agree".  

10%  Highly Agree    72% Agree  17% 
Disagree 

100% Highly Agree 

Course Objectives  Students marked all areas as "Highly Agree" and "Agree".  Students marked m ost areas as "Highly 
Agree" and "Agree".  

  1% Highly Agree  82% Agree  17% 
Disagree  

99% Highly Agree  1% Agree 

Instructor   Students marked all areas as "Highly Agree" and "Agree".  Students marked m ost areas as "Highly 
Agree" and "Agree".  

5%  Highly Agree  75% Agree  20% 
Disagree 

100% Highly Agree 

Student  Students marked all areas as "Highly Agree" and "Agree".  Students marked m ost areas as "Highly 
Agree" and "Agree".  

 8%  Highly Agree  93% Agree 85% Highly Agree  15% Agree 

Summary 66%  Highly Agree       
34%  Agree 

92%  Highly Agree       
8%  Agree  

6%  Highly Agree   
81% Agree   
14% Disagree 

96%  Highly Agree   
4% Agree 

Comments   (1) "Professor Leahy did an excellent job, overall a very 
good class. A good blend of hands on and teaching. Dr. 
Chaudry did a good job helping with the practices and lab, 
and power point presentations were good." (2)"There was 
apparent tension between the two professors, which 
reflected on the students' learning. I think this class would 
have been better for students if it was only taught by 
Professor Leahy." (3)"Professor Leahy is very enthusiastic, 
she tries a variety of techniques to teach us with, and she 
shows genuine interest in each of her students." (4)"Two 
instructors was a little much for this course. One instructor 
was in class on time and taught objectives one way, other 
instructor would come to class about an hour late each day, 
then try to show a different way to do everything. First 
instructor just taught, this caused confusion. I do want to 
thank Professor Leahy for being around each day after class 
for open lab!" (5)"Great class! I really think it prepared me for 
my clinical rotation." (6)"I love Professor Leahy's energy and 
excitement. She always sees the positive of things. Great 
learning environment. She makes class enjoyable and 
comfortable." (7)"Felt major tension between the two 
professors. One professor didn't come to class. Also some 
contradiction between professional teachings."  

 (1)  "Excellent teacher, learned a lot, very 
enjoyable class, stuck to the schedule the 
whole semester." (2) "Although this was the 
class I was the most afraid of, it ended up 
being my favorite." (3) "Awesome teacher, 
awesome teaching skills. I feel I learned a lot." 
(4) "You are an awesome teacher! There hasn't 
been one time that you have failed to explain a 
concept thoroughly!" (5) "Dr. Nemmers did an 
excellent job of teaching Biomechanics. Overall 
very organized. Excellent job! Dr. Nemmers is 
an excellent teacher, she is always very 
helpful." (6) "She is a great teacher!" (7) 
"Professor Nemmers is a great teacher, that 
cares about each of us learning the knowledge 
needed to gain from this course. She explains 
all material thoroughly and helps all of us when 
needed."  

None   (1) Loved this class! (2) Dr. Nemmers is an 
awesome professor. I learn and retain some 
much vital information. She is the best 
teacher I've ever had! (3)Dr. Nemmers is a 
fantastic professor and I learn from and 
understand her way of teaching. I found 
musculoskeletal very interesting and 
knowledgeable. (4) Great class. (5) Really 
enjoyed this class. I can relate to Dr. 
Nemmers very well.  
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YEAR I YEAR I YEAR I YEAR II 

Course # PT5923 Human Pathophysiology PT5984 PT Procedures II PT5973 Research Methods in PT PT 6002 clin Ed Sem I 

Instructor Phillip George Theresa Leahy Chequita Owens Aliya Chaudry 

Semester Spring 2006 Spring 2006 Spring 2006 Summer 2005 

Course  39% Highly Agree  49% Agree  11% Disagree  1% 
Highly Disagree 

 26% Highly Agree  69% Agree  4% 
Disagree 

22% Highly Agree   50% Agree   24% Disagree   4% Highly 
Disagree 

Students marked many areas as 
"Highly Agree" and "Agree". 17% 
rated "Disagree" and 3% rated 
"Highly Disagree" on some aspects 

Course Objectives 35% Highly Agree  48% Agree  13% Disagree  6% 
Highly Disagree 

30% Highly Agree  70% Agree 24% Highly Agree  57% Agree  19% Disagree  1% Highly 
Disagree 

Most areas rated "Highly Agree" 
and/or "Agree". Students marked 
some areas as "Disagree", "Highly 
Disagree" and "Not Observed". 

Instructor  26%  Highly Agree  63% Agree  8% Highly 
Disagree 3% Not Observed 

 46%  Highly Agree  47% Agree  
6% Disagree   1% Highly Disagree 

20%  Highly Agree  65% Agree  17% Disagree Most areas rated "Highly Agree" 
and/or "Agree". Other areas were 
rated 19% Disagree, 3% Highly 
Disagree. 1% Not Observed on 
question #4. 

Student 32%  Highly Agree  58% Agree  5% Disagree  5% 
Highly Disagree  

38%  Highly Agree  62% Agree 23%  Highly Agree  75% Agree  2% Disagree  Students rated most areas "Highly 
Agree" and/or "Agree".  10% 
Disagree on total section 

Summary 33%  Highly Agree   
54% Agree   
15% Disagree   
1%Highly Disagree 

35%  Highly Agree   
62% Agree   
3% Disagree 

22%  Highly Agree  62% Agree  15% Disagree  1%Highly 
Disagree 

27%  Highly Agree       
54%  Agree      
17%  Disagree      
2%  Highly Disagree      
1%  Not Observed  

Comments (1) The pace of the class is too slow. This is a 
doctorate program & students need to approach 
the class as such and not expect the class to be 
tailored to them. (2) At the first of the year he had a 
problem making tests but they got better at the end 
of the semester. He really tries to help his students. 
(3) Dr. George cares for us so muh and it shows. 
He really wants us to succeed and offers all he can 
to help us succeed. The beginning of the semester 
was rough but we stuck it out like a winning team. 

 (1) Class checkoffs are 
unreasonable due to the amount of 
students and availability during 
class time. (2) I feel that I have 
learned a lot in this course. The 
instructor was very knowledgeable. 
(3) Wasted a lot of time trying to 
get checked off in open lab when 
we could have used that time 
learning. I like how we finally went 
to checking ourselves off. 

(1) More or longer breaks. (2) Do these eval forms even matter? 
(3) not many assignments (4) Dr. Owens tries to create a helpful 
learning environment but the way she comes across is boring 
and goes in different directions to get her answer out. The paper 
should not have been due the last day of class. We should of 
been working on that from day one. Better yet this class should of 
been a seminar or correspondence class. I dreaded giong to this 
class. longest three hours ever! (5) Class could be more 
organized and follow the syllabus better.  

(1)  "I felt the course was appropriate, 
because it gave me the opportunity 
utilize and brush up on my skills 
learned in Year 1 ; having this portion 
to the summer semester gives me an 
opportunity to review over information 
learned in the clinic." (2) "Good job!" 
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YEAR II YEAR II YEAR II YEAR II YEAR II 

Course # PT 6004 Clin Ed I PT 6133 Cardio & Pulmonary PT6003 Evidence- Based 
Medicine 

PT6124 Musculoskeletal PT II PT6114 Neuromuscular PT I 

Instructor Aliyah Chaudry Millee Jorge Millee Jorge Theresa Nemmers Theresa Leahy 

Semester Summer 2005 Fall 2005 Fall 2005 Fall 2005 Fall 2005 

Course Students marked many areas as 
"Highly Agree" and "Agree". 17% 
rated "Disagree" and 3% rated "Highly 
Disagree" on some aspects 

Students marked areas as "Highly 
Agree". 

Students marked areas as 
"Highly Agree". 

Students marked all areas as "Highly 
Agree". 

Students rated all areas "Highly Agree" 
. 

Course Objectives Most areas rated "Highly Agree" 
and/or "Agree". Students marked 
some areas as "Disagree", "Highly 
Disagree" and "Not Observed". 

Areas rated "Highly Agree" and/or 
"Agree".  

Areas rated "Highly Agree" 
and/or "Agree".  

Students marked all areas as "Highly 
Agree". 

Students rated all areas  "Highly 
Agree" and/or "Agree".  

Instructor  Most areas rated "Highly Agree" 
and/or "Agree". Other areas were 
rated 19% Disagree, 3% Highly 
Disagree. 1% Not Observed on 
question #4. 

Students marked areas as "Highly 
Agree". 

Students marked areas as 
"Highly Agree". 

Students marked all areas as "Highly 
Agree". 

Students rated all areas "Highly Agree" 
. 

Student Students rated most areas "Highly 
Agree" and/or "Agree".  10% Disagree 
on total section 

Students marked areas as "Highly 
Agree". 

Students marked areas as 
"Highly Agree". 

Students marked all areas as "Highly 
Agree". 

Students rated all areas "Highly Agree" 
. 

Summary 27%  Highly Agree       
54%  Agree      
17%  Disagree      
2%  Highly Disagree      
1%  Not Observed  

94%  Highly Agree       
6%  Agree  

97%  Highly Agree       
3%  Agree   

100%  Highly Agree 96%  Highly Agree       
4%  Agree 

Comments (1)  "Journals are time consuming; I 
feel that after documenting in the PT's 
charges and doing an evalution the 
journal is repetitve. It would also be 
helpful to have an example journal 
before beginning the student journal. 
Clinical experience was very exciting 
and fun. I feel I learned a great deal in 
the clinic and from my CI." (2) "The 
clinical education course helped me 
bring all the learned material from 
Year 1 and apply it to real life 
situations. I've defiantly benefited 
from this course. Although, at times, I 
felt that when faculty tried assisting 
me with concerns I had, I felt 
overwhelmed. I felt this did not help 
my situation." 

  (1)  "I really enjoyed the hands on 
aspect of the course. Dr. Jorge did a 
nice job not making the information 
seem overwhelming. She also did a 
great job emphasizing the 
importants of the practice of 
cardiopulmonary as it results to P.T.  

 (1)  "I learned a great deal of 
information fromthis course. I 
feel the case presentations will 
benefit me in the clinic. I found 
it very beneficial for Dr. Jorge to 
co-teach the course because it 
gave me the opportunity to see 
the medical information applied 
to P.T. 

  (1)  "Ms. Nemmers did a very nice job 
explaining material and has a vast 
knowledge of the information. I feel I 
obtain a great deal of knowledge from this 
course." 

(1)  "Ms. Leahy was very good about 
doing hands on activities following 
explanations. She explained concepts 
thoroughly and always gave feedback. 
Very nice job." 
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YEAR II YEAR II YEAR II YEAR II YEAR II 

Course # PT6213 Organization & 
Management  

PT6183 Prosthetics & Orthotics PT 6193 Geriatric PT PT6174 Neuromuscular PT II PT6163 Basic Pharmacology 

Instructor Aliya Chaudry Millee Jorge Theresa Nemmers Theresa Leahy Jane Mort 

Semester Spring 2006 Spring 2006 Spring 2006 Spring 2006 Spring 2006 

Course 100% Highly Agree 78% Highly Agree   22% Agree  100% Highly Agree 100% Highly Agree 100% Highly Agree 

Course Objectives 99% Highly Agree  1% Agree 88% Highly Agree  6% Agree  6% 
Not Observed 

100% Highly Agree 100% Highly Agree 100% Highly Agree 

Instructor  100% Highly Agree 100% Highly Agree 100% Highly Agree 100% Highly Agree 100% Highly Agree 

Student 85% Highly Agree  15% Agree 100% Highly Agree 100% Highly Agree 100% Highly Agree 100% Highly Agree 

Summary 96%  Highly Agree   
4% Agree 

92%  Highly Agree   
7% Agree   
1% Not Observed 

100%  Highly Agree 100% Highly Agree 100% Highly Agree 

Comments  (1)Exams involved too much 
writing. Essays and short answers 
were very time consuming and by 
the end of the exam I lost interest. 
Clinical Integrations were helpful! 

None  I enjoyed class. Sorry I won't 
have you for anymore classes. I 
also enjoyed the health 
promotions projects. (teach more 
classes) 

: I enjoyed class and learned a lot! None 
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YEAR II YEAR II YEAR II YEAR III YEAR III 

Course # PT6163 Basic Pharmacology PT6153 Scientific Inquiry PT6153 Scientific Inquiry PT6102 Clin Ed Sem II PT6104  Clin Ed II 

Instructor Philip George Millee Jorge Daniel Riddick Aliya Chaudry Aliya Chaudry 

Semester Spring 2006 Spring 2006 Spring 2006 Summer 2005 Summer 2005 

Course 100% Highly Agree 44% Highly Agree  44% Agree   11%  
Disagree 

44% Highly Agree  44% Agree   11%  
Disagree 

Students marked all areas as "Agree".  Students marked many areas as 
"Highly Agree" and "Agree". 17% rated 
"Disagree" and 3% rated "Highly 
Disagree" on some aspects 

Course Objectives 98% Highly Agree  1% Agree  
1% Not Observed     

47% Highly Agree  41% Agree  12% 
Disagree  

47% Highly Agree  41% Agree  12% 
Disagree  

Students marked all areas as "Agree".  Most areas rated "Highly Agree" and/or 
"Agree". Students marked some areas 
as "Disagree", "Highly Disagree" and 
"Not Observed". 

Instructor  100% Highly Agree  58%  Highly Agree   42% Agree  100%  Highly Agree Students marked all areas as "Agree".  Most areas rated "Highly Agree" and/or 
"Agree". Other areas were rated 19% 
Disagree, 3% Highly Disagree. 1% Not 
Observed on question #4. 

Student 100% Highly Agree 60%  Highly Agree  40%  Agree  60%  Highly Agree  40%  Agree   Students rated most areas  "Agree".  
33% Disagree on total section 

Students rated most areas "Highly 
Agree" and/or "Agree".  10% Disagree 
on total section 

Summary 100% Highly Agree 52%  Highly Agree   
42%  Agree   
6% Disagree 

63%  Highly Agree   
31%  Agree   
6% Disagree 

67%  Agree      
33%  Disagree      

27%  Highly Agree       
54%  Agree      
17%  Disagree      
2%  Highly Disagree      
1%  Not Observed  

Comments None The work load for this class was much 
more than other class and accounted for 
less credit hours. I feel although I got a 
lot out of this course it took time away 
from fundamental courses. I would have 
benefited from having a classmate to 
share the load of the presentations and 
projects. 

None  (1)  "Two case presentations are too 
much, daily log needs revisions, case 
study presentations are ver 
intense/critical of student clinical 
performance in the clinic." (2) "Two 
case studies are too much and faculty 
teachers too critical of case studies; 
information is modified to fit time 
frame and then teacher(s) disagree 
with students on modified information. 
Teachers without punctuality and 
intimidate students so students know 
that they can not and will not be 
correct." (3) "No need for two case 
studies and do not need to present 
both." 

   (1)  "I learned a great deal, class was 
reinforced" (2) "Do not need to do 
weekly journals the same way, I should 
be studing for board exam rather than 
writing "feelings"; should only have one 
case study and two inservices one case 
study and one inservice." 
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YEAR III YEAR III YEAR III YEAR III 

Course # PT 6204 Clinical Ed III PT6202 Clinical Education Seminar  III PT 6203 Pediatric PT PT 6253 Research Forum 

Instructor Aliya Chaudry Aliya Chaudry Millee Jorge Millee Jorge 

Semester Fall 2005 Fall 2005 Fall 2005 Fall 2005 

Course Students rated all areas "Highly Agree" 
. 

Students rated all areas "Highly Agree" 
. 

Students marked many areas as "Highly 
Agree" and "Agree". 8% rated "Disagree".  

Students marked many areas as "Highly Agree" and 
"Agree". 

Course Objectives Students rated all areas  "Highly Agree" 
and/or "Agree".  

Students rated all areas  "Highly Agree" 
and/or "Agree".  

Most areas rated "Highly Agree" and/or 
"Agree".  

 Most areas rated "Highly Agree" and/or "Agree".  

Instructor  Students rated all areas "Highly Agree" 
. 

Students rated all areas "Highly Agree" 
. 

Most areas rated "Highly Agree" and/or 
"Agree".  

Most areas rated "Highly Agree" and/or "Agree". Other 
areas were rated 6% Disagree, . 1% Not Answered 

Student Students rated all areas "Highly Agree" 
. 

Students rated all areas "Highly Agree" 
. 

Students rated most areas "Highly Agree" 
and/or "Agree".   

Students rated most areas "Highly Agree" and/or 
"Agree".  13% Disagree on total section 

Summary 91%  Highly Agree       
9%  Agree 

91%  Highly Agree       
9%  Agree 

82%  Highly Agree       
16%  Agree      
2%  Disagree  

64%  Highly Agree       
32%  Agree      
5%  Disagree    

Comments    (1)  "Course may need to be more 
stremline focusing on highlights rather 
than bombarding students with too 
much information." (2)"Very good 
seminar, well taught. It was a privilege!" 
(3)"Very informative, I enjoyed it." 

(1)  "Class should be 1 semester, great deal 
of information for 8 weeks"  (2) "Class was 
very in depth and maybe it should have 
been an elective." Intergration site, "more 
wonderful!" (3) "More interaction at 
pediatrics and lab, learned fundamental 
knowledge" but would like more lab, "felt the 
class was very fast pace; Enjoyed learning 
about pediatrics 1 PT."  

 (1)  "Very good to learn more about research and the 
process of research." (2) "I feel that the course was 
beneficial to my learning, but maybe it should be taught 
as an elective."  
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YEAR III YEAR III YEAR III YEAR III YEAR III 

Course # PT 6273 Nutrition Science PT 6263 Public Policy and 
Community Health 

PT 6233 Exercise Science & Sports 
PT 

PT6304 Clin Ed IV PT6302 Clin Ed Sem IV 

Instructor Saigeetha Sangiah Chequita Owens Eddie Traylor Aliya Chaudry Aliya Chaudry 

Semester Fall 2005 Fall 2005 Fall 2005 Spring 2006 Spring 2006 

Course  Students marked many areas 
as "Highly Agree" and 
"Agree".  

Most areas rated "Highly Agree" 
and/or "Agree".  

Students marked all areas as "Highly 
Agree" AND "Agree" 

44% Highly Agree  44% Agree   
11%  Disagree 

44% Highly Agree  44% Agree   11%  Disagree 

Course Objectives Most areas rated "Highly 
Agree" and/or "Agree". 
Students marked some areas 
as  "Not Observed". 

Most areas rated "Highly Agree" 
and/or "Agree".  

Students marked all areas as "Highly 
Agree" 

59% Highly Agree  35% Agree  
6% Disagree      

59% Highly Agree  35% Agree  6% Disagree      

Instructor  Most areas rated "Highly 
Agree" and/or "Agree".  

Most areas rated "Highly Agree" 
and/or "Agree".  

Students marked all areas as "Highly 
Agree" 

100%  Highly Agree 100%  Highly Agree 

Student Students rated most areas 
"Highly Agree" and/or 
"Agree". 

Most areas rated "Highly Agree" 
and/or "Agree".  

Students marked all areas as "Highly 
Agree" 

60%  Highly Agree  40%  Agree  60%  Highly Agree  40%  Agree  

Summary 75%  Highly Agree       
23%  Agree      
2%  Not Observed  

60%  Highly Agree       
40%  Agree       

93% Highly Agree      
7% Agree  

66%  Highly Agree   
30%  Agree   
4% Disagree 

66%  Highly Agree   
30%  Agree   
4% Disagree 

Comments (1)  "Need to be more 
interactive with ? at PT, but 
the class was hindered for me 
because I was burned out 
from other classes, Sorry." (2) 
"Some of the integration more 
questionable but were 
interesting; Professor did a 
good job with understanding 
pace of course."  

 (1)  "Very interesting course, 
enjoyed service learning project." 
(2) "N/A" 

(1)  "Very well done, I appreciated 
the course alot; the integration, the 
sites were excellent." (2) "More lab 
and interaction of PT with sports."  

None  None  

 

 

 

 

 

 

 


