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EXECUTIVE SUMMARY  

 
 

FINDINGS 

 

SECTION I:  ENTRY-LEVEL ASSESSMENT 

 First time entering freshmen with less than twenty four earned academic credit hours are 

required to take the secondary assessment instruments. 

 The test instruments are administered as an electronic exercise in a computer laboratory 

environment. 

 Test results in Reading and English experienced two (2) and one (1) point decline 

respectively when compared to previous year. Mathematics remains the same. 

 Adding technology to enhance student learning remains a propriety given funding 

challenges in Oklahoma.  

 

SECTION II:  MID-LEVEL ASSESSMENT 

 All students with forty (40) to seventy (70) earned academic credit hours make up the 

mid-level assessment pool. One hundred and ninety five (195) elected to participate in the 

mid-level assessment. 

 Mid-level scores for 2010 were one hundred and one (101) percent, eighty nine (89) 

 percent, and thirty three (33) percent of established cut scores in Sentence Skills 

(English), 

 Reading, and Mathematics. 

 Data suggests that Mathematics and Reading present a challenge for our student learning. 

 

SECTION III:  PROGRAM OUTCOMES ASSESSMENT 

School of Agriculture and Applied Sciences 

 The average score of graduate taking the ACAT in general agriculture was 75%  while 

the average score in the major area was 83%  

 All 15 graduate candidates (100%) participated in the exit exam. 

 Eight of the fifteen graduates we employed upon graduation. Three graduates have been 

admitted into graduate school. 

 The analysis and findings indicate that students were satisfied with the education and 

training at Langston University. 

 

School of Arts and Sciences 

 Biology: Eleven biology students took the ETS Exit Major Field Test, twenty seven 

percent (27%) earned a score of 70% or above, and seventy three percent (73%) scored 

between 64%-69%. 

 Chemistry: Two (2) students took the National ETS Exit Exam and both scored at the 

national level or higher. 

 The School of Arts and Sciences continues to use various assessment data to drive total 

quality improvement decisions. 
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School of Business 

 Forty eight students in various business degree programs were tested utilizing the 

standard ETS core test (Business II). 

 The scale mean score for the ETS Core test showed slight improvement at all campuses. 

 The school of business plans on improving the atmosphere at the test centers and offering 

a workshop on test taking skills in order to get more accurate results. 

 

School of Education and Behavioral Sciences 

 Twenty-four (24) candidates took the Oklahoma General Education Test (OGET) and earned a 

pass rate of 45.8%. 

 The average score for the five (5) examinees who took the Exit Examination in Teacher 

Education for the 2010-11 Program Year was 63%.  The highest score was 73% and all the five 

candidates scored above the 50
th
 percentile. 

 

School of Nursing and Health Professions 

 During the 2010-2011 academic year, the Kaplan Integrated Testing Program and 

National Council Licensure Examination for Registered Nurses (NCLEX-RN) review 

were used as the assessment tools. Students were required to score at the designated 

levels in order to successfully complete required senior level courses. 

 Most students scored above the designated level on the exams.   

 NCLEX-RN results are available for fifty (50) of the fifty-two (52) 2010-2011 graduates.  

Ninety-six (96%) percent of the graduates were successful on their first licensure 

examination attempts. 

 The Kaplan Integrated Testing Program has provided faculty the necessary data related to 

student academic achievement (formative) and NCLEX-RN readiness (summative). 

 Continuous quality improvements are implemented to strengthen our program through 

course work, technology integration, service learning, internship experiences, community 

projects conducted by junior and senior nursing and health profession students and a 

conducive learning environment. 

 

 

SECTION IV: STUDENT SATISFACTION ASSESSMENT 

 Students were given the opportunity to participate in an in-house online survey. 

Everyone with a valid e-mail address was given the opportunity to participate. 

 One hundred and two (73) students responded for a response rate of 2%. 

  

SECTION V:  GRADUATE STUDENT ASSESSMENT 

 All (100%) of the year III DPT students (Class 2011) reported they were satisfied with 

the DPT program and the education they received. 

 100% of the Class of 2011 students graduated in May 2011 and are eligible to take the 

 NPTE exam and final results are pending.  

 The graduate program continues to benefit from market driven continuous quality 

 improvements. Program graduates appear to be happy with the quality of offerings that 

 prepares them for entry into the workforce. Employers continue to support our program 

 graduates by hiring, training, developing, and advancing them in their organizations. We 

 are postured to grow and develop additional graduate programs to meet expanding market 
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 needs and economic development of Oklahoma. 

CONCLUSIONS AND RECOMMENDATIONS 

 All academic programs continue to benefit from market based total quality improvements 

that are tied to standards for excellence. Academic programming at the bachelor, master, 

and doctor levels are attaining and exceeding estimated goals and objectives. Given these 

sustained accomplishments, Langston University appears to be postured for expansion 

and a new direction. 

 Progress is moving in the direction of established basic skills cut scores. Mathematics 

and Reading are concerns for the university community and the nation. Langston 

University and the nation’s learning/education enterprise must continue to develop and 

employ technologies that are interactive, individualized interesting, and accessible to 

learners at various knowledge attainment levels. 

 

 

IMPLEMENTATION 

 

The President’s Council is the official organ at the University to review and implement all 

conclusions and recommendations contained herein. The Council will review and evaluate 

findings, conclusions, and recommendations to determine feasibility as well as cost 

effectiveness. They will make modifications and develop and implementation plan with 

timelines. 
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SECTION I: ENTRY-LEVEL ASSESSMENT  

 
Administering Assessment 

1- 1. How were instruments administered? 

The test instruments are administered as an electronic exercise in a computer laboratory 

environment. During 2010-2011, a test supervisor and one (1) proctor for every twenty five (25) 

students administered the assessment instruments. Upon completion, the instruments were 

electronically scored, reviewed, and transferred to the entry-level assessment database for report 

generation, internal decision making and, course placement. 

 

1-2. Which students were assessed? 

First time entering freshmen with less than twenty four (24) earned academic credit hours are 

generally required to take the secondary assessment instruments. Langston University is an open 

enrollment institution of higher education. Students may elect to enroll in the fall, spring, and/or 

summer terms. Each enrollment cycle begins with (1) admission, (2) entry-level assessment, (3) 

course placement, (4) enrollment and (5) orientation. 

 

I - 3. Describe how and when they were assessed, including options for the students to seek 

retesting, tutoring, or other academic support. 

Students have retest option. They can retest after two (2) weeks of the initial test administration. 

No formal requests for retest were addressed during 2010-2011. The student retention task force 

is active in identifying potential student academic problems. This task force maintains contact 

with those students in need of academic intervention and support. These efforts are coordinated 

by the Office of Student Affairs and each academic school within the Office of Academic 

Affairs. 

 

Analyses and Findings 

 

I - 4. What were the analyses and findings from 2010-2011 entry-level assessment? 

Data gleaned from the entry-level assessment database for 2010-2011 can only be compared to 

the previous year. We transitioned from a paper and pencil test format to an electronic mode of 

assessment that is scaled differently in 2008. Given the past years trend line and the consistency 

of the scores the last 3 years, we must draw a reasoned conclusion the Fall 2010 results under the 

new format would yield similar results as the past tests. 

 

Entry-Level 

Basic Skills Subject Scores 

Fall 2005-2010 

 

Fall Assessment 

Subjects Fall 2010 Fall 2009 Fall 2008* Fall 2007 Fall 2006 Fall 2005 

Reading 59 61 59 11.4 10.7 11.1 

Mathematics 43 43 44 14.7 14.8 14.8 

English 69 70 70 22.7 22.5 23.3 

*Reflects change in test instrument and format 
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Reading and English experienced two (2) and one (1) point declines respectively for Fall 2010 

when compared to the previous year. Mathematics remained the same. 

 

1-5. How was student progress tracked? 

Student progress is tracked by instructors at least four (4) times each semester. Feedback is 

shared with each student. Academic counseling, tutoring support, and other academic services 

are available for students who are not performing up to standard.   Eight (8) years ago, a 

diversified student retention committee was formed to explore early intervention strategies to 

assist students with success strategies for living. Mentors have been assigned each first-time 

entering freshmen. These interventions are achieving good results. 

 

The retention committee is making a difference two (2) student at a time. They index basic skills 

scores to target those students most in need of a success strategy for living. Additionally, a 

bridge has been constructed for students and instructors to engage in dialogue to enhance the 

academic performance of each student and the institution. 
 

1- 6. Describe analyses of student success in both remedial and college-level courses, 

effectiveness of placement decisions, evaluation of cut-scores, and changes in the entry-level 

assessment process as a result of findings. 

We believe our course placement decisions are effective and meet current student needs. The 

Office of Academic Affairs makes necessary adjustments when errors of judgment surface. Our 

tracking suggests a happy, well-informed student is an academically productive student. 

The cut scores are evaluated periodically against both internal and external forces. These forces 

have been a relatively good barometer for student success in a higher education environment. 

Collectively, cut-score evaluations and analyses of entry-level basic skills scores have resulted in 

relatively few changes to the entry-level assessment process. The Vice President for Academic 

Affairs critiques each assessment cycle against our predetermined goals and objectives to ensure 

continuous qualitative and quantitative improvement. During 2010-2011, the secondary entry 

level assessment instruments were administered in two (2) sessions daily during the assessment 

period. The results will be compared and contrasted to Fall 2011 results to measure the impact of 

such change. 
 

Other Assessment Plans 

1-7. What other studies of entry-level assessment have been conducted at the institution? 

There were no formal studies conducted during the 2010 - 2011 academic year. The deans 

realize the value of yearly basic skills data to provide guidance that assists their instructional 

teams, functions, and their decisions. The data drives program plans and implementation 

strategies. 
 

I - 8. Describe results. 

Not Applicable. 
 

1-9. What instructional changes occurred or are planned due to entry-level assessment? 

Computer aided instructions were continued in the Mathematics, Reading and Writing 

laboratories during the 2010 – 2011 fiscal year. Adding technology to enhance student learning 

remains a priority given funding challenges in Oklahoma. Research suggests this is an 

appropriate strategy for the benefit of both the student and the University. 
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SECTION II: MID-LEVEL/GENERAL EDUCATION 
 

Administering Assessment 

II - 1. Describe how assessment activities were linked to the institutional general education 

program competencies. 

The instruments used to assess college readiness as a secondary measure were also used to assess 

mid-level accomplishments. These instruments make comparisons easy and provide a predictive 

value for academic attainment in the established general education competencies. Results from 

the mid-level assessment are made available to all academic units, the responsibility managers, 

and executives who supervise and provide direction to responsibility managers. Additionally, 

the general education committee reviews the data and makes recommendations to the Academic 

Policy Committee and Faculty Senate for action. 

 

II - 2. Describe how the instruments were administered and how students were selected. 

All students with forty (40) to seventy (70) earned academic credit hours make up the mid-level 

assessment pool. The 2011 pool of candidates was three hundred seventeen (317) and one hundred 

ninety five (195) elected to participate. The sixty two (62) percent participation rate is seven (7) 

percentage points better than 2010. 

 

The mid-level assessment is an electronic exercise administered in a computer laboratory 

environment. Students are assigned alphabetically by major to one (1) of thirteen (13) 

designated computer laboratories. The groups did not exceed thirty five (35) students. Each test 

group had two (2) proctors with a supervisor to protect the integrity of the process. 

 

II - 3. Describe strategies to motivate students to participate meaningfully. 

We have not found an effective strategy to encourage student participation in the annual midlevel 

assessment. Many students opt out of the mid-level assessment when there are no 

consequences for their actions. Further, when there were consequences, students failed to 

perform up to their ability. During the Spring 2011, we were encouraged by the overall sixty two (62) 

percent participation rate when compared to fifty five (55) percent in 2010. 

 

Analyses and Findings 

II - 4. How was student progress tracked into future semesters and what were the findings? 

Throughout each semester, the course instructor tracks student progress against established 

course objectives at least four (4) times; provides student feedback; offers academic counseling 

and support; and shares negative performance with the retention committee for additional follow up 

counseling. Generally, those students who are able to remove their basic skills deficiencies 

within earning thirty (30) credit hours tend to stabilize and perform well toward their degree 

plans. 

 

 

II - 5. What were the analyses and findings from the 2010 - 2011 mid-level assessment? 

 

The mid-level assessment comparative mean scores during 2006 through 2011 are as follows: 
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MID-LEVEL 

BASIC SKILLS SUBJECTS SCORES 

FISCAL 2006- 2011 

 

Subjects Spring 

2011 

Spring 

2010 

Spring 

2009 

Spring 

2008 

Spring 

2007 

Spring 

2006 

English 76 77 77 77.0 25.8 27.3 

Mathematics 25 25 26 25.0 18.2 19.2 

Reading 67 68 66.4 68.0 12.7 12.8 

 

During the Spring 2008 semester, we implemented electronic testing as a pilot project for entry 

level testing and mid level assessment. We established cut scores within the range of other 

regional institutions for use with Accuplacer platform. Given this change, visual comparisons 

are somewhat difficult. The Accuplacer and Descriptive Test platforms are comparable and 

relatively equal to each other based upon a recent comparability study conducted at one (1) 

Tennessee and three (3) Minnesota institutions of higher education. This data will not be used in 

future years as we strive to bring online a new instrument that will effectively measure our 

general education efforts. 

 

The 2010-2011 cut scores are seventy five (75) for Sentence Skills (English), Mathematics, and 

Reading respectively. Our previously established cut scores were twenty (20) for English and 

Mathematics and twelve (12) for Reading. One hundred ninety five (195) students elected to 

participate in the Mid-level assessment. Their weighted average scores were seventy six (76), 

sixty seven (67), and twenty five (25) in Sentence Skills (English), Reading, and Mathematics 

for 2011. These results reflect a one hundred one (101), thirty three (33), and eighty nine (89) 

percent of the established cut scores. Mathematics and Reading present a challenge for our 

student learning. 
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SECTION III: PROGRAM OUTCOMES ASSESSMENTS 

SCHOOL OF AGRICULTURE AND APPLIED SCIENCES 
PROGRAM OUTCOMES ASSESSMENT 

2010-2011 

Department Of Agriculture & Natural Resources 
 

III – 1.  List, in table format, assessment measures and numbers of individuals assessed for 

each major field of study 

 

Degree option    Assessment Measure  No. of Candidates ____________ 

Agricultural Science  ACAT  Major Area Exam  15 (100%) 

    Employment Rates   8 (53%) 

    Graduate School Entry Rate  3 (20%) 

  

Note: No Pre-Vet students participated in this exam. 

 

III – 2.  What were the analyses and findings from the 2010-2011 programs outcomes 

assessment? 

 

Based on the previous exam results and the comments from former graduates and our 

Agriculture Alumni Association, we revised the Agriculture Comprehensive Assessment Test 

(ACAT) to reflect the knowledge of current graduating seniors in general agriculture as well as 

in the four major areas of study, i.e., Agribusiness, Animal Science, Crop & Soil Science and 

Natural Resources Management The revised departmental ACAT is designed to test student 

understanding of general agriculture as well as the student’s specific area of study. All graduates 

from the Program are expected to demonstrate proficiency in the fundamentals of agricultural 

science. In addition, students take exams in their areas of concentration, i.e., Agribusiness, 

Animal Science, Crop & Soil, and Natural Resources Management. All 15 graduate candidates 

(100%) in this academic year 2010-2011 participated in this exit exam in the spring semester. 

The mean performance of the 2010-2011 graduates on the ACAT was 79% (vs. 67.2% in Year 

2009-2010) with a range of 45-95%. This represents a significant increase, particularly in the 

specific major areas. The average score in the general agriculture area was 75%, while the 

average score in the major areas was 83%. The overall (total) performance score was 12 

percentage points higher than the previous year. The Department in the future will conduct 

seminars, review sessions and study sessions for the students to help prepare them for the ACAT 

prior to the test and improve their test score.  

 

Eight of the 15 graduates (53%) in Agricultural Science majors were employed upon graduation. 

Three graduates have been or are being admitted into graduate schools at Oklahoma State 

University and University of Arkansas. During this academic year, agricultural alumni and recent 

graduates continued to be satisfied with the training received. However it was generally agreed 

that there was still a need to emphasize the fundamentals of agriculture. Strong farm background 

was believed to help enhance the students’ classroom performance and employment opportunity.  
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III – 3. What instructional changes occurred or are planned in the programs due to 

programs outcomes assessment? 

 

The ACAT scores have not been reflected in the students’ GPA or their transcripts. Hence, 

students seldom prepare for the test, making it difficult to truly assess the learning and the 

improvement that have occurred. Nonetheless, based on the concepts that were missed on the 

tests, faculty members are advised to emphasize those problematic areas in their respective 

courses.  

 

Marked changes were made to enhance our teaching capability and research capacity in the 

Department in academic year 2010-2011. Classrooms were upgraded during this academic year. 

Multimedia facilities with capacities of global/distance education, teleconferencing, audio/video 

capability and interactive projection are being installed to facilitate teaching and learning in the 

whole School of Agriculture & Applied Sciences through our Service Learning grants and 

should be ready for use before the fall semester of 2011. Our computer center in the Department 

of Agriculture & Natural Resources was upgraded, which provides access to all School of 

Agriculture & Applied Sciences students. Based on students request and suggestions, printers 

and papers have been provided through teaching and lab fee accounts. Monthly seminars with 

agriculture-related topics such as international agriculture, agriculture (food), organic agriculture, 

etc., were presented by internal as well as external experts to all students, faculty and staff of the 

whole school and helped enhance students’ knowledge about the outside world. To enhance 

hands-on experiences of our students, effort was made to increase opportunities for work study, 

internship, and student research projects within the Department as well as in the American 

Institute for Goat Research. In addition, the USDA Liaison Officer worked more closely with 

faculty to assist them in arranging field trips to animal clinics, farms, processing plants and 

places of agricultural interest. Professionals in the field and industry were invited to make on-

campus demonstrations of equipment and techniques for students. This year again many 

Agricultural Science students have been offered summer internships in federal and state agencies 

as well as in private sectors. The Associate Program in Pre-Veterinarian Science was also 

reviewed and a significant increase in Pre-Vet enrollment was reported for fall 2010. The USDA 

Liaison Officer and our faculty members have made several recruitment trips to native Indian 

schools in hope to increase the numbers of Native Indian students in agriculture.  

 

Also we are working with the International Programs Office to see if Study-Abroad trips are 

feasible for agriculture students. A new Associate Degree in Hydrology Science program request 

has just been approved by the Academic Policy Committee and the Senate. We anticipate 

enrolling associate degree students in fall 2012. 

 

Student Satisfaction Assessment 

 

All 15 graduate candidates (100%) in this academic year 2010-2011 participated in the Langston 

University Student Satisfaction Survey (SSS) in the spring semester. SSS results show that all 

students majoring in Agricultural Science were generally pleased/satisfied with their education at 
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Langston University. It is important to note that some students were very dissatisfied with 

Campus Technology, Business Office and Financial Aid. In the department level more 

specifically, agricultural students in our department were very satisfied with academic advising 

and faculty members. It has been noted that they were happy with increased opportunities of out-

door instruction, field trips and internships. It has been suggested that even more hands-on 

experiences and laboratory sessions are needed. Overall, students were very happy with the 

training and educational value they received and their experiences they built through programs 

offered in the department, and continued to demonstrate desire to learn in agricultural sciences. 

In responses to the above student assessments, more opportunities for on-farm visits and 

trainings and for laboratory practices will be made available for each class. The Animal Science 

courses will be assigned to individual instructors, instead of “team-teaching” so that the 

instructors will get to know their students in their respective classes and communicate more 

effectively with them on daily bases.  Multimedia facilities with capacities of global/distance 

education, teleconferencing, audio/video capability and interactive projection are being installed 

to facilitate teaching and learning in the whole School of Agriculture & Applied Sciences and 

should be ready for use before the fall semester of 2011.  
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SCHOOL OF AGRICULTURE AND APPLIED SCIENCES 
PROGRAM OUTCOMES ASSESSMENT 

2010-2011 

Department of Family and Consumer Sciences 

 
III–1.  List, in table format, assessment measures and numbers of individuals assessed for 

each major field of study. 

 

Department/ Degree 

Program 

Assessment Measures Number of Students 

Assessed 

AS—Child Development Portfolio 7 

BS—Child Development FCSAT 17 

BS—Early Childhood 

Education 

FCSAT 

OSAT 

0 

BS—Nutrition and Dietetics FCSAT-ND 2 

 

 

III–2.  What were the analyses and findings from the 2010-11 program outcomes 

assessment? 

 

Twenty- six (26) students graduated in 2010-2011 with degrees in Family and Consumer 

Sciences. Seven (7) candidates were appraised and successfully passed the Exit portfolio 

assessment with 100% scoring above the acceptable range of 75% and higher. The 

portfolio assessment provides a curriculum of candidates’ work and artifacts and a 

reflective and self evaluation of their insights and professional knowledge in early 

childhood. The portfolio documents growth over time, develop a sense of process and 

create a means for students to self evaluate. The Family and Consumer Sciences 

Comprehensive Test (FCSAT) is administered at the conclusion of their academic 

experience. It consists of a written comprehensive examination. The comprehensive 

examination is very closely aligned with the unit’s conceptual Framework, the state’s 

competencies, and the National Association for the Education of Young Children 

(NAEYC) Standards. Seventeen (17) candidates were administered the FCSAT with a 

score range of 80% or higher. The Family and Consumer Sciences Assessment Test-

Nutrition Dietetics (FCSAT-ND) is designed to assess the students’ knowledge and skills 

necessary for entry level positions in Nutrition and Dietetics. Two students were assessed 

and scored above 80% on the exit examination.  

 

III–3.  What instructional changes occurred or are planned in the program due to 

programs outcomes assessment? 

 

Program faculty will provide additional opportunities for student success through 

additional child development reading materials, practice examinations, test taking skills, 
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mentoring, and advisement. Faculty will expose candidates to critical thinking activities 

in order to develop stronger constructive response answers to theoretical teaching 

situations. 

 

Candidates will continue to receive a variety of developmentally effective and innovative 

teaching strategies, academic knowledge and experiences to promote positive 

development for all children. Early Childhood faculty will continue to provide candidates 

with methods of child study, i.e., interviews, diary, and naturalistic observations to assist 

in understanding children, families, and their environments. The faculty will provide 

candidates with strategies and methodologies to assist in analyzing and applying 

knowledge gained from course assignments. 

 

Early Childhood faculty will continue to provide opportunities for student success 

through supplemental reading materials, resume writing, mentoring, observations, 

portfolio development, computer software, videos, field experiences, class projects and 

advisement.  Additionally, faculty will increase opportunities for candidates’ exposure to 

critical thinking activities in order to develop portfolios. 

 

As a result of providing candidates with multiple opportunities to develop strong early 

childhood advocacy skills; students have developed resources for children and their 

families, written letters to appropriate legislators relating to an early childhood issue, and 

participate in service learning projects during the year. Candidates will continue to 

receive online materials for using research in policy and practice such as the National 

Association for the Education of Young Children’s new website page devoted to helping 

early childhood development research. 

 

The Nutrition & Dietetics faculty continuously review, evaluate, and revise the syllabi 

and assignments to meet the knowledge and skills required for entry level dietetic 

professionals. Desire 2 Learn is utilized in delivering instructional materials. Case studies 

and interactive software were purchased to improve the performance on the exit 

examination and has proven to be valuable. Students use the software to improve test 

taking skills and enhance their knowledge. Program faculty will continue to work with 

students in their upper level courses to improve their performance.  Although none of the 

graduates from this group applied for an Internship, program faculty will continue to 

encourage students to do so.  Program faculty will invite dietetic internship directors to 

the campus and give seminars and will encourage students to attend pre-registration 

workshops and study sessions offered by educational organizations. Three students are 

attending graduate programs in the field. 

 

 

Student Satisfaction Assessment:  Graduates were satisfied with their educational, social and 

cultural experiences at Langston University as indicated on the Departmental Graduate Follow -

Up Survey. 
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SCHOOL OF ARTS AND SCIENCES 
PROGRAM OUTCOMES ASSESSMENT 

2010-2011 

Biology 

 
III–1.  List, in table format, assessment measures and numbers of individuals assessed for 

each major field of study. 

 

Department/ 

Degree 

Program 

 

BS Biology 

Assessment Measures Number of Students Assessed 

ETS Major Field Test 

 

11 

 

 

III–2.  What were the analyses and findings from the 2010-11 program outcomes 

assessment? 

 

In April 2011, eleven (11) biology majors took the ETS Exit Major Field Test (MFT) in 

Biology that was valued at 200 points. Twenty-seven percent (27%) earned a score of 

70% or above, and seventy-three percent (73%) scored between 64%-69%.  

 

Nationally, the test was administered to a total of 7,681 students between September 

2010 and June 2011, with the mean score being 153.  The mean score for Langston 

University students was 135.  

 

The ETS Biology Test includes four subscore areas: 1) Cell Biology 2) Molecular 

Biology and Genetics 3) Organismal Biology and 4) Population Biology, Evolution, and 

Ecology.    

 

The following table compares subscore values earned by Langston University Biology 

majors with the national average between September 2010 and June 2011: 

 

Subscore Area     Mean subscore               Mean subscore 
      (Langston University)  (Nationally) 
Cell Biology      38   52.5 
Molecular Biology & Genetics    43   52.4 
Organismal Biology     37   53.1 
Population Biology, Evolution & Ecology   34   53.0 

 

 

 

 

III–3.  What instructional changes occurred or are planned in the program due to 

programs outcomes assessment? 
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During the past two years, faculty members have consistently emphasized the importance 

of the Biology Major Field Test, and continue to implement instructional strategies that 

are favorably impacting student involvement, knowledge, and application of knowledge.  

Comparison of course syllabi with the ETS topic outline for the biology major field test 

has led to modified course content, and increased laboratory activities for individuals and 

small groups. This has led to a greater number of students involved in preparation of 

projects for the upcoming Langston University Research Day and other area meetings.  

 

Specifically, instructional and other modifications are summarized as follows: 

 

1)   An increase in individual and group class projects aimed at enhancing understanding 

through diverse application of knowledge, collection and analysis of data, and 

summarizing findings. 

 

2)  Incorporation of case studies to stimulate understanding and application. 

 

3)   Increasing the oral presentation requirement in an effort to stimulate expanded 

readings in scientific journals. 

 

4)  Incorporating utilization of diverse multimedia resources. 

 

5)  Encouraging students to enroll in the course entitled Concepts in Biology, which is an 

upper division, non-laboratory course that integrates biological principles using an 

interdisciplinary approach.        

 

6)  In preparation for the Biology Exit test as well as classroom tests, periodic short 

sessions are held on academic survival skills, including–reading, study, and test-

taking skills. 
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SCHOOL OF ARTS AND SCIENCES 
PROGRAM OUTCOMES ASSESSMENT 

2010-2011 

Chemistry 
 

III–1.  List, in table format, assessment measures and numbers of individuals assessed              

for each major field of study.   

 
      Department/ 

Degree Program 

 

BS Chemistry 

Assessment Measures Number of Students Assessed 

Exit Level 

(Chemistry Majors) 

 

National ETS Exit Examination Majors 2 

Undergraduate Research  Majors 2 

Oral Presentation of Research Project Majors 2 

 Poster Presentation on Research Project Majors 2 

 

 

III-2.   What were the analyses and findings from the 2010-2011 program outcomes 

assessment? 

 
Department/ 

Degree 

Program 

 

BS Chemistry 

Department/ 

Degree 

Program 

 

BS Chemistry 

Assessment Measures 

& Performance Standard 

Number of 

Students 

Assessed 

 

Results 

National ETS Exit Examination 

 

At least 70% will score at national 

average or higher 

Majors 2 

Fall 2010, 

Spring 2011 

Both seniors scored at the 

national average or higher 

   

Undergraduate Research 

 

At least 90% of graduating seniors 

will score 80% on research rubric. 

Majors 2 

Fall 2010, 

Spring 2011 

All seniors scored higher 

than 90%. Students are 

judged during their 

presentations at the LU 

Research Day activities 

   

Assessment Measures 

& Performance Standard 

Number of 

Students 

Assessed 

 

Results 

Oral Presentation of Research 

Project 

 

At least 90% of graduating seniors 

will score 80% or above on the 

Research Presentation rubric 

Majors 2 

Fall 2010, 

Spring 2011 

Both graduates scored 

above 80%  

   

Poster Presentation of Research 

Project 

 

At least 90% of graduating seniors 

will score 80% or above on the 

Poster Presentation rubric 

Majors 2 

Fall 2010, 

Spring 2011 

Both graduates scored 

above 80% 
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III–3.  What instructional changes occurred or are planned in the program due to 

programs outcomes assessment? 

 

National ETS Exit Examination 

 

Course CH 3001 Test Preparedness has been formally approved and is currently listed in 

the most recent LU 2008-2019 Catalog. The department made this a required course 

beginning in the fall 2010. Students enroll in this course during the first semester of their 

senior year. The course is team taught by instructors of general, organic, analytical, 

biochemistry, and physical chemistry courses. ETS, GRE, and ACS exams will be 

thoroughly reviewed by the current course professors.  Ideally this course will serve as a 

support for the ETS, GRE & ACS standardized exams.  

 

Undergraduate Research 

 

Students are formally enrolled in Chemistry Research I and Chemistry Research II.  

Students can complete their requirement at Langston or by qualifying for a research 

internship at a comprehensive university. 

 

Oral Research Presentation 

 

Students are formally enrolled in the Chemistry Seminar to improve their presentation 

skills. They can complete their requirement at Langston or by qualifying for a research 

internship at a comprehensive university. 

 

 

The oral presentations are formally judged during the LU research day. The Chemistry 

faculty results are filed in the student’s folder. All seniors generally complete their 

research requirement during their junior or senior year. 

 

Poster Presentation of Research 

 

All chemistry majors are required to complete a research project and make a poster 

presentation during the LU research day activities. Students continue to enroll in the 

Chemistry Seminar course to improve their presentation skills. The poster presentations 

are formally judged during the LU research day. The Chemistry Faculty results are filed 

in the student’s folder 

 

Exit-Level Summary Comments 

 

There were two (2) chemistry majors slated for graduation since last year's assessment. All 

perspective graduates completed at least two different chemistry research projects during 

their tenure as well as two oral & poster presentations. The research projects represented 

work completed at Langston as well as work completed during summer internships at 

universities throughout the US. The oral and poster presentations were presented in well 

over 8 different venues, three were at national settings. The research and oral and written 
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work were assessed by the respective advisory committees at the annual Arts & Sciences 

Research Day at LU.  All graduates earned excellent ratings on their work. 

 

The ETS exit exam was administered to two senior chemistry majors during the spring 

semester. There were five scores recorded; one for each of the four different areas of 

chemistry: physical chemistry, organic chemistry, inorganic chemistry and analytical 

chemistry; and a combined ‘Total’ score. There needs to be at least five (5) candidates 

taking the ETS at one time to receive an in-depth analysis of the results. However, the 

results were compared to previous classes as well as to the national average of the exam. 

Both seniors scored at the national average or higher.  The results of the ETS exam, in my 

opinion, do not reflect an accurate measure of the academic prowess of our students. 

However, it does provide an indication as to the strength & weaknesses of each student. 

  

One senior graduated; the other senior decided to return to school to double major in 

biology.  The graduating senior decided to work for one year and then apply for graduate 

school. The department remains in continuous contact to encourage our graduates to seek 

graduate study.   

 

Assessment activities in the Chemistry Department provide a substantial base for 

evaluating the overall chemistry curriculum and figure prominently in the Department’s 

planning for improving student performance in chemistry. The results of assessment, 

primarily those from mid-level exams, are examined routinely to assist the Department in 

making program changes and in exploring alternative or additional methods of 

assessment. Response to assessment results is not only geared to devising plans for 

retaining current majors but also to recruiting new students into the program.  

Recruitment efforts are enhanced by State, national and private financial resources which 

are acquired by the School of Arts & Sciences.  These financial resources significantly 

enhance the budget for the department and assist in making budget decisions. 

 

The number of chemistry graduates at Langston compares favorably with any institution its 

size; the average graduation rate is below two grads per year.  Presently there are 25 

chemistry majors; it is on track to increase this number to 30 during the next five years. The 

department plans to increase the number of students that successfully pass the introductory 

General Chemistry course, which in turn should increase the retention percentages in the 

department. Recruitment of new students continues to be a priority. Special university 

scholarship programs that specifically target science students should also increase the 

number of science majors at the University. The goal of our department is to continue to 

increase the number of chemistry graduates and to increase the number of graduates that 

go on to graduate school. The university has increased its over-all efforts in the 

recruitment as per its 10-year plan. In 2008 the department received an additional $2.5 

million dollars over a 5 year period in grant support to enhance these efforts. New 

recruitment efforts, increased financial support, enhanced research project opportunities, 

and standardized-testing training are some of the strategies that have contributed to the 

steady growth of the department.  These strategies will be continued and enhanced. 
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SCHOOL OF ARTS AND SCIENCES 
 

PROGRAM OUTCOMES ASSESSMENT 

2010-2011 

Communications 
 

III–1.  List, in table format, assessment measures and numbers of individuals assessed for 

each major field of study. 

Department/ 

Degree 

Program 

 

Broadcast 

Journalism 

Assessment Measures Number of Students Assessed 

Broadcast Rules Exam (Not required 

by NRE, see below.) 

0 

Senior Exit Exam 12 

Senior Portfolio 7 

Internships 13 

 

 

III–2.   What were the analyses and findings from the 2010 – 2011 program outcomes 

assessment? 

Broadcast Rules Exam 

According to information from the National Radio Examiners, the FCC Rules and 

Regulations Exam has been eliminated. No exam was taken in 2010-2011. Note:  

Although the NRE has stated this exam is no longer required, the Department of 

Communication plans to begin administering this exam in the future for its own purposes 

of assessment related to students’ understanding of FCC rules and regulations. 

  

Exit Level Assessments 

Students must complete three departmental assessment activities prior to graduation: the 

professional internship; the senior exit exam and the senior portfolio. 

 

Internships 

Course Number Student ID Internship Final Grade 

BJ-4186-21 10409289 A YES 
    BJ-4186-21 11187763 I NO 

BJ-4186-21 11303388 C YES 
BJ-4186-21 10412518 W N/A 

Course Number Student ID Internship Final Grade 

BJ-4186-21 11131441 A YES 
BJ-4186-21 10456941 A YES 
BJ-4186-01 10396737 A YES 
BJ-4186-01 11216971 I NO 
BJ-4186-01 11190424 A YES 
BJ-4186-01 10393291 I NO 
BJ-4186-01 10412518 I NO 
BJ-4186-01 11104230 B YES 
BJ-4186-01 10419343 I NO 
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Exit Exam 

 

The departmentally designed exit exam consists of 31 multiple choice/short answer items 

in four categories: grammar/language, news writing, broadcast writing, and television 

production, collectively worth 40% of the total score; and two writing assignments – a 

public service announcement, worth 20% of the total score, and a news story, worth 40%.  

Faculty use a rubric, available in department files, to score the exam.     

 

Student Multiple Choice Essays 

10409289 28/31 16/20; 40/40 

10396737 26/31 14/20; 28/40 

11216971 27/31 16/20; 32/40 

11129310 27/31 16/20; 32/40 

10433800 25/31 14/20; 28/40 

11190424 25/31 18/20; 36/40 

11303388 23/31 14/20; 24/40 

10412518 17/31 16/20; 28/40 

11098347 22/31 14/20; 32/40 

11131441 22/31 16/20; 32/40 

11104392 30/31 18/20; 32/40 

10419343 17/31 16/20; 28/40 

 

Portfolios 

 

Students presented a wide variety of work completed during internships, class 

assignments and participation on the LU Gazette, radio station KALU-FM, and KALU-

TV during a final presentation event that was held May 4, 2011. 

 

Student Portfolio Score 

10409289 90% 

11216971 85% 

10445946 80% 

10412518 80% 

11131441 95% 

Student Portfolio Score 

11104392 95% 

10419343 75% 

 

Students continue to perform well on experiential, production-oriented projects and 

assignments. Internship sponsors consistently report that our students transition smoothly 

to the work environment, which results from our emphasis on hands-on experience in 

production classes. The writing samples, generated by our increased emphasis on 

assessment, delivered mixed signals during our first year with revised assessment tools. 

Writing skill development continues as a primary concern. We have supported Langston 

University’s Writing-Across-the Curriculum campaign by infusing more writing into all 

classes offered by the department. 
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III–3.   What instructional changes occurred or are planned in the program due to 

programs outcomes assessment? 

 

A speech lab utilizing computer software dedicated to building student-language skills, 

especially articulation and pronunciation, was enacted in spring 2010. Work in the lab 

has been incorporated into all studio classes (viz., BJ3332 Radio Production, BJ3163 

Television Production I, BJ3143 Announcing). 

 

Most recently, the Department of Communication instituted an English-skills component 

in the News Writing I (BJ2393) lab beginning in fall 2010, wherein participating BJ 

students were provided with additional instruction in basic grammar and English-usage 

skills. This continued in fall 2011 in the News Writing I course. Under this new program 

adaption, BJ students were given not only additional instruction related to proper English 

usage, grammar, punctuation, etc., but were also required to complete related (written) 

assignments as part of the News Writing I curriculum. All Communication faculty have 

added more frequent writing assignments to the BJ curriculum to help promote writing 

skill development among Communication students. 

 

The enhanced emphasis on the aforementioned English-skills component, coupled with 

more writing assignments in the BJ coursework as a whole, will continue to be 

implemented in the Department of Communication, with the goal of enhancing students’ 

English grammar and writing skills over the long term. 
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SCHOOL OF ARTS AND SCIENCES 
PROGRAM OUTCOMES ASSESSMENT 

2010-2011 

Corrections 
III–1.  List, in table format, assessment measures and numbers of individuals assessed for 

each major field of study. 
 

Department/     

Degree Program 

Assessment Measures Number of Individuals 

Assessed 

BS Corrections ETS Major Field Test 

 

20 

Internship 

 

30 

 

III–2.  What were the analyses and findings from the 2010– 2011 program outcomes 

assessment? 

 

Major Field Test 

During spring semester 2011, twenty (20) seniors took the Major Field Test in Criminal 

Justice, which consisted of 150 multiple choice questions. The total score was reported 

for each student and summarized for the group (see tables below).  Per ETS comparative 

data, the institutional mean total score was 151, with a standard deviation of 9.8. For 

Langston University, the mean was 134, with a standard deviation of 9.  
 

STUDENT CAMPUS TOTAL SCORE 

1 Main 154 

2 OKC 135 

3 Main 125 

4 OKC 130 

5 Main 127 

6 Main 129 

7 Main 142 

8 Main 130 

9 Main 120 

10 Main 139 

11 OKC 136 

12 Main 135 

13 Main 141 

14 OKC 137 

15 Main 140 

16 Main 130 

STUDENT CAMPUS TOTAL SCORE 

17 Main 148 

18 Main 125 

19 Main 124 

20 Main 138 
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DEPARTMENTAL SUMMARY OF TOTAL TEST 

Mean 134 / Standard Deviation 9 

Scaled Score Range Number in Range Percent Below 

200 0 100 

195-199 0 100 

190-194 0 100 

185-189 0 100 

180-184 0 100 

175-179 0 100 

170-174 0 100 

165-169 0 100 

160-164 0 100 

155-159 0 100 

150-154 1 95 

145-149 1 90 

140-144 3 75 

135-139 6 45 

130-134 3 30 

125-129 4 10 

120-124 2 0 

 

Internship (CO 4986) 

CO 4986 is a core requirement for students pursuing the bachelor’s degree in corrections.  

Students spend 240 hours at a corrections or equivalent agency approved by the faculty 

coordinator. Writing assignments include weekly journals and a 10-page final paper, 

submitted via D2L. A performance evaluation is also completed by the agency 

supervisor.  Grade of ‘C’ or better required for graduation was met by each student.   

 

Placements sites included the agencies listed below: 

 Oklahoma Halfway House 

 Langston University Police 

 Payne County Detention Center 

 Kate Barnard Community Correctional Center 

 Community Corrections (Stillwater) 

 Pardon & Parole Board 

 Victim Services Unit 

 Langston City Police 

 Carver Transitional Center 

 National Alliance of Mental Illness 

 Logan County Detention Center 

 Forest Park Police 
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III–3. What instructional changes occurred or are planned in the program due to the 

program outcomes assessment? 

 

Faculty will continue with instructional strategies identified in the last report. However, 

assignments and exams will be modified to include more activities and questions that 

require interpretation, application, and analysis of concepts, theories, and statistical data. 

Test-taking will become part of classroom learning, emphasizing critical thinking skills, 

time management during tests and examinations, efficiency and engagement of learning 

principles. Contemporary teaching and learning situations with strategies around solving 

a progression of problems or doing a progression of increasingly complex tasks will be 

conducted. The empirical process will be student centered and goal oriented, geared 

toward helping the student acquire meaningful skills and knowledge that can be measured 

in a reliable and valid manner to enhance assessment results. 
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SCHOOL OF ARTS AND SCIENCES 
PROGRAM OUTCOMES ASSESSMENT 

2010-2011 

English and Foreign Languages 
 

III–1.   List, in table format, assessment measures and numbers of individuals assessed              

for each major field of study. 

 

Chart #1 

Bachelor of Arts and English and Bachelor of Arts in English Education 

 

 

Department/     

Degree Program 

Assessment Measures & # of 

items 

Number of Individuals 

Assessed 

English Literature (Teacher-made) 100 5 

Grammar (Teacher-made) 100 5 

Essay 100 5 

 

In April 2011, five senior level students were given the three-part exit assessment as 

required by the School of Arts and Sciences. All five (5) of these students are pursuing 

the Bachelor of Arts in English. 

The three-part exit assessment is a teacher-made assessment involving a fifty-item 

literature examination, a fifty-item grammatical usage examination, and an essay from 

which the student chooses one of seven possible essay topics on which he/she must write 

a 500-word essay. The literature and grammatical usage examinations are multiple choice 

with 50 items each. Two English faculty evaluated each student’s essay and assigned a 

point value of either “superior” = 93-100; “excellent” = 85-92; “good” = 80-84; “fair” 

75-79; “poor” = 70-74, and “very poor” = 69 and below. 

 
III–2.   What were the analyses and findings from the 2010-2011 program outcomes 

assessment? 

Each student was assigned a one-digit number for the privacy of this report, numbers 1 

through 5. Each assessment has a 100-point value.  

 

 

Given below are the 2010-2011 results. The performance values for each of these 

percentages are: 

                                                 A = 90% - 100% 



29 

                                                 B = 80% - 89% 

                                                 C = 70% - 79% 

                                                 D = 60% - 69% 

       F = 50% and Below  

Chart 2 shows the 2011 percentages on the Literature assessment.  These students’ 

percentages are as follows: #1 = 58%; #2 = 62%; #3 = 52%; #4 = 70%, and #5 = 52%, 

with a class average of 59%. From this evaluation one student scored in the “C” range, 

one scored in the “D” range, and three students scored in the “F” range. 

  

In comparing the students’ performance over a ten year period on the literature tests, we find that 

the average percents have been as follows: 2001-2002 = 63%; 2002-2003 = 82%; 2003-2004 = 

53%; 2004-2005 = 34%; 2005-2006 = 55%; 2006-2007 = 45%; 2007-2008 = 46%, and 2008-

2009 = 59%. The 2003 graduates are the only ones who received scores (82%) representative of 

the objectives of the English and Foreign Languages Department. The succeeding years have all 

resulted in students’ scoring in the “failing” range. The department has initiated several measures 

to improve these results. 
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III–3.  What instructional changes occurred or are planned in the program due to program 

outcomes assessment? 

As a result of a ten year review, the faculty in the English and Foreign Languages 

Department proposed the following changes for the 2011-2012 academic year: 

 To require majors to volunteer at least 10 hours per semester in the writing laboratory 

as a requirement for the following courses. Specific emphasis will be placed on 

grammatical usage and composition. 

o English Composition I 

o English Composition II 

o Advanced Composition 

o Technical Writing 

o Advanced Grammar (20 hours) 

o Special Topics 

o History of the English Language (20 hours) 

o Methods of Teaching Language Arts (20 hours) 

o Advanced Writing Workshop (20 hours) 

 To give all English majors in their Freshman year a baseline assessment in 

grammatical usage and composition. For majors who declare after their freshman 

year, the assessment will be given on declaration. 

 To assess each major in grammatical usage and composition during the fall semester 

of each year. In the semester of their junior year, they will take the three-part battery 

of examinations with the graduating seniors. 

 To give each major the results of each year’s assessment and give recommendations for 

improvement 

 Incorporate instruction for compiling, reviewing, and retaining information for improving 

students’ performance on assessments. 

 Assign English majors to English faculty who will serve as mentors to these majors. The 

purpose of the mentors is to give reviews of literature, grammar, and composition to their 

mentees. 

 Consider introduce a second grammar course in the curriculum. 
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SCHOOL OF ARTS AND SCIENCES 
PROGRAM OUTCOMES ASSESSMENT 

2010-2011 

Mathematics 
 

III–1.  List, in table format, assessment measures and numbers of individuals assessed for 

each major field of study. 

 

Department/ 

Degree 

Program 

 

Mathematics 

Assessment Measures Number of Students Assessed 

ETS Major Examination 

Nationally Normed Examination 

1 

Internally Developed Test 

(Career Portfolio) 

1 

 

 

III–2.  What were the analyses and findings from the 2010-2011 program outcomes 

assessment? 

 

Department/ 

Degree 

Program 

Assessment Measures Number of 

Students 

Assessed 

Assessment 

Percentages 

Mathematics 

 

ETS Major Examination Overall 

Performance (Target score of 150 on 

scaled performance range (120-200) 

on major components (Calculus, 

Algebra, Math Statistics, Analysis) 

1 0% 

 

 

Career Portfolio 

(Assessed using Departmental 

Portfolio Rubrics—80%  target pass 

rate 

1 100% 

 

 The performance of candidate was a scaled score of 149 on the ETS Examination.   

The performance of the candidate was at the benchmark level of 150 scaled score. * 

Note-Candidate was accepted to/enrolled in the graduate program at the University of 

Central Oklahoma in Statistics.  

 

 The performance of candidate was 100% on the Career Portfolio which cataloged the 

students’ research experiences, special projects, knowledge gained and post 

experience evaluations.  
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III–3.  What instructional changes occurred or are planned in the program due to 

programs outcomes assessment? 

  
We believe previous years efforts namely #1 and #3 were instrumental in bringing this 

year’s candidate (149) closer to the 150 scaled score target. We will continue the 

following: 

  

1. Program designated two major classes to emphasize research and project 

development. This effort helped to facilitate more in depth knowledge and conceptual 

understanding of traditionally difficult topics.  

 

The student was enrolled in and successful completed Mathematical Modeling and 

Mathematics Seminar courses. He developed and presented a research project at 

Langston University Research Day. He reported a clearer understanding of 

conceptual difficult topics of project and was able to clearly articulate an 

understanding of the topics during research presentation and in response to judges’ 

questions.   

 

The program will continue to offer these two major classes.  

 

2. Mathematics majors are advised to enroll in one interdisciplinary course. This effort 

will widen the major’s purview of how mathematics, sciences, and business are 

connected and relevant to each other. Current and future students are enrolled in or 

will enroll in economics, computer science, and bio-informatics courses.  

 

The student enrolled and successfully completed the Bio-informatics course. The 

course provided the student with research experience as well a practical application of 

the use of mathematics and statistics in the sciences.  

 

3. Mathematics majors will engage in comprehensive review of test topics with           

designated instructors prior to taking the NTS Examination.  

 

The student participated in review sessions with several professors. The sessions 

provided a clearer understanding of a number of topics. The department believes this 

effort was instrumental in bringing the student in proximity of the target score.  
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SCHOOL OF ARTS AND SCIENCES 
PROGRAM OUTCOMES ASSESSMENT 

2010-2011 

Music 
 

III–1.  List, in table format, assessment measures and numbers of individuals assessed for 

each major field of study. 

 

Department/ 

Degree 

Program 

 

BA in Music 

Education  

Assessment Measures Number of Students Assessed 

N/A 0 

 

 

III–2.   What were the analyses and findings from the 2010-11 program outcomes 

assessment? N/A 

 

 
III–3.  What instructional changes occurred or are planned in the program(s) due to 

programs outcomes assessment? N/A 

 

Fall 2011, the music department will have 2 students assessed for music education. The 

music assessment is designed to include Oklahoma standards that are found in the OSAT 

and National Association of Schools of Music standards. 
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SCHOOL OF ARTS AND SCIENCES 
PROGRAM OUTCOMES ASSESSMENT 

2010-2011 

Social Science 
 

 

III–1.   List a table format with the assessment measures and number of individuals 

assessed for each major field of study. 

 

Department/Degree 

Program 

Number of 

Individuals Assessed 

Assessment Measures 

 

BA Sociology 

 

4 

 

ETS Major Field Test 

 

 

III-2.   What were the analyses and findings from the 2010-2011 program outcomes 

assessment? 

 

During spring 2011, four (4) seniors took the Major Field Test in Sociology. The test 

consisted of 140 multiple choice questions and took approximately two hours to 

complete. Some questions required interpretation of graphs, diagrams and charts. Total 

score and subscores were reported for each student. The scale range for the total score 

was 120-200 and 20-100 for subscores. Comparative data (from ETS) show that the 

institutional means total score was 147.7, with a standard deviation of 8.2. The 

institutional means for subscores 1 and 2 were 48.3 and 47.7, with standard deviations of 

8.0 and 7.5 respectively.  Total score and subscores for Langston students are provided in 

the table below. We did not meet the minimum reporting requirement of 5; therefore, 

aggregate reports are not available.       

 

DEPARTMENTAL ROSTER 

Student Campus Total Score Subscore 1    
Core Sociology 

Subscore 2 
Critical Thinking 

1 Main 130 34 28 

2 Main 124 26 23 

3 Tulsa 124 26 30 

4 Tulsa 128 22 28 

Mean  126.5 27 27.3 

Standard 

Deviation 
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III–3.   What instructional changes occurred or are planned in the program due to the 

program outcomes assessment? 

 

Faculty will continue to: 

 

 Evaluate course content, instructional strategies/resources and modify as necessary to 

enhance the learning experience. 

 Explore ways to address students’ difficulty with theory and methods courses. 

 Encourage students to utilize writing, math, and computer labs available on campus. 

 Address the improvement of students’ writing skills by making writing a part of all 

junior/senior courses. 

 Encourage students to attend study and test-taking seminars offered by the 

department and university libraries.     
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SCHOOL OF ARTS AND SCIENCES 
PROGRAM OUTCOMES ASSESSMENT 

2010-2011 

 

Technology 

  

III – 1.  List, in table format, assessment measures and numbers of individuals assessed for 

each major field of study 

 

Department/ 

Degree 

Program 

Number of 

Individuals 

Assessed 

Assessment Measures 

Assessment 

Percentages 

Technology 

Compute Design 
1- Graduating Senior 

Internally Developed 

Test  
80% 

 

 

III – 2.  What were the analyses and findings from the 2010-2011 programs outcomes 

assessment? 

Due to the non-availability of an ETS Major Field Test for Computer Design and Drafting, as for 

the past years, the Technology Department uses a self-developed test. The exam was developed 

by a team of department instructors, adjunct instructors of the Technology Department and 

members of the Technology Advisory Board. This year the test score as shown in the table above 

was above the 70% required by the team of examiners and the suggested cutoff score of the 

Technology Department Advisory Board.  The test was divided into three (3) parts that 

represents different levels of Computer Design and Drafting skills. Part I valued 25% of the test 

or 50 points. It measured the ability of the candidate to name basic drafting tools, procedures, 

and basic function of AutoCAD 2011. Part II valued 50% of the test or 100 points. It measured 

the ability of the student to describe shape and projection. The Part III valued 25% of the test or 

50 points. It measured the ability of the candidate to create Isometric Axis, Orthographic 

Projections, advanced feature of AutoCAD and the path to the unification and standardization of 

different drafting concept such as the screw. The table below presents the results of the candidate 

on each part and overall result. 

Student 
Scaled Score 

200 

Exam Part I 

50 

Exam Part II 

100 

Exam Part III 

50 

1 160 (80%) 39 (78%) 82 (82%) 39 (78%) 
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III – 3. What instructional changes occurred or are planned in the programs due to 

programs outcomes assessment? 

 

The main objectives of the Chair and the team of adjunct instructors of the Technology 

Department are to guaranty that students graduating are proficient in Computer Design and 

Drafting as well as manual drafting. With help from a resent $180,000 grant for purchasing 

equipment, courses are being redesign to include both AutoCAD and Manual drafting with 

considerable development of the theory of Drafting. Students are encouraged to work on 

personal training in AutoCAD by developing individual projects during students’ activities of the 

Technology Club. Encouraging student participation in service learning through community 

involvement will also provide first hand training experience.  Our approach has prepared 3-5 

students for graduation in spring 2012.  

 

Requests are still submitted to the University Budget Committee for two additional faculty 

members (Computer Drafting and Design and Electronics) that will help reduce the number of 

adjuncts and increase the mentoring capability through the availability of the full time 

instructors. The lack of full time instructors has influenced over the past years and continues to 

have an impact on the enrollment and retention trend of the Technology Department. Having 

these faculties will improve our mentoring and retention and therefore prepare more students for 

graduation.  

 

 

 
 

 

 

 

 

 

 

 
 

 

 



38 

SCHOOL OF ARTS AND SCIENCES 
PROGRAM OUTCOMES ASSESSMENT 

2010-2011 

 

Theatre Arts 

 

III–1.  List, in table format, assessment measures and numbers of individuals assessed for 

each major field of study. 

 

Department/ 

Degree Program 

 

Theatre Arts  

Assessment Measures Number of Students 

Assessed 

Senior Portfolio 1 

Internships 1 

 

 

III–2.   What were the analyses and findings from the 2010 – 2011 program outcomes 

assessment?  

  

Students must complete two departmental assessment activities prior to graduation: the 

professional internship and the senior portfolio. 

 

Internships 

 

Student Internship Grade 

11184842 A 

 

The Pollard Theatre provided an intensely professional environment, critical to the 

student’s future development. When the internship began, she had already been easily the 

most accomplished and noteworthy performer in three different campus productions but 

the level of competition she experienced during her internship and the demanding nature 

of the theatrical process, from first read-through to closing, grabbed her attention. The 

internship helped her replace dreams of stardom with a realistic sense of the discipline 

and commitment required for a career in “show business.”  

 

Portfolios 

 

Theatre Arts majors tend to compile photographs, flyers, programs, reviews, etc., that 

document the quantity and quality of their work. This year’s portfolio included samples 

of the student’s creative writing, scenes from (unfinished) plays that had been read, 

discussed, workshopped, and revised numerous times in class then reduced to a few 

pages of print in the portfolio. Similarly, even the most glowing review or photograph 

fails to capture the quality of a live stage performance. Digital technology, video clips 

and links to websites address this problem to some degree but this year, the portfolio did 

not accurately reflect the effort and energy of this student’s contribution to the Theatre 

Arts program.   
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Student Portfolio Score 

1118482 39/40 points 

 

 

III–3.   What instructional changes occurred or are planned in the program due to 

programs outcomes assessment? 

 

Our internship arrangement with the Pollard Theatre Company continues to pay 

dividends. Interns receive a realistic initiation into local and regional theatre. They are 

exposed to every phase of the business: selling tickets, managing properties and 

personnel, building sets, raising funds, performing. Students learn by doing, just as they 

do in the classroom, where we emphasize language skill development through practice 

and repetition. Portfolios, in contrast, provide a “scrapbook” quality that may lead to 

valuable student reflections about their work, without making an impression or providing 

information to prospective company managers and casting directors. We need to develop 

methods, digital or otherwise, to give the portfolios more life.   
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SCHOOL OF BUSINESS 
PROGRAM OUTCOMES ASSESSMENT 

2010-2011 

Business Programs 

 

The School of Business offers degree programs leading to the Bachelor of Business 

Administration with options in Accounting, Economics, Finance, Financial Economics, 

Management (Human Resources, Supply Chain, Marketing, Entrepreneurship), and Management 

Information Systems.  We also offer the Bachelor of Science degree in Computer Science.  Each 

year, as a part of our continuous assessment program, we administer the ETS Major Field 

Examination.  The ETS Major field examination tests knowledge in the common professional 

component of our business administration core.  The computer science Major Field test examines 

students in the three core areas of computer science, viz. discreet structure and algorithms, 

programming, and systems architecture, operating systems, database and networking.  We 

present below, results from the examinations administered in April 2011. 

 

III-1. List, in table format, assessment measures and number of individuals assessed for 

each major field of study. 

 

The Business Administration program, i.e. the Departments of Accountancy and Finance and the 

Department of Management, presented forty-eight, 48, students for Business II Major Field Test, 

and three, 3, students were presented for Computer Science Major Field Test by the Computer 

Science Department.  Our interest in the Major Field Test is to assess students’ understanding or 

knowledge of the common body of professional knowledge taught in all business schools.  We 

do not test for specialized knowledge in the options, such as economics, finance, management 

etc.  The liberal arts based common professional component of our programs provide a better 

assessment of student’s future performance in business or occupations. A snap shot of the results 

are presented below in Table 13.   

 

Table 12 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Department 
Or 

Degree Program 

 

 

 
Assessment Measures 

 
Number of 

Individuals Assessed 

 

 
Bachelor of 

Business Administration  

 

 
ETS II General Business 

 

 
48 

 
Bachelor of Science 

Computer and Information  
Science 

 
ETS – Computer Science 

 
3 
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Table 13a 

Major Field Test Scores for Business II Examination 

Component Mean Percent Correct Answers 

 

Test Year    Campus    ACCT  ECON  MGT  QBA  FIN   MKT LSE    MIS   INT   AVG.  

 

 

 

 

 

Table 13b 

Major Field Test Scores for Computer Science 

Mean Percent Correct by Component 

 
Assessment Indicator 

Number 

Assessment Indicator Title Mean Percent 

Correct 

1 Programming * 

2 Discreet Structure and Algorithms * 

3 Systems: Architecture/Operating 

Systems/Networking/Database 

* 

 

Analysis data were not provided for the major field test in computer science because of the small 

population (only 3 students presented for the test). 

 

 

 

 

 

 

 

 

 

 

 

 

 

2011 

LU 30 33 44 38 32 40 41 38 39 36.78 

OKC 31 34 47 35 34 41 42 32 35 36.78 

Tulsa 49 44 60 34 38 49 62 55 46 40.56 

 

2009 

 

LU 

 

32 

 

30 

 

35 

 

37 

 

39 

 

40 

 

31 

 

46 

 

36 

 

36.22 

OKC 33 36 36 32 35 42 29 48 33 36.00 

Tulsa 52 44 48 45 46 50 45 63 45 48.66 

 

2010 

 

LU 

 

30 

 

26 

 

35 

 

32 

 

30 

 

32 

 

27 

 

37 

 

33 

 

31.33 

OKC 34 34 44 39 35 42 40 49 43 40.00 

Tulsa 42 38 42 38 49 36 42 62 40 43.22 
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III:2.  What were the analyses and findings from the 2010-2011 programs outcomes 

assessment? 

 

A. Overview Of The ETS Test Results 

 

Table 13a displays the mean percent correct responses in each component of the Major Business 

Field Test by campus and the average percent correct responses per campus on the whole test.  

Table 13b displays the mean percent correct answers for computer science Major Field Test by 

components (not available this year). All three computer science students taking the test were 

from the main campus. 

 

On the Business II Major Field Test, 19 students or approximately 40% of the students scored at 

or above the 70
th

 percentile, with an average score of 70.5% on the Business II Major Field Test. 

Our Tulsa campus continued to outscore the main and Oklahoma City campuses, and had most 

students scoring at above 80%. 

 

B. Analysis by Subfield 

 

 
 

Surprisingly, performance in the Accounting sub-field declined slightly from last year for main 

campus and Oklahoma City students.  Tulsa students, on the other hand, significantly improved 

their performance on the accounting sub-field this year.  The performance of main and OKC 

campus students correlated with the GPA of the graduating cohort.  Therefore we believe that the 

current year’s result is an aberration.   

 

2009 2010 2011

Main 32 30 30

OKC 33 34 31

Tulsa 52 42 49
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42 
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Accounting Sub-Field Test Results: 2009-2011 

Main
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Performance on the economics portion of the major field test significantly improved from last 

year’s.  Main campus score rose by 3 points while Tulsa recorded an increase of 9 points or 16% 

higher than 2010.   
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OKC 36 34 34

Tulsa 44 38 44
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Performance on the management sub-field increased overall by 25%, with the largest increase in 

Tulsa—43%, main campus 26%, OKC 7%.  This is the best showing ever in the management 

sub-field component of the test. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2009 2010 2011

Main 35 35 44

OKC 36 44 47

Tulsa 48 42 60
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Results on the quantitative business analysis sub-field test were very disappointing in OKC and 

Tulsa campuses.  The trend-reversal that started on the two campuses two years ago continues.  

On the other hand main campus students rebounded substantially from last year.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2009 2010 2011
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The strong showing in the finance sub-field last year was reversed this year due to the major 

reduction of finance graduates this year.  Usually, those students who major in the specific 

discipline boost scores on major field-test sub-components.  This year, we graduated only two 

finance majors.  Consequently, the sharp drop in the sub-field result is not surprising.  With still 

fewer or identical number of students scheduled to graduate next year, we may be going through 

a serious cycle of low scores in finance in the next few years.   
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The average score on the marketing sub-field jumped by 21% this year.  The distribution was: 

main campus saw an increase of 20%, OKC no change and Tulsa 36%. 
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OKC 42 42 41

Tulsa 50 36 49
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It was nice to see a reversal in the downward trend in the test scores for the legal and social 

environment component of the major field test this year.  Overall scores showed an increase of 

33%.  Performance by OKC students stayed flat from last year.  However, main campus and 

Tulsa students posted major increases of 46% and 47.6% respectively. 
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All three campuses posted declines in the mean scores on the information systems component of 

the major field test for 2011.  An average drop of nearly 20% was posted overall.  We will look 

into this and take appropriate actions.     
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On the international issues component, the main campus continues to post steady increases.  This 

year’s increase is 18% better than 2010.  Tulsa saw an increase of 15% on the mean score, while 

OKC dropped by 18.6%.  Average mean score for all campuses increased by 3.4%.   

 

 

III:3. What instructional changes occurred or are planned in the programs due to 

programs outcomes assessment? 

 

Only one change is mandated by our experience in the administration of the Major Field Tests.  

We will improve the atmosphere at the test centers by adopting strict examination protocols so 

that distractions are eliminated, and students will be made to understand the seriousness of the 

test and its consequences to them, the School, the University and to future students in the 

programs. We plan to offer a workshop on test-taking skills.  The faculty is of the opinion that 

our students lack solid standardized examinations test-taking skills. 
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SCHOOL OF EDUCATION AND BEHAVIORAL SCIENCES 
PROGRAM OUTCOMES ASSESSMENT 

2010-11 

Education and Behavioral Sciences Programs 
 

Administering Assessment 

III-1. List, in table format, assessment measures and number of individuals assessed for 

each major field of study. 
2010 – 2011 Academic Year 

Program Outcome Assessment Measures 

Degree Program Assessed Assessment Number of Candidate/Student Assessed 

A.  Department 

 

1.  Elementary and Special  

     Education 

 

+ 

+‘ 

B.  Measures 

 

1.  Exit Major Field Assessment  

     in Education  

 

2.  Certification Examination  

     For Oklahoma Educators 

    (CEOC)     

A. OGET 

B. OSAT 

C. OPTE 

 

3.  Portfolio 

 

4.  Admission to  Teacher  

     Education  

 

5.  Admission to Clinical  

      Teaching 

 

6.   Program Completers 

From August 2010 to July 2011 

 

 

3 

 

 

 

 

24 

14 

7 

 

12 

 

                           

12 

                             

10 

 

 

7 

 

 

2.  Teacher Education  

     Programs (Secondary 

     Education ) 

     

    A.  Biology Education 

    B.  Chemistry Education 

    C.  English Education 

    D.  Family & Consumer 

          Sciences 

    E.  Physical Education 

    F.  Mathematics   

         Education 

   G.  Music Education 

  

 

 

1.  Exit Major Field Assessment  

     in Education  

 

2. Certification Examination  

     for Oklahoma Educators    

    (CEOC)    

A. OGET 

B. OSAT 

C. OPTE 

 

3.  Portfolio 

 

4.  Admission to Teacher 

          Education 

 

5.  Admission to Clinical     

     Teaching   

 

6.  Program Completers 

From August 2010 to July 2011 

 

2 

 

 

 

 

24 

10 

5 

                          

12 

 

12 

 

                          

10 

                         

 

5 
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III – 2.  What were the analyses and findings from the 2010-11 programs outcomes 

assessment? 
 

Certification Examination for Oklahoma Educators (CEOE) 
 

 The CEOE Program consists of fifty-three tests. Forty-eight tests are subject area tests, four are 

professional teaching examinations, and one is a general education test. 

 

 While the content covered by each test is different, the structure is essentially the same. The 

content of each testing field is organized in several sub areas. The sub areas define the major content area 

of the test. They include several test objectives that provide specific information about the body of 

knowledge prospective teachers are expected to have prior to beginning to teach in their special areas of 

concentration. The tests include between 80 to 120 test questions that are designed to measure the test 

objectives. 

 

 Tests are an indispensable tool in the measurement toolbox.  Good tests can provide consistent, 

comparable, and useful information about our candidates’ and students’ achievement not easily obtained 

through other means. We also realize that tests are not perfect. Several factors unrelated to learning can 

cause test scores to fluctuate at the individual or aggregate levels. Consequently, we conclude that tests 

scores do not always mean what people and educators think they mean. 

 

 Each examinee’s performance on a test is evaluated against an established level of competence 

represented by a minimum – 240/300 passing score. The scale score is computed by determining the 

number of scoreable questions answered correctly and converting that number to a total test score in the 

240 or above range. To pass the test, an examinee must attain a total test score of 240 or higher. Scores 

below 240 are failing. 

 

Oklahoma General Education Test 
 

 The Oklahoma General Education Test is designed to assess examinee’s knowledge and skills in 

the areas most traditionally considered basic arts and sciences. In general, materials on this examination 

cover the core curriculum areas of reading/language arts, mathematics, science, and social studies, as well 

as having a written component (OCTP). 

 

 

Oklahoma Professional Teaching Examination 
 

 The Oklahoma Professional Teaching Examination is designed to measure examinees’ skills and 

knowledge with respect to topics typically associated with professional teacher education. Broad topic 

areas include learners and the learning environment, instructional and assessment, and the environment. 

Four versions of the Oklahoma Professional Teaching Examination are available, each of which matches 

a particular level or classification of certification. 

 

 During the 2010-11 testing period, fourteen (14) elementary education majors were tested; eight 

(8) took the Elementary Education – Subtest 1 and six (6) took the Elementary Education Subtest 2, and 

the “pass rate” was not reported because “number tested” was less than 10.  Similarly, the aggregated 

Oklahoma Subject Area Test (OSAT) pass rate was not reported for three (3) Mild-Moderate, two (2) 

English Education, two (2) Physical Education, two (2) Music Education, and one (1) Early Childhood 

candidates.  Twenty-four (24) candidates took the Oklahoma General Education Test (OGET) and earned 

a pass rate of 45.8%.  Additionally, twelve (12) candidates were tested; seven (7) took the OPTE PK-8 

and five (5) took the OPTE 6-12.  The “pass rate” was not reported because “number tested” was less than 
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10.  Overall, sixty (60) Langston University teacher education candidates participated in the Oklahoma 

Teaching Examination and earned a pass rate of  58.3% for the 2010-11 Program Year.   

 

 

Exit Major Field Assessment in Education 
 

 During the spring of 2011, the internal Exit Major Field Assessment in Education instrument, 

developed by the Assessment Committee, was used to replace the discontinued ETS Test in Education.  

This marked the second academic school year this newly developed instrument was used to assess our 

teacher education candidates. The content specifications for this Exit Major Field Assessment in 

Education reflect the basic knowledge and understanding gained in the undergraduate curriculum. The 

tests have been developed and designed to measure the mastery concept, principles, and knowledge 

expected of candidates at the conclusion of their study in the professional courses.  

 

 This 100-item Exit Major Field Assessment in Education test covers 1) Intro to 

Teaching/Portfolio (10 items), 2) Foundation of American Education (10 items), 3) Teaching Strategies 

(10 items), 4) Survey of Exceptional Children (10 items), 5) School Law & Legal Issues (10 items), 6) 

Tests and Measurements (10 items), 7) Educational Technology (10 items), 8) Classroom Management 

(10 items), 9) Educational Psychology (10 items), and 10) Human Growth (10 items).  Scores on the tests 

provide useful information to the unit faculty on the progress of our candidates.  The test also evaluates 

the professional education curriculum. 

 

 The average score for the five (5) examinees who took the Exit Examination in Teacher 

Education for the 2010-11 Program Year was 63%.  The highest score was 73% and all the five 

candidates scored above the 50
th
 percentile. Two (2) of the five candidates obtained a score of 70 or 

higher.  The maximum possible score is 100.    

 

   

Portfolio Assessment 
 

Integrating portfolio assessment and instruction requires planning goals and objectives,  content, 

organization, and a host of other decisions. It addresses those decisions in a comprehensive manner, and 

also highlights the many ways that portfolio assessment can be linked to previously existing curricula, 

lessons, and activities. Candidates and teacher annotation worksheets for the artifacts are also included; 

these connect the task, artifact, and curriculum into a coherent assessment portfolio. 

 

The candidates are required to maintain a program portfolio from the time they are admitted into 

the Teacher Education Program. The purposes of the portfolio assessment are to: examine growth over-

time; develop a sense of process and assist candidates determine and set goals; and provide real-life 

learning opportunities.  

 

 The School of Education and Behavioral Sciences Assessment Committee along with the Teacher 

Education Committee reviewed and assessed candidates’ portfolios during the 2010-11 Program Year.  

Twelve (12) portfolios were evaluated. The results (refer TABLE 2A) show that our candidates’ 

portfolios were in compliance in all stages (entry, mid level, and exit level) and were also in compliance 

with the standards set by the Oklahoma Commission for Teacher Preparation (OCTP). 
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TABLE 2A:  Portfolio Assessment Using Rubrics 

 

Presentation Competencies 2.642 
Portfolio Components 2.363 
OCTP Competencies 2.284 
TE General Competencies 2.848 
TE Knowledge Bases 2.472 
Candidates' Dispositions 2.564 

 

 

TABLE 2A above indicated the assessment of candidates’ portfolio for the 2010-11  

Program Year.   Candidates performed higher in two of the six sub-scores: TE general competencies  and  

presentation competencies.  Generally, the candidates obtained relatively lower ratings in candidates’ 

dispositions, TE knowledge bases, portfolio components, and OCTP competencies.  

 

III-3.  What instructional changes occurred or are planned in the program due to program 

outcomes assessment? 

 

 Twenty-four (24) candidates took the Oklahoma General Education Test (OGET) and earned a 

pass rate of 45.8%.  This alarming low pass rate continues to be of grave concern to the School of 

Education. Closer analysis of the sub-scores for the OGET shows that our candidates performed very 

poorly on their writing component of the test.  The dean of the school has called on faculty to make it 

mandatory for candidates to have more written components in all assignments and tests in their courses.  

 

The sequence of courses has been rearranged to ensure that the candidates are exposed to test 

content syllabi have been revised to include an instructional calendar to provide a timeline for covering 

course content. Candidates were also assigned to the campus-wide writing laboratory to seek further 

assistance to help improve the candidates’ writing skills. Candidates will also be required to enroll in test-

taking skills courses before they are allowed to take the OGET, OSAT, OPTE in the future. Additionally, 

all of the ten professional courses offered to our majors were further aligned with the core objectives of 

the state testing program. 

 

Lastly, cohort groups will be formed for incoming teacher education majors beginning the fall, 

2012 semester and study groups for each subject area will be conducted to improve our success rate on all 

licensure tests. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



55 

SCHOOL OF EDUCATION AND BEHAVIORAL SCIENCES 
PROGRAM OUTCOMES ASSESSMENT 

2010-11 

 

Psychology 

 

III-1. List, in table format, assessment measures and number of individuals assessed for 

each major field of study. 

 

Department/ 

Degree Program 

 

Psychology 

Assessment Measures Number of Students 

Assessed 

Major Field Test 22 

  

 

 

III–2.  What were the analyses and findings from the 2010-11 program outcomes 

assessment? 

 

Major Field Test in Psychology 

 

Twenty-two (22) students took the major Field Test in Psychology for the 2010-2011 

academic year. Of that number, 18 were from the main campus, two were from the Tulsa 

campus, and two were from the Oklahoma City campus.  Female students were 17 or 

77% and males 5 or 23%. Ethnically, all of the candidates 100% had identified 

themselves as Black or African American. All of them were seniors majoring in 

psychology. Overall undergraduate GPA of the students ranged between 2.00 and 4.00, 

consisting of 3.50-4.00 (r or 18.2%) 3.00-3.49 (5 or 22.7%; 2.50-2.99 (0 or 45.5%); 2:00-

2.49 (3 or 13.6).  In expressing their educational aspirations, two or 1.00% aimed at just 

the bachelor’s degree while the others had plans to pursue advanced academic or 

professional preparations. 

 

The major Field Test in Psychology assessed six areas of undergraduate performance. 

These assessment indicators were: 1. Memory and Thinking; 2. Sensory and Physiology; 

3. Development; 4. Clinical and Abnormal; 5. Social; 6. Measurement and Methodology. 

Results of the test as presented in Mean Percent correct were 33% for Memory and 

Thinking; 25% for Sensory and Memory; 27% for Developmental; 48% for Clinical and 

Abnormal; 44% for Social, and 33% for Measurement and Methodology. 

 

Instead of the six assessment indicators, the results could also be considered under four 

subscales: Subscore 1. : Learning and Cognition: Language, Memory, and Thinking had a 

mean of 39 with a standard deviation of 9: Subscore 2: Perception, Sensory, Physiology, 

Comparative and Ethology had a mean of 44 and a standard deviation of 9. For subscore 

3: Clinical, Abnormal, and Personality, the mean was 42 with a standard deviation of 14. 

Subscore 4: Developmental and Social had a mean of 39 with a standard deviation of 9. 
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The scale range of the total score of the major field test was 120-200. Individual scores of 

the students tested ranged from 126 to 155. The mean of the scores was 140 with a 

standard deviation of 9.  

  

III–3.   What instructional changes occurred or are planned in the program due to 

programs outcomes assessment? 

 

It can be inferred from the results that there is room for improvement in the overall 

performance of our candidates. Preparation for the assessment process needs to be 

intensified. Equally essential is the point that the motivation of the candidates must be 

elevated to a reasonably high level.  

 

In order to improve upon performance on the test, the following steps will be taken: 

a. Beginning from the fall semester, and periodically thereafter, candidates will be 

advised of the importance of the test to themselves and to the program. 

b. Training sessions in the content area and test –taking skills will be organized for the 

candidates. 

c. Instructional delivery will extend beyond the curriculum into such areas as 

neuroscience and forensic psychology.               
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SCHOOL OF NURSING AND HEALTH PROFESSIONS 
PROGRAM OUTCOMES ASSESSMENT 

2010-2011 

Nursing 
 

III-1. List, in table format, assessment measures and number of individuals assessed for 

each major field of study. 

 

Assessment Measures # of Students Assessed 

Kaplan Exit Exam 52 

NCLEX-RN 50 

  

 
 

III–2.  What were the analyses and findings from the 2010-11 program outcomes 

assessment? 

 

During the 2010-11 academic year, the Kaplan Integrated Testing Program was used as 

the assessment tool for measuring student retention of specific content.  Students in the 

final semester of the senior year were given the Kaplan Exit Exam.    

 

Students were required to score at a designated level on the exam in order to successfully 

complete the required senior level courses. Faculty used the examination performance 

data information to assist students as they prepared for the subsequent NCLEX-RN 

(licensure examination).  Students who scored below the designated level were guided in 

developing more specific and rigorous remedial plans to facilitate their success.  

Increased support was provided including content areas testing, academic coaching, test-

taking workshops, CAI programs and critical thinking skill development.  This included a 

special enrichment program planned for students who did not reach the specified level on 

the exam. 

 

All graduating students scored at the designated level on the exam. The most significant 

program measure is performance on the licensure examination. NCLEX-RN results are 

available for fifty of the fifty-two 2010-11 graduates.   Ninety-six (96%) of the graduates 

taking the NCLEX-RN were successful on their first licensure examination attempt.  The 

result is not currently available for two graduates. 

 

Continuous quality improvements are implemented to strengthen our program through 

course work, technology integration, service learning, internship experiences and 

community projects. 
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III–3.  What instructional changes occurred or are planned in the programs due to 

programs outcomes assessment? 

 

Maintaining an appropriate balance between concerns about program completion/student 

retention rates and graduate success on the licensure examination is an ongoing 

challenge. Measures have been implemented to address program concerns and overall 

graduate performance on the licensure examination.   

 

The Program for Academic Success in Nursing (PASN) has been updated to integrate 

student discussion during the monthly Student/Faculty forum. The revised academic 

success program is more student driven with faculty available to clarify information, 

provide support and to address student concerns and needs as they arise. 

 
In response to persistent difficulty by graduates on the licensure examination, a renewed, 

comprehensive emphasis has been placed on academic integrity and professionalism.   

All tests were rewritten; more than one proctor was present during testing; students were 

given different forms of the same tests; cell phones, backpacks, and other assistive 

devices were placed at the front of the room; and the academic integrity policy was 

distributed. Since the spring 2010 semester the Nursing Student Affirmation statement 

requiring signatures from students affirming that they have read, understood and were 

responsible for academic integrity has become an integral part of student’s professional 

socialization. An additional benefit of this course of action is that students at both 

campuses are actively supporting the academic integrity measures.  They have expressed 

appreciation for the test performance incentives and opportunities to demonstrate 

competence through remediation. 

 

New leadership at the Tulsa campus has contributed to the recruitment and retention of 

faculty who are passionate about nursing and about teaching students. The university’s 

administration has allocated the additional funding needed to retain current faculty and 

recruit doctorally prepared faculty that will strengthen program efforts to continue and 

increase student’s successful performance on the NCLEX-RN. 
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SCHOOL OF NURSING AND HEALTH PROFESSIONS 
PROGRAM OUTCOMES ASSESSMENT 

2010-11 

Health Administration 
 

III-1. List, in table format, assessment measures and number of individuals assessed for 

each major field of study. 

 

 

Assessment Measures # of Students Assessed 

 

Senior Portfolio 

 

11 

 

Exit Comprehensive Exam 

 

10 

 

 
 

III–2.  What were the analyses and findings from the 2010-11 program outcomes 

assessment? 

 

All of the eleven (11) graduates successfully completed the portfolio component of the 

major area assessment.  Their portfolio reflects appropriate skill and competence levels.    

Ten (10) of the graduates completed the exit examination for health professions based on 

the American College of Healthcare Executives model at the required level. 

 

The health professions core curriculum (especially Case Management, Introduction to 

Research, and Community Health), computer related courses, and an intensive internship 

have tremendously increased opportunities for employment and enhanced the skills 

necessary for graduate and professional school admission.   
 

 
 

III–3.  What instructional changes occurred or are planned in the program due to 

programs outcomes assessment? 
 

The undergraduate public health program which would incorporate health administration 

has been approved and initial classes will begin spring 2012. The number of student 

internship sites have slightly increased. An advisory group made up of various 

professionals includes an alumnus. 
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SCHOOL OF NURSING AND HEALTH PROFESSIONS 
PROGRAM OUTCOMES ASSESSMENT 

2010-11 

Gerontology Program 
 

III-1. List, in table format, assessment measures and number of individuals assessed for 

each major field of study. 

 

Assessment Measures # of Students Assessed 

Senior Portfolio 7 

 

Exit Exam 7 

 

 

 

III–2.  What were the analyses and findings from the 2010-11 program outcomes 

assessment? 

 

All of the graduates successfully completed the portfolio, while all of the graduates 

successfully passed the exit exam component of the major area assessment. Program 

graduates are increasingly able to collaborate with professionals across disciplines. A 

greater percentage of the graduates are continuing their studies at the Master’s degree 

level. 

 

III–3.  What instructional changes occurred or are planned in the programs due to 

programs outcomes assessment? 

 

The gerontology major was discontinued in Fall 2008. Upper division gerontology 

courses were offered for enrolled students completing graduation requirements. 
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SECTION IV: STUDENT SATISFACTION ASSESSMENT 
 

IV – 1. How were students selected? 

An in-house, on-line student survey was conducted in the Spring of 2011. The survey 

consisted of 65 items designed to assess student satisfaction with a variety of aspects of 

the university. E-mail invitations to participate were sent to all students who had a valid 

LU e-mail address. 

 

IV – 2. What were the analyses and findings from the 2010-2011 student satisfaction 

survey? 

A total of 73 surveys were completed for a response rate of about 2%. This is a 2% 

decrease from last year’s number of respondents (104) which was similar to 2009 (102). 

Furthermore, it represents a drastic decrease from the 2008 administration (542). This is 

primarily due to the difference in distribution method. Over 300 of the 2008 surveys were 

collected by administering the survey during class time, but that was not possible during 

this administrations. Also, the utilization of students’ LU accounts by the students is in 

question. Students do not always use their lunet.edu accounts and they are not required to 

use them to receive information from the school. 

The scores across the 4-year administration of the survey indicate a fairly stable level of 

satisfaction with the areas surveyed.  The 2011 scores showed a fairly marked increase in 

some areas, while some areas remained below the national average for 2008.  The 

average scores for each aggregated area (Services, Academic, Admission, Rules and 

Policies, Classroom Facilities, Registration, and General) were all below the national 

average. The areas that scored the lowest were Rules and Policies (2.9), Services (3.2) 

and Admission (3.2). The highest aggregate scores were for Facilities (3.4).  The lowest 

individual scores by far were for Mass Transit (2.6), Financial Aid Services (2.6), 

Purpose of Student Activity Fees (2.6), Parking (2.7), and Student Voice in College 

Policies (207). Food Services (1.9 to 3.1), the Student Union (2.1 to 3.9), and the Campus 

Bookstore (2.7 to 3.8) showed the largest increases in ratings.  These are consistent with 

the changes that have occurred at the University.  Prior years were conducted while the 

student union was under construction along with the cafeteria and bookstore.  The new 

facility opened in January 2011, so the increase coincides with the facilities being opened 

in their new locations.  There was also a change in the food services vendor.   

 

IV – 3. What changes occurred or/are planned due to student satisfaction assessment? 

The data gathered from the student satisfaction survey was disseminated throughout the 

University and will be used to guide ongoing efforts to increase student satisfaction. Low 

response rate to the survey is being addressed and a change in the distribution method is 

being considered in an effort to more effectively determine student satisfaction. 
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SECTION V: GRADUATE PROGRAM 
 

PROGRAM OUTCOMES ASSESSMENT 

2010 - 2011 

Graduate Program 
 

Administration of Assessment 

 

V-1. Describe how many and which students were assessed, the measures used, and how 

they were selected? 

 

The responsibility for the ongoing management of collecting, summarizing, analyzing, 

and communicating data resides in the Office of the Director. Integral to the Offices’ 

work are the activities associated with the programs’ three-transitional points that 

represent multiple forms of assessments.  The data collected are organized in reports for 

assessment at the following transitional points: 

 

Entry Level 

 

Prospective graduate students are required to meet certain admission requirements. The 

requirements are predictive of success in the graduate programs.  They include: 

 

a. official transcript for a bachelor’s degree from an accredited college/university; 

b. a minimum undergraduate cumulative grade point average (GPA) of 2.50 on a scale 

in which 4.0 equals and “A” or a minimum GPA of 3.00 in the candidate’s major; 

c. recommendation of candidate by professors or professionals based traits and 

performance verifying readiness for the rigor of  graduate studies; 

d. submitted the aptitude section of the Graduate Record Examination (GRE); and 

e. obtained a minimum score of 80 on the Langston University Writing Skills Tests. 

 

Mid-Level 

 

A qualifying examination after twelve (12) hours of graduate work is required of all 

candidates in the Master of Education program. This is done for the purpose of assessing 

skills that will later be addressed in the written comprehensive exam. 

 

The qualifying exam is a written examination covering all course work completed by the 

candidates.  It is prepared and evaluated by the graduate faculty and scored on the basis 

of a three-point scale (3.2.1). A component score of 2.00 is required for satisfactory 

performance. 

 

Final Level 

 

Portfolio Development 
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Master’s candidates must submit a professional portfolio that demonstrates their growth 

over time and purpose; create the means for student self-evaluation, and help students and 

teachers determine and set individual goals. 

 

Comprehensive Written Examination 

 

A written comprehensive examination is required of all candidates for the Master’s 

degree. The six-hour examination consists of questions within the candidates’ area of 

concentration and the core requirements. Candidates are expected to demonstrate 

knowledge and skills appropriate at the Master’s level integrating facts, concepts from 

diverse sources in systematic, well-reasoned, well-written narrative. 

 

The comprehensive examination for the Master of Education candidates is scored on the 

basis of a three-point scale (3 2, 1) and a 2.00 average is required for satisfactory 

performance.   

 

At the completion of all requirements for graduation, a self-assessment survey is 

administered to the candidates. This questionnaire consists of statements about the 

satisfaction of the program, as reflected in judgments about the amount that has been 

learned, preparation for intended career, willingness to recommend the program to 

friends, methodology of teaching, and opportunities and resources afforded to the 

candidates.  Candidates were asked to respond to questions by marking with either “agree 

strongly” (code 4), “agree with reservation” (code 3), “disagree with reservation (code 2) 

or “disagree strongly (code 1). 

 

 

Analysis and Findings 

 

V-2. What were the analyses and findings from the 2010 - 11 graduate student 

assessment? 

 

The following tables represent the findings of the assessment measures: 

 

Entry Level 

 

Assessment Measured Number 

Assessed 

Mean 

Score 

Median Score Range 

GPA 67 3.07 2.92 2.47 - 3.82 

GRE:  Verbal 67 310 300 210 – 600 

GRE:  Quantitative 67 490 500 440 – 650 

GRE:  Combined Verbal 

and Quantitative 
67 800 800 650 – 1250 

Writing Skills Test 67 93 80 80-95 
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Recommendation of Applicants by Professors or Professionals 

 

 Poor Average Good Outstanding Unable 

to Rate 

Academic 

Performance/Potential 
 

10(15%) 37(55%) 20 (30%) 
 

Personal Appearance   60 (90%) 7 (10%)  

Motivation/Career 

Goals 
 

7(10%) 60 (90%)  
 

Leadership Skills  6 (9%) 53 (80%) 6 (9%) 2 (2%) 

Interpersonal Skills  3 (5%) 50 (75%) 14 (20%)  

Verbal Skills  10 (15%) 37 (55%) 20 (30%)  

Writing Skills   49 (74%) 18 (26%)  

Quantitative Skills   59 (88%) 8 (12%)   

Occupational 

Background/Related 

Experiences 

 

5 (8%) 52 (77%) 10 (15%) 
 

N=67 

 

Mid-Level Qualifying Examination 

 

Assessment Measured Number 

Successful 

Mean 

Composite 

Scores 

Median 

Composite 

Scores 

Range 

Qualifying Examination 41 2.27 2.30 2.00 – 2.73 

Number Failed 0   0 

N=41 

 

Final Level 

 

Assessment 

Measured 

Number 

Successful 

Mean Score Median 

Score 

Range 

Comprehensive 

Written Exam 

21 2.40 2.35 2.00-2.80 

 Not 

Successful 

   

 1 1.25 1.25 1.00-1.50 

 Number 

Successful 

   

Portfolio 20 All M.Ed. 

.Candidates’ 

Successfully 

Completed 

Portfolio 

  

N=21 – Comprehensive Written Exam 

                                             N= 20 - Portfolio 



65 

STUDENT QUESTIONAIRE 

 

 Code 1 Code 2 Code 3 Code 4 

Faculty  members were 

genuinely interested in the 

welfare and professional 

development of master’s 

students 

 5 (25%) 5 (25%) 10 (50%) 

Master’s students worked 

hard to meet the demands of 

the program 
   20 (100%) 

I would advise a friend with 

similar interests to study in 

the program 
   20 (100%) 

The program is an 

intellectually stimulating 

place in which to study 
  2 (10%) 18 (90%) 

Faculty members prepare 

carefully for their master’s 

level course 
 5 (25%) 2 (10%) 13 (65%) 

There is a good 

communication between 

faculty and master’s 

students regarding students’ 

needs, concerns, and 

suggestions 

  3(15%) 17 (85%) 

Faculty exhibits scholarly 

and professional 

competency 

 5 (25%) 2 (10%) 13 (65%) 

Evaluation procedures used 

in graduate courses (e.g., 

grades, papers) are effective 

 5 (25%) 7 (35%) 8 (40%) 

Teaching methods used in 

graduate courses (e.g., 

seminars, audio visuals 

aids) are stimulating 

  20 (100%)  

Accessibility of faculty 

members to master’s 

students in the program is 

good 

  5 (25%) 15 (75%) 

Evaluation of master’s 

students progress toward the 

degree is regular and 

ongoing 

  5 (25%) 15 (75%) 

Evaluation of the 

professional competency of 
5 (25%) 10 (50%) 5 (25%)  
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masters students is regular 

and ongoing 

The University is committed 

to the program 
5 (25%) 6 (30%) 9 (45%)  

Overall financial resources 

in support of the master’s 

program is adequate 

5 (25%) 4 (20%) 11 (55%)  

Financial assistance grants, 

loans, assistantships, etc., 

for students in the program 

is available 

12 (60%) 6 (30%) 
2 (10%) 

 

I served on department or 

university-wide committees 

20 

(100%) 
   

The program prepares 

scholars and researchers 
 5 (25%) 15 (75%)  

The program is a good 

program for preparing 

teachers 

  5 (25%) 15 (75%) 

Preparing other practitioners 
  6 (30%) 

14 (70%) 

 

Preparing students for 

advanced study 
  5 (25%) 15 (75%) 

 Code 1 Code 2 Code 3 Code 4 

Providing personal 

enrichment 
  5 (25%) 

15(75%) 

 

N=20 

 

Code 1 – Disagree Strongly 

Code 2 – Disagree with Reservation 

Code 3 – Agree with Reservation 

Code 4 – Agree Strongly 

            

 

Master of Education candidates agreed on the following: 

 Faculty  members were genuinely interested in the welfare and professional 

development of master’s students 

 Master’s students worked hard to meet the demands of the program 

 I would advise a friend with similar interests to study in the program 

 There is a good communication between faculty and master’s students regarding 

students’ needs, concerns, and suggestions 

 Teaching methods used in graduate courses (e.g., seminars, audio visuals aids) are 

stimulating 

 Accessibility of faculty members to master’s students in the program is good 

 Evaluation of master’s students progress toward the degree is regular and ongoing 

 The program is a good program for preparing teachers 



67 

 Preparing other practitioners 

 Preparing students for advanced study 

 Providing personal enrichment 

 

Five (25%) of the candidates “disagreed strongly” that the University is committed to the 

program, and also the same number of Candidates “disagreed strongly” that the overall 

financial resources in support of the master’s program is adequate. 

 

 

Other Assessment Plans 

 

V-3.  What changes occurred or is planned, due to graduate student assessment? 

 

Ongoing curricula revisions are in place to strengthen the program. The Graduate 

Program has recommended that as of Fall 2012, candidates will prepare and submit their 

portfolios electronically. 
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SCHOOL OF EDUCATION AND BEHAVORIAL SCIENCES 

PROGRAM OUTCOMES ASSESSMENT 

 2010-2011 

Rehabilitation Counseling 
 

V-1. List, in table format, assessment measures and number of individuals assessed for 

each major field of study. 

 

Assessment Measures # of Students Assessed 

 

Comprehensive Exam  

 

57 

 

 

V–2.  What were the analyses and findings from the 2010-11 program outcomes 

assessment? 

 

Forty-eight (48) students passed the comprehensive examinations on their first attempt. 

Nine (9) students failed the examination on the first attempt and were allowed to take the 

examination for a second time with remediation. Of these nine (9) students, eight (8) 

were successful in passing the examination on their second attempt. One (1) student was 

not successful in passing the comprehensive examination.   
 

V–3.  What instructional changes occurred or are planned in the programs due to 

programs outcomes assessment? 
 

We have begun offering the comprehensive examination course as a hybrid. That is, the 

course is taught via the web as well as in person by the instructor of record. In addition, 

we have made every effort to ensure that the teacher of record for this course is consistent 

across our Oklahoma City and Tulsa Campuses. The web-based course offerings have 

helped to facilitate an acceptable level of consistency in this regard.  
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SCHOOL OF PHYSICAL THERAPY 

PROGRAM OUTCOMES ASSESSMENT 

 2010-2011 

Doctor of Physical Therapy Program 
 

 

 

Executive Summary 

 

The Doctor of Physical Therapy program assess its Year I, Year II, and Year III candidates each 

summer, fall, and spring terms against in course performance and objectives. One hundred 

percent (100%) of the Class of 2011 graduated in May 2011 and are eligible to take the National 

Physical Therapy Examination (NPTE) and results are pending. 

 

 

V-1.   Describe how many and which students were assessed, the measures used, and how 

they were selected? 

 

 

Year I  100% of students (14 student in the DPT program) 

Year II  93%  of students (13 students in the DPT program) 

Year III 100% of students (14 students in the DPT program)  

 

 

Doctor of Physical Therapy Program Outcomes Assessment Measures 

 

Instrument Year I Year II Year III 2011 Graduates 

Midterm 

grade 

reports 

Students must 

receive a B or 

better for each 

course. Students 

with less than a 

B meet with the 

advisor and 

instructor for 

scheduled 

supplemental 

instruction 

Students must 

receive a B or 

better for each 

course. Students 

with less than a 

B meet with the 

advisor and 

instructor for 

scheduled 

supplemental 

instruction 

 

Students must 

receive a B or 

better for each 

course. 

Students with 

less than a B 

meet with the 

advisor and 

instructor for 

scheduled 

supplemental 

instruction 

Exit interview 

questions for the 

graduating DPT 

students are directed 

at appraising the 

midterm grade 

reporting system and 

the assessment 

results generated 

and interventions 

provided to assist 

students with less 

than a B in a course 
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Instrument Year I Year II Year III 2011 Graduates 

Final grade 

reports 

Students must 

receive a 

minimum GPA 

of 3.0 each 

semester to 

remain a student 

in good 

standing. 

Students with 

less than a 3.0 

but greater than 

2.6 are placed on 

academic 

probation. The 

student must 

restore a GPA of 

3.0 within 2 

semesters for 

continued 

enrollment in the 

program.  

Students must 

receive a 

minimum GPA 

of 3.0 each 

semester to 

remain a student 

in good 

standing. 

Students with 

less than a 3.0 

but greater than 

2.6 are placed on 

academic 

probation. The 

student must 

restore a GPA of 

3.0 within 2 

semesters for 

continued 

enrollment in the 

program. 

Students must 

receive a 

minimum GPA 

of 3.0 each 

semester to 

remain a 

student in good 

standing. 

Students with 

less than a 3.0 

but greater than 

2.6 are placed 

on academic 

probation. The 

student must 

restore a GPA 

of 3.0 within 2 

semesters for 

continued 

enrollment in 

the program. 

 

Exit interview 

questions for the 

graduating DPT 

students are directed 

at appraising the 

final grade reporting 

system and the 

assessment results 

generated and 

interventions 

provided to assist 

students with less 

than a B in a course 

Scheduled 

advisement 

Students are 

provided with an 

advisor upon 

entry into the 

DPT program. 

The student has 

scheduled 

advisement each 

semester a 

minimum of 1 

time and at other 

times as needed. 

The advisement 

sessions monitor 

the student 

outcomes at the 

time of midterm 

and final grade 

reports.  

Students are 

provided with an 

advisor upon 

entry into the 

DPT program. 

The student has 

scheduled 

advisement each 

semester a 

minimum of 1 

time and at other 

times as needed. 

The advisement 

sessions monitor 

the student 

outcomes at the 

time of midterm 

and final grade 

reports. 

Students are in 

full-time 

clinical 

rotations and 

meet with the 

director of 

clinical 

education at the 

midpoint of 

each clinical 

internship. The 

DCE monitors 

the progress of 

the student in 

the clinical 

internship. 

Faculty support 

the DCE in 

working with 

students who 

require 

remediation.  

Exit interview 

requires the student 

discuss the 

advisement process.  
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Instrument Year I Year II Year III 2011 Graduates 

Generic 

abilities 

DPT students 

must self assess 

on their progress 

in their 

“generic” 

abilities that 

include: 

professionalism, 

communication, 

effective use of 

time and 

resources; 

constructive 

feedback, etc. 

The faculty 

advisor also 

assesses the 

student.  

DPT students 

must self assess 

on their progress 

in their 

“generic” 

abilities that 

include: 

professionalism, 

communication, 

effective use of 

time and 

resources; 

constructive 

feedback, etc. 

The faculty 

advisor also 

assesses the 

student.  

 

 

Students must 

be at entry-

level in the 

generic abilities 

to participate in 

clinical 

education 

courses in Year 

III of the 

program.  

The exit interview 

requires the student 

complete the final 

generic abilities, a 

resume, and 

professional 

development plan as 

well as the core 

values document. 

Clinical 

education 

course 

assessments 

Students are 

assessed in their 

clinical 

education 

courses by their 

clinical 

instructor and by 

the Director of 

Clinical 

Education. The 

assessment 

occurs at the 

midterm and the 

final session of 

the internship. 

The Clinical 

Performance 

Instrument is 

used as the valid 

assessment tool.  

 

 

Students are 

assessed in the 

clinical 

education 

courses by their 

clinical 

instructors and 

by the director 

of clinical 

education at the 

midpoint and the 

final session of 

the clinical 

internship. The 

Clinical 

Performance 

Instrument is 

used as the valid 

assessment tool. 

Students are 

assessed in the 

clinical 

education 

courses by their  

clinical 

instructors and 

by the director 

of clinical 

education at the 

midpoint and 

final session of 

the clinical 

internship. The 

Clinical 

Performance 

Instrument is 

used as the 

valid 

assessment 

tool. 

Clinical Education 

exit interview 

requires students to 

assess the overall 

clinical experience 

and assess the if the 

clinical education 

program goals & 

objectives were met.  
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Instrument Year I Year II Year III 2011 Graduates 

Course and 

Instructor 

evaluations 

at the end of 

each course 

Students are 

required to 

complete course 

and instructor 

evaluations for 

each course and 

instructor at the 

end of every 

semester and 

every clinical 

education 

internship 

Students are 

required to 

complete course 

and instructor 

evaluations for 

each course and 

instructor at the 

end of every 

semester and 

every clinical 

education 

internship 

Students are 

required to 

complete 

course and 

instructor 

evaluations for 

each course and 

instructor at the 

end of every 

semester and 

every clinical 

education 

internship 

 

Focus 

groups 

Students are 

required to 

participate at the 

end of every 

semester and 

every clinical 

education 

course. The 

purpose of the 

focus group is to 

evaluate 

progress towards 

meeting the 

expected student 

outcomes 

Students are 

required to 

participate at the 

end of every 

semester and 

every clinical 

education 

course. The 

purpose of the 

focus group is to 

evaluate 

progress towards 

meeting the 

expected student 

outcomes 

Students are 

required to 

participate at 

the end of 

every semester 

and every 

clinical 

education 

course. The 

purpose of the 

focus group is 

to evaluate 

progress 

towards 

meeting the 

expected 

student 

outcomes 

Students participate 

in a final focus 

group at the time of 

graduation to 

discuss issues that 

arise as part of the 

individual exit 

interview process.  

Professional 

Portfolios 

   Year II graduating 

students must 

present a portfolio to 

the faculty that 

addresses the 

professions core 

values, the 

philosophy, mission, 

and expected 

outcomes for the 

graduates of the 

program. Students 

self assess and 
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provide artifacts and 

supportive 

statements of 

whether they met the 

objectives and the 

level of satisfaction 

they had in the DPT 

program to assist 

them with meeting 

the objectives.  

 

 

National 

Physical 

Therapy 

Examination 

   The graduates of the 

program are eligible 

to take the National 

Physical Therapy 

Examination 

(NPTE) examination 

8 weeks after 

graduation. The 

expectation is that 

100% of the 

graduates will take 

the exam within 

three months of 

graduating the DPT 

program.  

 

Administration of Assessment 

 

V-2. What were the analyses and findings from the 2009-10 student satisfaction 

assessment? 

 

All (100%) of the year III DPT students (Class 2011) reported they were satisfied with 

the DPT program and the education they received. All stated they were well educated and 

well prepared to participate in clinical education courses. Additionally, all stated they 

were able to apply the Guide to Physical Therapist Practice Patient Client Management, 

and the Normative Model for Physical Therapist Education Practice Management and 

Professional Practice Expectations. These results were obtained through the exit 

interview, the clinical course evaluations, the focus groups, and the professional portfolio 

presentations completed by the graduating class in May 2011.  

 

Midterm grade reports: 100% of the students received midterm reports as scheduled by 

the university. In Fall of 2010, in the Class of 2011, there were no students at risk. Eight 
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students in the Class of 2012, and nine students in the Class of 2013 received a Midterm 

grade of less than a B for the Fall semester of academic year 2010-11. In Spring of 2011, 

in the Class of 2011, there were no students at risk. Four students in the Class of 2012, 

and seven students in the Class of 2013 received a Midterm grade of less than a B for the 

Fall semester of academic year 2010-11. 100% of the students who received a grade less 

than B participated in tutoring and supplemental instruction in the Fall & Spring 

semesters of academic year 2010-2011.  

 

Final grade reports—In Fall 2010 one student in year I (Class of 2013) received "C" 

grades and a "D" grade and withdrew from the program. One student in Year I (Class 

2013) were placed on academic probation for receiving C grades that placed their GPA at 

less than 3.0 but greater than 2.6. In Spring 2011, one year I (Class of 2013) student was 

permitted to continue in the program on probation. The student met the requirement of 

achieving a semester GPA of 3.0. However, since the student's cumulative GPA was still 

below 3.0, the student was still on probation but permitted to progress in the program. 

 

Advisement: 100% of the students received scheduled advisement and completed the 

material required for advisement. 

 

Generic abilities:100% of the students enrolled in the DPT program worked with their 

advisors on meeting the entry-level standards of the Generic Abilities Instrument. 100% 

of the students participating in full-time clinical education in Year III were at entry-level 

in their “generic” abilities in summer 2011. 

 

Course and Instructor Evaluations: 100% of the courses and the instructors who 

taught the courses in summer 2010, fall 2010, and spring 2011 were evaluated by the 

students in the DPT program at the end of each course. The summary reports of the 

course evaluation were reviewed and used as the foundation for the focus groups with the 

Year I , Year II, and Year III students. 

 

Focus groups—100% of the Year III students (Class 2011) participated in focus groups 

during the fall and spring semester. 100% of the Year I (Class 2013) and Year II (Class 

2012) students participated in the scheduled focus group in spring 2011. The clinical 

education focus group for Year II and Year III students occurred in Spring 2011. 

 

Portfolios:100% of the students (Class 2011) prepared a portfolio and presented to the 

faculty prior to graduation. 100% reported they met the program met the philosophy and 

mission stated and each student reported they were educated to fulfill the mission and the 

expected outcomes of the program.  

 

National Physical Therapy Examination (NPTE) 100% of the Class of 2011 students 

graduated in May 2011 and are eligible to take the NPTE exam and final results are 

pending.  
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Other Assessment Plans 

 

V-3. What changes occurred or are planned, due to graduate student assessment? 

 

1. Student Final exam schedule was reorganized such that final lab practical exams for 

all courses were conducted in the week prior to the final written exams.   

2. The DPT Students completed the Practice Examination & Assessment Tool (PEAT) 

in April 2011. Students reported taking the PEAT was helpful in studying for NPTE. 

Faculty also worked with students to develop a study plan for the NPTE.  

3. The PEAT will continue to be used as the exit assessment measure for the DPT 

students. 

4. Student satisfaction with financial aid services was rated poorly. Greater direct 

communication with financial aid services personnel continues to be provided 

through new student orientation and continued student meetings with financial aid 

representatives.  

 

Graduate Admission Policy 

 

V-4.    How many students who enroll in graduate school scored below the minimum 

admission standard?  None 

 

How were the students selected? 

 The selection and admissions process is conducted by a committee in the School of 

Physical Therapy. There are set criteria for enrollment in the program: 

 Candidates must have an earned baccalaureate degree; a minimum GPA of 3.0 in 

undergraduate education; a prerequisite GPA of 2.8 for the prerequisite courses. The 

applicant must take the GRE or another standardized graduate entrance examination 

such as the MCAT; they must have 3 letters of recommendation; and the applicant 

must have completed 50 hours of observation. Qualified applicants must participate in 

an interview with the committee prior to admission to the program. 

 

 

 

 

 

 

 

 


